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studentd ugitelstvi (U&itelstvi pro 1. stupeit ZS, Ugitelstvi pro MS) spolupracovat s rodiéi.

Specifikace cilt:

1. Zjistit pocitovanou profesni zdatnost studentii ucitelstvi spolupracovat s rodici
(analyzou vysledkd dotazniku ZdUR: Zdatnost ucitelit spolupracovat s rodi¢i - na
zéklad¢ péti dimenzi).

2. Zjistit, zda existuji rozdily mezi urovnémi profesni zdatnosti studentii v zavislosti na
stupni jejich ucitelské ptipravy.

3. Zjistit, zda existuji rozdily mezi irovnémi profesni zdatnosti studentl v zavislosti na
formé studia (prezencni x kombinovana).

Tématem predloZzené zpravy je zkoumdani profesni zdatnosti (self-efficacy) studenti
ucitelskych oborti ve vztahu k budoucim rodi¢im svych déti a zakd. Chtéli jsme timto
poskytnout pohled na tuto problematiku v podminkach piipravy na ucitelskou profesi,
konkrétné u studentd poslednich ro¢nikti obordt Ucitelstvi pro matetské skoly a Ucitelstvi pro
1. stupen zékladni Skoly na Pedagogické fakult¢ v Hradci Kralové. Jednalo se o kvantitativni
Setfeni, ve kterém byl pouzit dotaznik autorti Majercikova, J. a Gavora, P. s nazvem: Zdatnost
ucitelti spolupracovat s rodi¢i (ZdUR ptiloha II).

Dotaznik obsahuje 24 skalovych polozek, které jsou rozdéleny do péti dimenzi:

1. Schopnost informovat o prospivani ditéte

2. Schopnost vysvétlit fungovani skoly jako organizace

3. Schopnost radit rodictim ve vécech vychovy v roding

4. Schopnost byt transparentni k rodicim

5. Schopnost piesvédcit rodice podpofit Skolu
Skaly u viech polozek umoziiovaly odpovédi v rozmezi od 0 (zadné schopnosti) do 5 (velké
schopnosti).

Postup FeSeni:



1. Etapa (bfezen — zaf1)
a) Hlubsi sezndmeni s dotaznikem ZdUR, pfizpisobeni dotaznikd vzhledem
K instituci (matetska skola — dit¢, zakladni Skola — zak, vyuka apod.)
b) Realizace vyzkumného Setieni
€) Vyhodnoceni, analyza ziskanych dat
2. Etapa (zafi — prosinec)
a) Prezentace vysledkt na indexované konferenci 5th Conference on Education
and Educational Psychology v Kyrenii (Kypr)
b) Sepsani zavérecné zpravy
€) Prezentace vysledkt v odborném periodiku s vazbou na RIV (pfislibené
publikovani béhem roku 2015)

Strucny popis FeSené problematiky

Autorem terminu self-efficacy je americky psycholog Albert Bandura (1994, In Majerc¢ikova,
2012), ktery ho definuje jako piesvédceni o vlastnich schopnostech organizovat a vykonavat
¢innost, ktera vede k danym vysledkim. Vyjadifuje hodnoceni vlastnich, jednotlivcem
vyjadfovanych potencialit k vykonu urcitych Cinnosti a vytvaii se na zdklad¢ autentické
zkuSenosti, zprostiedkované zkuSenosti a pfesvéd€eni. V ramci bakalafského a magisterského
studia si budouci ucitel¢é matetfskych a zakladnich Skol intenzivné¢ buduji svou profesni
zdatnost. Student ziskdvd odborné poznatky, vramci praxi rozviji své pedagogické
dovednosti, ovéiuje si vzdélavaci postupy, komunikaéni strategie, stabilizuje své postoje
k edukacni realité a vytvafi si svou vlastni ucitelskou filozofii.

Vyzkumny soubor tvofili studenti poslednich ro¢nikii magisterského studia oboru Uc¢itelstvi
1. stupné ZS na UHK (potet respondentti V prezenéni formé: 46, pocet respondentl
vV kombinované form¢ 15) a studenti poslednich ro¢nikti bakalarského studia oboru Ucitelstvi
pro MS na UHK (poéet respondentii v prezenéni formé 32, poéet respondentii v kombinované
form¢ 21). Celkem se vyzkumného Setfeni zGcastnilo 114 studenti. Dotazniky byly
distribuovany ptevazné osobné (v tisténé forme) a po pfedchozi domluvé, ¢ast dotaznikd (23)
byla vyplnéna online.

Vybrané vysledky

Pii zpracovavani vysledki jsme provedli analyzu ziskanych dat, v této Casti prezentujeme
vysledky ziskané od studentli prezencniho bakaldiského a magisterského studia. V tabulkach
jsou uvedeny aritmetické priméry jednotlivych dimenzi, graf ¢. 1 poskytuje porovnani
dosazenych aritmetickych primérid sledovanych skupin studenti prezencéniho studia.
V tabulkach ¢. 1 a 2 jsou jednotlivé dimenze uspofaddny podle klesajicich hodnot
aritmetického priméru (AP).

Tab. 1. Aritmeticky primér jednotlivych dimenzi studenti Ugitelstvi pro MS - Bc

Dimenze AP




Schopnost informovat o prospivani ditcte 3,64

Schopnost vysvétlit fungovani Skoly jako organizace 3,43
Schopnost byt transparentni k rodi¢im 3,17
Schopnost radit rodi¢im ve vécech vychovy v rodiné 3,05
Schopnost piesvédcit rodic¢e podpofit skolu 2,98

Tab. 2. Aritmeticky primér jednotlivych dimenzi studentd Ugitelstvi pro 1.stupen ZS - Mgr

Dimenze AP

Schopnost informovat o prospivani ditéte 3,67
Schopnost vysvétlit fungovani $koly jako organizace 3,58
Schopnost byt transparentni k rodi¢im 3,47
Schopnost presveédcit rodice podporit skolu 3,28
Schopnost radit rodi¢im ve vécech vychovy v rodiné 3,22
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Graf 1: AP dimenzi dotazniku ZdUR za soubory studentti bakalafského a magisterského studia

Zgrafu ¢. 1 je zfejmé, Ze rozdily Vv dosaZenych primérnych hodnotach v jednotlivych
dimenzich nejsou velké, avsak nejlepsi sebehodnoceni svych schopnosti osloveni studenti
spatfuji v ¢innostech, které se tykaji pfedavani informaci rodicim o prospivani ditéte (3,64 a
3,67). Tato dimenze je Sycena péti polozkami, které se tykaji informovani o tom, jaké jsou
vztahy ditéte s ostatnimi détmi, zda dit€¢ dobie prospiva, jaké je jeho chovéani a jak se
Vv matefské ¢i zakladni Skole citi. Tento vysledek neni ptekvapujici, protoze informovani
rodicu patii k zakladnim povinnostem ucitelky/ucitele ve vztahu K rodi¢im. V matetské Skole
1 na prvnim stupni zdkladni Skoly je to prakticky kazdodenni ¢innost, ktera probihd v ramci
ptimé komunikace ,, tvati v tvai pedagoga s rodicem.



V pofadi druha nejvyssi primérna hodnota byla zjisténa u schopnosti vysvétlit rodic¢im
fungovani skoly jako organizace (3,43 a 3,58). Tato dimenze predstavuje objasnéni toho, jak
funguji rizné organy skoly, jak se naklada se ziskanymi penézi od rodi¢t nebo jak funguje
kuchyn. Osloveni studenti hodnoti své schopnosti v této oblasti dobfe, pfi¢emz nejvice zdatni
se citi byt pii objasnovani fungovani Skolni kuchyné¢ a nejméné zdatni se citi byt pfi
objasnovani fungovani raznych Skolskych organii (napt. ¢innost rady Skoly). Pravdépodobné
studenti vychazeji ze svych zkuSenosti z praxi, na kterych jsou dostate¢né seznameni S tim,
jak funguje bézny provoz (napt. kuchyn), méné jsou seznameni S tim, jak funguji existujici
spravni organy ve skole.

Tteti ¢innosti, ve které si osloveni studenti véfi, je schopnost byt viici rodi¢iim transparentni
(3,17 a 3,47). Tato dimenze je sycena témito polozkami: prezentovat vysledky déti; vytvorit
dostatek prilezitosti na to, aby mohli rodie ve Skole pozorovat to, o co projevi zajem,;
prijmout pritomnost rodi¢e na vyucovani, kdykoliv bude chtit; akceptovat pritomnost rodice
ve tfide, 1 kdyz to narusi jeji atmosféru. V téchto ¢innostech dochazi k pozorovani skute¢ného
zivota ve Skole a k neformalnim setkdvanim, ktera Podle Bulla (Bull, 1989, In Majerc¢ikova,
2012) jsou kli¢ova pro budovani partnerstvi mezi Skolou a rodici.

Poradi dalSich dimenzi se u sledovanych skupin studentd lisi. U studentek oboru Ucitelstvi
pro MS (Bc) se dalsi dimenze tyka schopnosti radit rodi¢tim v otazkach vychovy ditdte
v roding (3,05). Do této oblasti patii tyto schopnosti: vysvétlit rodicim, jak maji posilovat
zdravé sebevédomi ditéte; navrhnout rodi¢im zplsoby feSeni vzdélavacich a vychovnych
problémil ditéte; objasnit diisledky nevhodné vychovy v roding; vysvétlit jakym zplisobem
nejlépe ovlivitovat chovani svého ditéte. Oslovené studentky se citi byt nejvice zdatné pfi
vysvétlovani, jak posilovat zdravé sebevédomi ditéte a feSit vzdélavaci problémy ditéte.
Nejmén¢ zdatné se citi byt pii objasnovani dusledkti nevhodné rodinné vychovy. Tyto
vysledky nejsou ptekvapujici. Studentky jsou vramci celého studia seznamovany
S pedagogickymi a psychologickymi disciplinami, které¢ poskytuji dostateCny teoreticky
zéklad a mély by byt schopné poskytnout zakladni profesni poradenstvi. Tato profesionalita je
také v souCasnosti od vysokoskolsky vzdélanych ucitelek od rodi¢ovské vetfejnosti ocekavana.
Respondentky se citi byt méné zdatné v oblasti objasiiovani disledki nevhodné rodinné
vychovy, coz pravdépodobné souvisi s nedostatecnymi zkuSenostmi mladych studentek.

v v

presvédcit rodice, aby podpofili Skolu (2,98). Tato dimenze je sycend polozkami, které se
tykaji pfesvédcovani rodict k Gcasti na akcich Skoly a na jejich organiza¢nim zajiSténi,
k finanéni a materialni podpofe. U studentii oboru Ugitelstvi pro 1. stupeir ZS (Mgr) zastavaji
tyto posledni dvé dimenze obracené potadi (tab. 1 a 2).

DalSim cilem vyzkumného Setfeni bylo zjistit, zda existuji rozdily mezi urovnémi profesni
zdatnosti studentli v zavislosti na form¢ studia (prezencni x kombinovana). Nasledujici graf ¢
2 poskytuje porovnani vSech skupin sledovanych studentli, a to jak v prezencni, tak
V kombinované form¢. Z grafu je ziejmé, ze rozdily mezi vysledky studentii prezenc¢niho a
kombinovaného studia nejsou velké, pficemz se studenti kombinovaného studia citi byt
V porovnani se studenty prezen¢niho studia vice zdatni témét ve vSech dimenzich. Viditelngjsi



rozdily jsou u dimenze: schopnost radit rodicim ve vécech vychovy, minimalni rozdily u
dimenze: schopnost vysvétlit fungovani skoly jako organizace. Studenti kombinované formy
magisterského 1 bakalaiského studia se citi byt nejvice zdatni v dimenzi: schopnost
informovat o prospivani ditéte (3,78; 3,57), nejméné zdatni v dimenzi: schopnost byt vici
rodi¢im transparentni (3,2; 3,31). OvSem studenti prezencni formy magisterského studia se
citi byt zdatnéjSi oproti vSem sledovanym skupindm v dimenzich: schopnost vysvétlit
fungovani skoly jako organizace (3,58) a schopnost byt viuci rodi¢im transparentni (3,47).
Domnivame se, ze vysledky mohou byt ovlivnény na jedné stran€ pozitivnim ocekavanim
studenti prezen¢niho studia a na druhé strané vlastnimi zkuSenostmi z ucitelské praxe
studentt kombinovaného studia.
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Graf 2: Porovnani vysledkti dimenzi dotazniku ZdUR za soubory v§ech sledovanych skupin studentt
bakalarského a magisterského studia

Zavér

V porovnani vysledki se studenti prezencniho magisterského studia citi byt oproti studentkam
prezencniho bakalafského studia mirn€ zdatnéjsi ve vSech péti dimenzich, coz je patrné i
v souhrnném skore (3,44 oproti 3,25), avsak studenti kombinovaného magisterského studia se
citi byt oproti studentim kombinovaného bakaldiského studia zdatngj$i pouze ve dvou
dimenzich (jak je patrné z grafu €. 2), ale celkové skore je vyvazené (3,43).

Tab. 3. Vysledky za cely dotaznik ZdUR — celkové skore

Skupiny respondentit Pocet Celkové skore
N AP

Mgr. prezencni 46 3,44

Bc. prezenéni 32 3,25

Mgr. kombinované 15 3,43

Bc. kombinované 21 3,43




Souhrn 114 3,39

V tabulce ¢. 3 jsou uvedeny vysledky za cely dotaznik ZdUR. VSichni respondenti
Vv celkovém skore dosahli hodnot od 3,25 po 3,44, coz na $kale od 0 do 5 znamena hodnoty
naméfené nad stiedem Skdaly. Miuzeme tedy konstatovat, ze zkoumani studenti svym
schopnostem spolupracovat s rodiéi spise davétuji.

Je tfeba pfipomenout, ze vyzkum profesni zdatnosti - spolupracovat s rodi¢i - neodrazi
skutecné schopnosti zkoumanych studentd, ale jejich subjektivni ptedstavu. Bohuzel
nevyvazenost vyzkumného vzorku (pocet respondentli prezencniho studia: 78 oproti poctu
respondentl kombinovaného studia: 36) a jeho velikost nedovoluje relevantni zevSeobecnéni,
avSak data jsou jistym ukazatelem urovné pocitované profesni zdatnosti studentd poslednich
ro¢nikii obort Ugitelstvi pro MS a Ugitelstvi 1. stupné ZS na PdF UHK.
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Professional self-efficacy of students in the field of teaching
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aDepartment of Primary and Pre-Primary Education, University of Hradec Krdlové, Rokitanského 62, Hradec Kralové 500 03, Czech
Republic

Abstract

The topic of this paper is a research of professional self-efficacy of student teachers in relation to future parents of their
children and pupils. Our goal is to provide the insight into the issue in conditions of preparation of teaching profession at
Faculty of Education in Hradec Kralové, Czech Republic. It is a quantitative survey, which used a questionnaire entitled:
Self-efficacy of teachers to work with parents, by Majer¢ikova, J. and Gavora, P. The questionnaire contains 24 scale items in
five dimensions: the ability to inform of a child’s well-being, explain the functioning of a school as an organisation, advise
parents in education, be transparent to parents and to convince parents to support the school. The research of professional
self-efficacy does not reflect actual abilities of surveyed students but their subjective idea. This article presents pilot research
results.

© 2015 Yveta Pechackova, Monika Drahokoupilova, Michaela Kramova. Published by Elsevier Ltd.
Peer-review under responsibility of the Organizing Committee of ICEEPSY 2014.

Keywords: Self-efficacy; co-operation with parents; future teachers.

1. Introduction

The theme of the presented article are results of a pilot study, which surveyed professional self-efficacy of
student teachers (specifically a three year bachelor course of Pre-primary Teaching at Pre-schools), in relation to
future parents of their children. The aim was to map professional self-efficacy — cooperate with parents — on
students of the final year of Teaching programmes for Pre-school at Faculty of Education in Hradec Kralové (in
the Czech Republic) and to provide the insight on this issue in conditions of preparation for a teaching
profession. The result of university preparation of future teachers should be a professionally educated personality
but also a mature individual personality who is prepared also in communicative, attitude and opinion way. Its
personal maturity is subsequently reflected in appropriate communication and co-operation with parents, a
paediatrician, a psychologist and other experts with whom he/she can meet during profession. Student teachers
learn how to plan, project, educate, communicate during their course, but not always we do not take into account
the parents of children. The professionality in this field is developed implicitly during the studies, obtaining
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personal and a practical experience is undoubtedly influenced by the effort, motivation and professional
preferences of the student teacher. As reported BartoSova (2009), the students” qualitative input parameters are
also important.

Necessary presuppositions of the performance of the teaching profession are professional competences which
the student teacher gains during his/her studies. It is relatively complicated set of competences that are based on
knowledge, skills and attitudes, which are interdependent. The school graduate is not simply “the product® but
its development is influenced by a variety of other factors, as the family, inheritance, social climate and local
environment (Havlik, Kot'a, 2007), which are social determinants, that should be considered while assessment of
the teacher’s professionality.

2. Theoretical background

The author of the term self-efficacy is American psychologist Albert Bandura (1994, In Majer¢ikova, 2012),
who defines it as one’s belief in one’s ability to organize and perform activities which lead towards the results.
It expresses the reviews of own; one’s expressed potentialities for the performance of certain activities and is
created on the base of authentic experience, mediated experience and belief. Within the framework of bachelor
and master studies the future teachers of pre-schools and primary schools intensively build up their professional
self-efficacy. The student gains professional knowledge, within the practical training develops its educational
skills, verifies educational procedures, communication strategies and stabilizes attitudes towards educational
reality and creates its own teaching philosophy.

The teacher’s self-concept plays a big role on the success of a teaching profession as obtained professional
competence. Blatny (1993, p. 446) defines the self-concept as mental presentation which is created during the
process of individual’s interaction mainly with social environment. The teacher’s self-concept presents an idea or
a feeling that the professional activity can be managed on a certain level. It is therefore a certain degree of self-
esteem that is determined by the ability to reflect oneself and perceive the feedback of one’s surroundings.
Positive evaluation induces positive perception of oneself (as negative evaluation induces negative perception)
and this mechanism works also in teaching preparation where next to the quality and effective professional
preparation should be created positive and supporting background towards the development of professional self-
concept.

Research by Hoover-Dempsey et al. (2002) with the title Teacher Beliefs About Parent Involvement detected
the teachers’ beliefs about the importance of co-operation with parents. Under the direction of Hoover-Dempsey
there were made extensive researches at Vanderbilt University in the USA in the field of relations between
school, a teacher and parents and already in the 90’s of the 20th century (Hoover- Dempsey et al., 1992; 2002).
The basic findings give evidence that teachers who are more involved as teachers and furthermore they expend
more effort in engaging parents into co-operation is positively evaluated. The research presented under the title
Family Involvement Teacher Efficacy Scale by D. C. Garcia (2004) brought similar results. It investigated
statements of teachers in the issue of co-operation with parents whereas it was based on the typology by Epstein
(6 types of theoretical Framework of parental engagement, Epstein, 2010). Furthermore the survey was involved
in finding the frequency of using individual forms of co-operation of teachers with parents. Relations between
personal teacher’s beliefs to co-operate with parents and frequency of his/her co-operation with parents were
positive. The research sample presented teachers of primary education from American state Florida. The results
showed the fact that teacher’s professional self-efficacy is actually an ability of the teacher to pay attention,
deployment and effort in this issue (Gavora, In Majeré¢ikova 2012). In the recent years in Slovakia Gavora,
Wiegerova and Ficova have been involved in the topic of professional self-efficacy (Gavora, 2011, Wiegerova,
Ficova, 2012, In Majercikova, 2012). In research of P. Gavora there was made an adaptation of questionnaires
TES (Teacher Efficacy Scale, authors Gibson and Dembu) and OSTES (Ohio State Teacher Efficacy Scale,
authors Tschannen-Moran and Woolfolk, Hoy) in Slovakian educational environment (In Majeréikova, 2012, p.
30). Apart from research of dimension of potentiality of teaching perceived by the teacher there were identified
relations between the perceived teacher’s self- efficacy and gender, the grade of the school and the length of
pedagogical practice. It was found that professional self-efficacy of teachers is on a good level (teachers scored
above the central value of the six point scale or nine point scale range).

3. Method
3.1 The research objectives

The objective of quantitative survey is to find out what is the perceived professional self-efficacy of students
of teaching programme (Teaching in kindergartens and Teaching of the 1st grade of Primary school) to co-



operate with parents. In this pilot phase of the research we present only the perceived professional self-efficacy
of female student teachers of full-time study programme of the field Teaching for kindergartens. In the next
phase of the research we would be interested if differences exist between the levels of professional self-efficacy
of students depending on their level of teaching preparation. Finally, we would find out if there are differences
between the levels of professional self-efficacy of students depending on the form of study (a full-time or a part-
time form).

Specification of the pilot study objectives:

To find out the perceived professional self- efficacy at female student teachers of full-time
study programme of Teaching for kindergartens and to co-operate with parents (by the
analysis of questionnaire results: Self-efficacy of teachers to co-operate with parents — based
on five dimensions).

3.2 The research methodology

Within the Framework of the survey there was used a questionnaire by Majeréikova, J. and Gavora, P. with
the title “Self-efficacy of teachers to co-operate with parents®:

The questionnaire contains of 24 scale items, which are divided into five dimensions:
6. The ability to inform of child’s well-being
7. The ability to explain the functioning of a school as an organization
8. The ability to advise parents in education
9. The ability to be transparent to parents
10. The ability to convince parents to support the school
The five point scale at all items allowed the answers in the range of 0 (no abilities) to 5 (great ability).

3.3 The research group
In this pilot study we present results collected from 32 female student teachers of full-time study programme
Teaching for kindergartens (at Faculty of Education in Hradec Kralové). Specifically there were student teachers

of the third year of the full-time study programme. The questionnaires were distributed at the end of the last
term, i.e. before the completion of bachelor studies.

4. Results

During results processing we made a primary analysis of obtained data. Table 1. presents given arithmetical
means of five dimensions. Individual dimensions are arranged according to decreasing values of arithmetic
mean.

Table 1. Arithmetic mean of individual dimensions

Dimensions Arithmetic mean
Ability to inform of a child’s well-being 3,64
Ability to explain the functioning of a school or an organization 3,43
Ability to be transparent to parents 3,17
Ability to advise parents in matters of education in the family 3,05

Ability to convince parents to support the school 2,98




From the Table 1. is clear that the differences between achieved average values in individual dimensions are
not high, however the best self-evaluation of the students’ abilities is perceived in activities that involve the
giving information to parents about the child’s well-being (3,64). This dimension is saturated by five items,
which concern informing what is the child’s relations with other kids, if the child is doing well, what is his/her
behaviour and how he/she feels in the kindergarten. This result is not surprising, because informing parents
belongs to the basic duty of the teacher towards parents, what is probably perceived by students as the basic
professional competence. In the kindergarten it is practically an everyday activity, that is done in direct
communication “Face to Face* a teacher with a parent.

The second highest average value was found at the ability to explain the functioning of the school as an
organization (3,43). This dimension presents the clarification of how different school bodies work, how the
money from parents is treated or how the school kitchen operates. Addressed students evaluate their abilities in
the area well, whereas the most self-efficated ones feel while clarification of how the school kitchen operates and
the least when clarifying the functioning of various school authorities (e.g. activities of parents’ boards).
Presumably the students have certain experience from their trainings, where they meet sufficient information
about common operations (e.g. a kitchen), less informed with the information about existing school governing
bodies. It would be interesting to follow the fact if there are any found differences in comparison with the
students of Master studies, who have within the Framework of their study at our university so called master
training where they closely meet the management and operation of a nursery school.

The third activity where the students have confidence is the ability to be transparent to parents (3,17). This
dimension is saturated by these items: to present the results of children; to create enough opportunities in order
that parents could see what they are interested in; to accept the presence of the parent in learning, anytime s/he
wants to be; to accept the parent in the classroom, even if disturbs its atmosphere. In these activities there is the
observation of the real life of the school and non-formal meetings take place, according to Bulla (Bull, 1989, In
Majercikova, 2012) they present the key point for building up the partnership between the school and the
parents. There would be interesting to observe how this ability will be perceived by practicing teachers, who are
in everyday contact with the parents and to what extent would they perceive their willing to accept the wish of
parents or their presence in the classroom.

The next item deals with the ability of students to advise parents in questions of the child’s education in the
family (3,05). These abilities belong to this area: an explanation to parents how they should build up a healthy
self-esteem of the child; suggest parents the ways of solving of educational issues of the child; clarify the
consequences of inadequate upbringing in the family; explain in what better way is to influence the behaviour of
their child. The surveyed students feel the most self-efficacy in the explanation, how to build up healthy self-
esteem of children and how to solve educational issues of children. The least self-efficacy is perceived on the
level of explanation of inappropriate family upbringing. The students are within the Framework of the study
introduced with educational and psychological disciplines that cover sufficient theoretical principle and should
be able to provide basic professional counselling. This professionality is currently expected for university
graduate teachers from parental public. The respondents perceive less self-efficacy in the field of clarification of
inappropriate family upbringing that probably relates to the fact that the students perceive not sufficient
experience in this issue.

The lowest average values were determined at the ability to persuade parents to support the school (2,98).
This dimension is saturated by items which are linked with convincing parents to take part in some school
actions and an organizational cover, financial and material support. The students consider these activities as
demanding in relation to parents and probably are not convinced about their importance. The research results in
the Czech Republic refer to the fact that parents nor teachers do not expect mutual co-operation in relation to
involvement in internal or other concern of a school (RabusSicova et al., 2004; Walterova et al., 2010).

5. Conclusion

In this article we present how the specific stage of professional preparation reflect into professional self-
efficacy of student teachers in relation to parents. In this pilot phase of the research we found out that the
students of the full-time study programme of the field Teaching in kindergarten perceive their abilities in relation
to parents as well (the results ranged in the centre of the five point scale), whereas the best evaluated abilities
concern informing parents about the child’s well-being, the least confident they are in the ability to convince
parents to be involved in various school activities. According to the pilot phase of the research and to the small
number of respondents we cannot, however it is interesting that the same order in individual dimensions resulted
within the survey of professional self-efficacy of student teachers to co-operate with parents in the years 2011 —
2012 (Majercikova et al., 2012). The research sample of Majerc¢ikova et al., were students of graduation years of



pedagogical and social academies and social academies and students completing bachelor studies in the field of
Pre-school and Elementary Education at Faculty of Education, Charles University in Bratislava, furthermore
teachers in Pre-primary, Primary and Lower Secondary education. Secondary school students were considered to
have a higher level of perceived professional self-efficacy than at students of bachelor studies, that authors
justify (inter alia) as promising formation of communicational competences with the emphasis on educational
training within the study framework (Majercikova et al, 2012).

It is clear that into the professional self-efficacy in relation to parents there is a certain reflection of
motivation and professional competence of student teachers. The teacher’s professional competences are firstly
formed in preparation of the profession. Next they are formed during the professional career by obtaining
experience and further education. The output profile of the university graduates at Faculties of Education is
mainly professional subject and educational competences, whose core is professional knowledge and
pedagogical skills. Admittedly, there are changes in the recent years in deliminitaton of teachers’ competences
and in professional preparation. Professional preparation through activating, heuristic and complex methods
corresponds to the requirements of modern pedagogy (Hornackova, 2009). The focus of attention displaces from
adoption of theoretical basis of teaching subject to psychodidactic education and general cultivation of teacher’s
personality (Spilkova, 2004), where just also belongs the ability to negotiate, communicate and co-operate with
pupils’ parents.
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Piiloha II:
Dotaznik ZdUR
] VYZKUMNY IQ\IASTROJ -
DOTAZNIK ZDATNOST UCITELU SPOLUPRACOVAT S RODICI

Zdatnost ucitele spolupracovat s rodici

Tento dotaznik zjist'uje, na kolik duvérujete svym schopnostem vykonavat ¢innosti souvisejici

s rodi¢i zakl. V nasledujicich fadcich uvidite popisy téchto ¢innosti. Prosime vas, abyste vyjadfili, do
jaké miry jste schopny/a je vykonavat. Skéaly u kazdé polozky umoziiuji odpovidat v rozmezi od 0
(Zadné schopnosti) do 5 (velké schopnosti). Muzete vyuzit vSechny polohy této skaly.

Abyste se obeznamili s formou polozek dotazniku, vyzkousejte si nejdiive ukdazkovy priklad:

Kdyby vas pozadali, abyste zvedli 10-ti kilové bremeno nad hlavu, do jaké miry si ditvérujete, Ze jste
schopny/a ho nadzvednout? Na priloZené Skale miiZete uvést stupen schopnosti na jakékoliv poloze
Skaly. Danou polohu (¢islo) zakrouzkujte.

ZADNE SCHOPNOSTI VELKE
SCHOPNOSTI

Nazvednout 10-ti kilové bfemeno. 012 345

Ted piistupte k ostatnim polozkam.

Vyjadiete, jak odhadujete svoje schopnosti.

ZADNE SCHOPNOSTI VELKE
SCHOPNOSTI

1. Vyuzivat v§echny dostupné
moznosti, jak rodic¢e informovat o
problémech jejich ditéte, které ma ve
vztahu ke spoluzakim.

2. Vysvétlit rodictim jak maji
posilovat zdravé sebevédomi svého 012345
ditéte.

3. Neustale vyuzivat vSechny
moznosti, jak prezentovat vysledky 012345
zaku (déti) jejich rodi¢um.

4. Presvedcit rodice o tom, aby se
ucastnili akci organizovanych 012345
(matetskou) skolou.

5. Vysvétlit rodi¢am, jak funguje
rada Skoly.




6. Navrhnout rodi¢iim zpisoby
feSeni u¢ebnich problémi ditcte.

7. Pfimét rodice, aby mi pomohli pfi
organizacnim zabezpeceni akci v/ve 012345
(matetské) skole.

8. Taktn€ informovat rodice, kdyz
ma dité problémy s ucenim.

9. Navrhnout rodi¢iim zpisoby
teSeni vychovnych problémi ditéte.

10. Pfesvedcit rodice, aby financné
podpoiili skolu.

11. Vytvorit dostatek pfilezitosti na
to, aby mohli rodi¢e pozorovat v/ve
(mateiské) Skole to, o co projevi
zajem.

12. Vysvétlit rodi¢tum, jak funguje
rodi¢ovské sdruZeni.

13. Vyuzivat vSechny dostupné
moznosti, jak rodic¢e informovat o
chovani jejich ditéte v/ve (matetske)
Skole.

14. Vysvétlit rodictm, jak se naklada
S penézi, které poskytuji (matefské) 012345
skole.

15. Vysvétlit rodi¢tim, jak funguje
Skolni jidelna.

16. Pfijmout pfitomnost rodi¢e na
vyucovani, kdykoliv bude chtit.

17. Pfesvedcit rodice, aby materialné
podpoiili (matetskou) skolu.

18. Motivovat rodi¢e k tomu, aby
vyuzili svoje specifické schopnosti 012345
ve prospeéch (mateiské) Skoly.

19. Vyuzivat vSechny dostupné
moznosti, jak informovat rodice o

tom, jak se jejich dit€ ve (matetske) 012345
Skole citi.

20. .\V/}/svetht rodict, jak funguje rada 012345
rodictl.

21. Objasnit rodictm dasledky

nevhodné vychovy Vv roding. 012345
22. Vysvétlit rodictim, jak maji

nejlépe ovliviiovat chovani svého 012345
ditéte.

2V3 :Alfceptevat prltczfgn.o’st rodlcc? ve 012345
tfide, 1 kdyz to narusi jeji atmosféru.

24. Vyuzivat vSechny dostupné

moznosti, jak rodic¢e informovat o 012345

prospivani jejich ditéte v/ve
(matetské) Skole.

Ptiloha III: Vysledovka z ekonomického informac¢niho systému Magion — vyuctovani dotace







