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CILEM tohoto vyzkumného projektu bylo zjistit informaéni strategie studenti ucitelstvi.

ETAPY a obsah vyzkumného Setfeni v r. 2013 a jejich reflexe:

Unor

Piiprava vyzkumnych nastroji — dotazniku a provedeni predvyzkumu
Reflexe:
Bylo splnéno v daném terminu.

Biezen - duben

Realizace vyzkumného Setfeni

Reflexe:

Dotaznikové Setfeni bylo provedeno Vv terminu mgzi studenty bakalatského
studia ucitelstvi v Ceské republice a v Polsku. V CR bylo doplnéno
rozhovory.

V bfeznu 2013 se odpovédna fesitelka zucastnila konference v Liberci
(Dvacata vyroéni konference Ceské pedagogické spole¢nosti na téma
Koncepce vzdélavani v soucasné kurikularni diskusi; Liberec, 21. a 22. 3.
2013). Prispévek se spolufesitelkou studentkou Modrackovou S nazvem
Analyza podminek pro rozvoj ¢tenaiské gramotnosti zZaki z hlediska
ucitele a studentii ucitelstvi.

Nas text byl do publikace pfiijat, ale dosud nevysel tiskem.
(viz ptiloha €. 1)

Kvéten - ¢erven

Zpracovani vysledki vyzkumného Seti‘eni, jejich analyza a
interpretace.

Reflexe:

Zpracovani a matematicko-statisticka analyza vysledkt probihaly dle planu.
Tym zaroven pracoval na ptipravé planované odborné publikaci Juklova, K.,
Dolezalova, J., Bochno, E: Learning in the university context from the
perspective of Czech-Polish comparation.

V kvétnu 2013 se odpovedna fesitelka zucastnila konference v Ladku-Zdroji
(Mezinarodni konference z cyklu Komunikowanie spoteczne w edukacji —
XIV spotkanie. Ladek-Zdroj, Polsko, 20.-24. 5. 2013). Kromé¢ jiného zde
byla konzultovana struktura planované mezinarodni srovnavaci monografie




a otazky jejiho vydani.

Zati — listopad

Piiprava odbornych texti se zveiejnénim vysledki empirického
Setfeni.

Vystoupeni na konferenci.

Reflexe:

V tijnu 2013 byla realizovana aktivni ucCast na zahrani¢ni konferenci

4th International Conference on Education & Educational Psychology
(Turecko, Antalya).

Prispévek nesl nazev: Reader and Information Strategies of Students of
Education (viz pfiloha ¢. 2).

Vysledky tohoto vyzkumného projektu byly prezentovany navic jesté na
konferenci 6th International Conference of Education, Research and
Innovation v Seville. Ptispévek nesl nazev LEARNING STYLE AND
READING STRATEGIES OF PROSPECTIVE TEACHERS IN THE
INTERNATIONAL COMPARISON (viz piiloha ¢. 3).

Text byl publikovan, do obhajoby projektu bude zanesen do OBD.

(Bylo hrazeno z jinych zdroju.)

Prosinec

Zpracovani zavérecné zpravy specifického vyzkumu.

Reflexe:

V prosinci byly kromé zavére¢né zpravy specifického vyzkumu upravovany
texty do odbornych ¢asopisti.

Plnéni kontrolovatelnych vysledkul feseni

Kontrolovatelné vysledky feseni:
1. Clanek do odborného ¢asopisu — do obhajoby projektu bude odesldn.
2. Spoluautorstvi na odborné knize (JUKLOVA, K., DOLEZALOVA, J., BOCHNO, E: Learning in the
university context from the perspective of Czech-Polish comparation.) — je rozpracovana.
3. Ucast na konferencich:
1. 4™ International Conference on Education & Educational Psychology (Turecko,
Antalya); fijen 2013;
2. Dvacatd vyro¢ni konference Ceské pedagogické spolecnosti na téma Koncepce
vzdélavani v soucasné kurikularni diskusi; Liberec, 21. a 22. 3. 2013.
Z konferencnich vystoupeni byl ke 3.1. 2014 publikovan text z konference v Seville, jehoZ odkaz
bude do obhajoby projektu bude zanesen do OBD.

Pfehled realizovanych vydaju:

Plvodni planovany rozpocet oéekavanych vydaju:

Vyse planovanych | Zdivodnéni
vydaja
a) osobni naklady XXX XXX




b) stipendia

Planovano 5.000,-
Vyuzito: 9 000,- K¢

Monika Modrackova, studentské &islo: 22798/3

Navrzeno bude mimoradné stipendium za podil na

distribuci a zpracovani dotaznik(. TaktéZz za
spolupraci pfi vypracovani textd o vyzkumném
Setfeni.

Navyseni bylo provedeno za podil na publikacni

¢innosti a spolupraci na opakovaném setieni.

c) materialové naklady

Planovano: 4.000,-K¢
Vyuzito: 19.286,-

Kancelaiské potieby -
kopirovani, desky a Sanony na zakladani materiald,

kancelafsky papir na

psaci potfeby, mys, disk ext.

Ke zvySeni prostfedkld doslo zdlvodu zvysené
administrace opakovanim vyzkumu, navysenim
pavodniho rozpodtu a mozZnosti hradit nékteré

polozZky z jinych zdroju.

d) provozni naklady
nebo vydaje

Xxx

XXX

e) vydaje na sluzby

Planovano 7.000,-K¢
Vyuzito:

za preklady odbornych textd a provedeni

statistickych vypoctl

f) doplrikové (rezijni)
naklady

Xxx

XXX

g) cestovné

Planovéano: 46.050 K¢
Vyuzito: 16.533,- K¢
19.122,55 K¢

Konferencni poplatek
Cestovné na konferenci, ubytovani, diety, pojisténi

CELKEM

223,- K¢
9.416,- K&
Plan: 64 620,- K&

Vyuzito: 64 581,- K¢
Kurzové zisky -39,-K¢
Celkem ¢erpano:
64620,21,-K¢

Planovany rozpocet byl se zdlivodnénymi odchylkami dodrzen.

Ptilohy:

Pfiloha €. 1: Analyza podminek pro rozvoj ¢tenarské gramotnosti Zak( z hlediska ucitele a studentu

ucitelstvi

P¥iloha €. 2: Student Teachers” Information Strategies and Strategies of Learning from Text

Priloha €. 3: Learning style and reading strategies of prospective teachers in the teachers in the
international comparison
P¥iloha €. 4: , Vysledovka“” z ekonomického informacniho systému Magion — vyucétovani

dotace

Datum: 3.1. 2014

Podpis odpovédného fesitele




Pfiloha ¢. 1

Analyza podminek pro rozvoj ¢tenarské gramotnosti Zaku z hlediska ucitele a studenti
ufitelstvi

Jana Dolezalova a Monika Modrackova

Abstrakt/ anotace

Prispévek se zabyva analyzou podminek pro realizaci kli¢ovych kompetenci zakl na piikladu
Ctenarské gramotnosti. Na zaklad¢ vysledki empirickych Setfeni autorek upozoriiuje text na
problémy v této oblasti z hlediska ucitele a studentl ucitelstvi. V zavéru textu je naznaceno
opatfeni ke zlepSeni situace.

Klicova slova
Klicové kompetence, Ctenaiska gramotnost, profesni kompetence, ucitel, student ucitelstvi

Uvod

Kli¢ové kompetence jsou povazovany za soubor védomosti, dovednosti a postoji dilezitych
pro uspésné kondni cloveka ve vsech oblastech lidského zivota. Pro svou vyznamnost se staly
jednou z urovni cilovych kategorii ramcovych a $kolnich vzdélavacich programi pro vsechny
typy a stupné Skol. Jsou provazany s cili vzdélavacich oblasti a téZ navzajem mezi sebou.
Jednou z kompetenci, ktera neni samostatné vymezena, byt’ je vnimana jako nepostradatelna,
je cCtenafskd gramotnost. Jeji vyznam a specifikum spocivad v tom, ze prolind klicovymi
kompetencemi a stava se zakladnim prostiedkem vzdélavani pfi dosahovani ocekavanych
vystupt. Dilezitost ctenafské gramotnosti je umociiovdna soucasnym pozadavkem
celozivotniho vzdélavani a vysokymi ndroky spolecnosti. Rovnéz soucasné pojeti vyuky,
které posiluje autonomii zaka, by bez ¢tenaiské gramotnosti nemohlo plnohodnotné realizovat
samostatnou ¢innost informacni, badatelskou, prezentacni a hodnotici.

V soucasnosti je Ctendiskd gramotnost chapana jako mnohauroviiovy souhrn dovednosti
pracovat s textovymi informacemi a mé i rozmér postojovy. V soucasné dobé je porozuméni
textu povazovano za pouhy zéklad pro dalSi praci s textem. Daéle je tfeba umét o textu
premyslet, vyhledavat a vyvozovat z né¢ho poznatky, ptipadné souvislosti, kriticky posoudit
hodnovérnost zdroje a hodnoty informaci, jakoz i obsah a formu sdéleni. Ugelné a nutné se
jevi tvorivé zpracovani textovych informaci z rdznych druht texti. Ke zvladnuti téchto
pozadavk je tteba dlouhodoby vycvik od détstvi a ziskavani zkuSenosti v ¢etnych kontaktech
S texty, které nekonc¢i na prvnim stupni zakladni Skoly. Pro kvalitni osvojeni této kompetence
je potiebné ovladnout ¢tenarské a informacni strategie, metakognitivni postupy a byt obdafen
zajmem o praci s texty.

Pro upfesnéni vyznamu pojmu ¢tenarska gramotnost je tfeba se vyjadrit k pojmu informacni
gramotnost. Oba vyrazy spolu velmi Uzce souviseji a ¢astecné se prekryvaji. Do informacni
gramotnosti je fazeno kromé jiného vyhledavani informaci v dalSich zdrojich, v kniznich i
Vv pocitacovych (Gavora, 2010, Valisova, 2011). Pokud ucitelé znaji podstatu obou pojmti,
nachazeji ve svych vyucovacich pfedmétech své uplatnéni.

Rozvoj étenafské gramotnosti zaku vyzaduje prislusné kompetence ucitele. Jedna se 0 znalosti
o podstaté Ctenaiské gramotnosti, ale t€Z o didaktickych prostfedcich, které efektivné vedou
zaky ke kvalitni ctenafské gramotnosti. K pozitivnim vysledkim v této oblasti vede



piesvédceni ucitele o spravnosti a vyznamu konani, cit a zkuSenosti S integraci
gramotnostnich ¢innosti do vyuky svého piredmétu. Toto se tyka také ptipravy budoucich
uciteld. Neméli by zdlouhavé hledat cesty a prostfedky k dobrym vysledkiim, ale méli by byt
na pedagogickou praxi dostateéné ptipraveni, aby mélo jejich plisobeni pozitivni dopad na
rozvoj ¢tenarskych kompetenci zakti hned od pocatku jejich pedagogického plsobeni.
Mezinarodni vyzkumy ctendiské gramotnosti (napt. PISA, PIRLS) ukazuji, Zze vysledky
naSich zakti ve ctenafské gramotnosti nejsou dlouhodobé uspokojivé. Je tieba hledat
vysvétleni pro tento stav a nasledné konat napravna opatieni.

1. Soucasna situace feSené problematiky
I kdyZz by méla mit ¢tenafska gramotnost ve vzdélavacich programech nezastupitelné misto,
existuji momenty, které situaci problematizuji. Napft. ve vzdelavacich programech neni pfimo
uvedena (pojmenovana). Nejsou nikde popsany v§echny pozadované dovednosti a jiné slozky.
Operacionalizace Ctenarské gramotnosti neni provedena ve vzdélavacich programech, ani v
jinych pedagogickych dokumentech, v metodickych pfiruckach (napt. analyza metodickych
ptirucek obcanské nauky ukazuje, ze v zadné neni zminka o praci s textem.). To vSe mize
ucitelim znesnadnovat rozvoj ¢tenaiské gramotnosti zaka.
Nepfiiznivé situaci mohou pfispivat i dalsi nasledujici okolnosti:
Oblast teorie:
Kompetence uditele jsou v publikacich stanoveny pomérné obecné. | kdyz v posledni dobé
v rdmci doktorskych studii vznikaji prace se specifikaci kompetenci pro urcité oblasti, pro
Ctenaiskou gramotnost nebyly dosud specifikovany.
Vyzkumy u nés i v zahranici:
Vyjma velkych mezinarodnich vyzkumi ¢tenaiské gramotnosti zamétuji se vyzkumy u nas i
v zahraniéi predevsim na ¢tendi'skou gramotnost zakii na 1. stupni ZS (v zahrani¢i velmi ¢asto
na pfedctenaiskou gramotnost).
Nase vyzkumy v této oblasti byly a jsou pfevazné zamétovany na Ctenafstvi (Bubenickova;
Cufin, 2011, Chaloupka, 1982, Lederbuchova, 2004, Prudky, 1995, Travnicek, 2008 a dalsi),
ne tolik na Ctenarské dovednosti zakl. Vyjimkou je Scio a Kalibro, avSak nejedna se o
vyzkumy, spi§ o evaluaci na objednavku.
Ucitelé:
Je prokazano, ze Uroven Ctenaiské gramotnosti ovlivituje ve Skolnim vzdélavani predevsim
ucitel (Gavora, 2008). ProtoZe je Ctenaiska gramotnost prostfedkem dosazeni mnoha vystupt
(vysledkti vzdélavani) vyucovacich predmétd, méla by byt proto utvarena uciteli vSech
aprobaci na zakladni i stfedni §kole (ZS, SS). Je tieba, aby byli ugitelé dobfe obeznameni se
¢tenafskou gramotnosti a byli také vybaveni pfislusSnymi kompetencemi.
Nase zkuSenosti:
Mnozi ucitelé¢ (predevSim jinych nez jazykovych vyucovacich pfedmétil) nemohou znat
naro¢ny obsah soucasného pojeti Ctenarské gramotnosti ani prostiedky jejiho rozvoje, nebot’ u
nas neexistuje Siroka publikacni a osvétova ¢innost v této oblasti.
V pedagogické praxi nejsou od 2. stupné zakladni Skoly postupné a cilené rozvijeny vSechny
tenaiské dovednosti u zakd. Utitelé 2. stupné ZS nevénuji Stenaiské gramotnosti zakd
takovou pozornost, kterou by zaslouzila (viz napt. Dolezalova, 2008, Dolezalova; Najvar;
Najvarova, 2008, Gavora, 1992, 2008). Mnozi ucitelé mohou chapat rozvoj kli¢ovych



kompetenci jako néco navic. Zvlast’ proto, ze osnovy vyucovacich predmétii obsahuji velky
rozsah uciva. Zajem uciteld o problematiku c¢tendiské gramotnosti v institucich dal§iho
vzdélavani projevuji predevsim ucitelé ceského jazyka a cizich jazykl. Ostatni se domnivaji,
7e je to zalezitost bud’ 1. stupné ZS a nebo uéiteld Eeského jazyka. Zajem o &tenaiskou
gramotnost se na §kolach v soucasnosti zvys$uje vlivem zaméfenosti kontrolni ¢innosti CSI na
Ctenarskou gramotnost.

2. Nase empiricka Setieni a jejich nalezy
Otéazky a problémy
Ucitel¢ a studenti ucitelskych obort by méli mit pozitivni vztah k praci s textovymi
informacemi. Jsou-li vybaveni kompetencemi k rozvoji ¢tenaiské gramotnosti a zkuSenostmi
V této oblasti, jediné tak budou moci zajistit kvalitu Ctenaiské gramotnosti zakd. Neustalé
zvySovani narokti na kompetence uciteld je téméf nesplnitelny pozadavek. Avsak vzhledem
k tomu, ze je Ctenafska gramotnost zakladem pro vzdélavaci procesy a ucebni procesy zaku
(dokonce v celozivotni perspektive), je tieba ji vénovat pozornost.
Chtely jsme hloubéji poznat situaci a zjistit, jaké znalosti, zkuSenosti a postoje maji ucitelé ke
ctenafské gramotnosti. Jaké prostredky a texty pouzivaji.
Dale jsme chtély zjistit, jaké zkuSenosti s rozvojem c¢tendiské gramotnosti z dosavadni vyuky
maji studenti ucitelstvi, nebot’ jejich dovednosti a zkusenosti ziskané ve Skolni vyuce, budou
ovliviiovat jejich pedagogické ptisobeni.

Vysledky nasSich Setfeni
A. Setieni mezi uciteli ZS a SS
V letech 2011-2012 jsme v ramci dvou specifickych vyzkumi provedly empiricka Setfeni,
ktera pfinesla odpovédi na nase otazky.
Jako vyzkumné metody jsme vyuZzily dotazniky a rozhovory.

Dotaznikové Setieni ,,Vyuzivani literarnich zdroji ve vyuce na 2. stupni zékladni Skoly a
niZ8im stupni vicelet¢ho gymnazia *“ probehlo v r. 2012. Celkovy pocet respondentil ¢inil 72
uditelti: 16 ugiteld z 1. stupné ZS, 35 uditelt humanitnich ptedmét, 9 ugiteli pirodovédnych
pfedmétii a 12 ugitelti s kombinaci humanitnich a p¥irodovédnych predmétii pro 2. stupeir ZS
nebo niZsi stupenn gymnazia.

Strucny ptehled vysledk:

Na 2. stupni ZS nepouzivaji ucitelé piilis pestré literarni zdroje a ani ne &asto. Lepsi situace je
na gymndaziich. Pfi praci s textem se objevuji 1 aktivizaéni metody, coz je pozitivni, nebot
rozvijeji komunikativni dovednosti a Casto jsou pfitom vyuzivany literarni zdroje, s ¢imz
souvisi rozvijeni ¢tenarské a informacni gramotnosti.

Postoj ucitelti ke Ctenarské gramotnosti je u vSech kladny a k tomu, ze by se ve vSech
vyuCovacich predmétech méla rozvijet Ctenarska gramotnost, se projevuji opét pozitivné.
Nejcastéjsim divodem, pro¢ by se toto mélo dit, je porozuméni textim, rozsifeni slovni
zasoby a znalosti, také pro dovednost vybrat zdkladni informace. Rozhovory vSak ukazaly, Ze
Vv realné vyuce je jina situace (viz jesté dale).



Na skolach neexistuji funkéni Skolni knihovny jako studijni a vzdé€lavaci centra, a proto
nemohou byt pfi vyuce riznych pfedmétii vyuzivany riizné zdroje informaci pii skupinové i
individualni praci.

Pfesto méné nez polovina ucitelti (42%) pracuje se zaky v knihovnach. Vzhledem k tomu, ze
na Skolach Skolni knihovny vétSinou nemaji, jak uvadéji, da se predpokladat, Zze navstévuji
mistni knihovny v obci, coz se vétSinou déje jednou, piipadné dvakrat do roka a jeste
s ucitelem matei'ského jazyka.

VSichni ucitelé (100%) se shodli, Ze média ovliviiuji ¢tenarskou gramotnost pozitivné, nebot’
timto zpisobem ziskavaji déti informace, média je motivuji a film je pfivede k Cetbé. Na
tomto misté je nutné dodat, ze napft. prace s pocitacem, s internetem atp. ma sva specifika, na
které je nutné zaky pfipravit. Toto by zaslouzilo dal$i samostatné sledovani.

Dotaznikové Setfeni ,,Kompetence uciteli pro rozvoj Ctenaiské gramotnosti®, které bylo
realizovano v roce 2011 a kterého se zcastnilo 112 respondentd, pfinesl nasledujici vysledky:
(Uvedeme pouze shrnuti.)

Zjistily jsme, ze piedstavy uciteli-respondentll 0 kompetencich ucitele pro rozvoj ¢tenatské
gramotnosti reaguji pouze CasteCn€ na soucasné pojeti ¢tenarské gramotnosti. Je pojiména
nejcastéji jako literarni vychova.

Od toho lze odvozovat, ze pozadavkim na soucasnou ctenafskou gramotnost nemusi
odpovidat ¢innosti pro praci s textem navrzené uciteli.

Toto se nam potvrdilo na aktivité, kdy méli ucitelé za ukol navrhnout otdzky a tkoly pro praci
s textem. Zjistily jsme, ze se vétSinou tykaly nizSich urovni myslenkové Cinnosti. Ale i tento
moment budeme jesté hloubéji ovétovat.

Rozhovory s uciteli na zakladni §kole a na stfednich odbornych $kolach a ugilistich v prib&hu
dalsiho vzdelavani uciteli:

Ugitelé tvrdi, Ze v realné vyuce ,, nejde” rozvijet étenafskou gramotnost. Zaci pry neumi &ist
ani nahlas. ,,Nez by to pfecetli, to jim to rad¢j feknu sama. ,,Nic bychom nestihli.” Dal§im
divodem je, Ze chybi motivace zaka pro Cetbu a praci s textem.

Ucitelé si jsou védomi toho (hlavné ulitelé odbornych ucilist’), Ze situace neni dobra. Je
mozné, Ze si nevi rady nebo si mysli, ze by snaha byla marna.

V odbornych pfedmétech nemaji vhodné texty, ze kterych by se zaci ucili, a na kterych by
rozvijeli ¢tenafskou gramotnost. Tato situace neni dobra.

Dozvédéli jsme se, Ze na Skolach chybi programy na rozvoj Etenaiskou gramotnost.
Domnivame se, ze nutné¢ nemusi byt, ale za predpokladu pouceného, zkuSené¢ho ucitele a
motivovaného pro rozvoj ¢tenadiské gramotnosti Zakli. Vysledky mezinarodnich vyzkumi
ctenarské gramotnosti v§ak ukazaly, Ze tam, kde programy i Skolni knihovny maji, tam Zaci
dosahuji lepsi vysledky ve Ctenafské gramotnosti. V tomto ohledu se potvrzuje vyznam
propracovanosti kompetenci uitele pro rozvoj ¢tenaiské gramotnosti. Je tieba brat v potaz to,
ze na vyssich stupnich vzdélavani ma rozvoj ctenaiské gramotnosti sva specifika.

Shrnuti
Podminky pro rozvoj ¢tenarské gramotnosti na Skolach nejsou zcela optimalni. Neni-li ve

ro~r

vyuce €as na ¢tenafskou gramotnost, ztradci Zaci moznost osvojit si prostiedek vzdélavani.



Kompetence ucitelii pro rozvoj ctenaiské gramotnosti z naSich Setfeni maji tendence
neodpovidajici potfebam soucasné spole¢nosti a sou¢asnému pojeti Ctenaiské gramotnosti.
Neni to zavinéno pouze jedinym faktorem, ale vétSim poctem pficin, jak vyplyva z vyse
uvedeného textu.

B. Setfeni mezi studenty uéitelstvi
Proc je nutné sledovat charakteristiky ¢tendiské gramotnosti u studentti ucitelskych oborta?
Je mozné u nich hledat ucinek plsobeni uciteld na Ctenafské dovednosti a Ctenafstvi
z minulych let. Poznani stavu je jednou z podminek pro preventivni a intervencni programy
aplikované do studia budoucich ucitelt.
Navozené sebepozndni V otazkach ctenaiskych dovednosti (pfedev§im strategii pro uceni
Z textu) je pocatecni etapou utvareni prislusnych kompetenci u studentt.
Cile empirického Setfeni u studentti ucitelskych oboril

1) Zjistit strategie studentl pro praci s textem (pfedevs§im pro uceni z textu).

2) Zjistit, jaké maji zkuSenosti s rozvijenim ¢tenarské gramotnosti ve $kolni vyuce.

3) Zjistit faktory a Cinitele, ktefi ptisobili na rozvoj zajmu studentd o ¢etbu v prub&hu

jejich vyvoje studenti.

Metodami empirického Setfeni byl dotaznik ¢tenatskych styld (Najvarova, 2006) a narativni
metoda.

Dotaznikové $etieni ,,Ctenatské styly

Vyzkumny vzorek dotaznikového Setfeni tvofili studenti 1. ro¢niku PdF na UHK v Hradci
Kralové rtiznych aprobaci v poétu 196 respondentii. Setfeni prob&hlo v roce 2012.

Vysledky:

Strategie ¢teni studentll jsou chudé, nejsou nijak pocetné ani ve fazich pted ¢tenim (ucenim
zZ textu), ani po praci s textem. Toto omezené mnozstvi strategii, kterym disponuji, a také
nedostatek zkuSenosti s aktivnim, tedy pfemyslivym zpracovanim textovych informaci, se jevi
jako problém pro budouci pedagogicke plisobeni.

Ve vypovédich studentl se ukazuje, ze strategie pro praci s textem objevovali vétSinou sami.
Nikdo je neucil ucit se z textu. Nemaji tedy vzor nebo zkuSenost, kterou by ve své budouci
profesi mohli napodobit. Zcela schdzi vedeni studentli k metakognitivnim strategiim.
Zaclenéni této problematiky do pregradudlni ptipravy je tedy nezbytné.

Narativni metoda ,,Moje cesta ke Cteni a ctenafstvi*

Setieni probéhlo v roce 2011 a ziéastnilo se jej 34 studentii riiznych aprobaci.

Studenti se ve svych vypovédich zminovali o tom, co je motivovalo k ¢etbé v prub&hu jejich
détstvi a dospivani. = Zaznamendvame velmi nizky pocet uliteld jinych vyucovacich
piredméti nez eského jazyka, konkrétné déjepisu a obCanské vychovy, ktefi ziskali zdky pro
cetbu diky svému pedagogickému pusobeni — vétSinou zanicené a zajimavé vypravéli o
knihach nebo knihy k probiranym tématim doporucovali. Ve vétsin¢ piipada studenti psali
negativn€ o povinné cetbe.

Zajimavé zjisténi se tykalo pozitivniho vlivu vrstevnikli na ¢tenéi'stvi v obdobi puberty.



Je tedy ziejmé, Ze vhodné podnéty prispivaji k motivaci k ¢etbé. Ptiznivé je, ze vétSina z nich
rada Cte ve volném case. To piindsi pozitivni prozitky a zkuSenosti pro praci s textem. Mize
to ovlivnit pisobeni na budouci zaky.

(Poznamky: Také studenti tvofili otazky a tkoly k textu. Byly rovnéz zaméfeny na nizsi
urovné myslenkové Cinnosti. Miizeme toto povazovat za zkuSenost z vyuky, kterou prosli a
kterou je nutné meénit.)

Shrnuti

Empirickym Setfenim bylo zjisténo, Ze studenti ucitelstvi nemaji mnoho zkuSenosti s
aktivni praci s textem, které by mohli v budoucnu predavat svym zakiim. Do pfipravy
budoucich ucitelt je tfeba zatadit tuto problematiku, aby byli do pedagogické praxe vybaveni
ptislusnymi kompetencemi a zkuSenostmi.

Zaveér

Analyza situace a empiricka Setfeni nam poskytla ¢asteény obraz o vybranych oblastech
Ctenaiské gramotnosti pohledem uciteld a studentl ucitelstvi.

Shledaly jsme ur¢ité nedostatky, Které nezpusobila pouze jedna pii¢ina. Proto by také mélo
mit opatieni n€kolik rovin a etap. Nejprve bude tieba se zaméfit na nasledujici kroky:
Didaktizovat ¢tenaiskou gramotnost, operacionalizovat ji z hlediska ucitele 1 zaku, tzn.
pojmenovat ¢innosti zaka, které by mél mit osvojeny pro praci s textovymi informacemi, a
k nim ptifadit konkrétni ¢innosti ucitele. Pfinosné by bylo doplnit napf. ¢tenaiské dovednosti
pro praci se specifickymi texty ptislusnych vzdélavacich oblasti ¢i obort.

V souvislosti stim bude tfeba rozpracovat kompetence uditele pro rozvoj Etenaiské
gramotnosti a implementovat toto téma do pregradudlni piipravy uciteli a zaroven do dalsiho
vzdélavani ucitela.

Uvédomujeme si, ze feSeni jednoho problému poodkrytim nékolika problému jsme odhalily
dalsi otazky, které se pro nés stavaji novou vyzvou pro dalsi badani.
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Abstract

The skills of prospective teachers (university students) in the field of both information and reading strategies are necessary
conditions for success in the students” studies and in future they will be influencing competencies of their pupils.
The aim of our interrogatory research was to learn what strategies of learning from text the prospective teachers
have a good command of and to learn what factors influence the students. With the help of the factor analysis, the
factors connected with text comprehension and with learning styles were identified.
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Reader and Information Strategies of Students of Education

1. Introduction

Working with text, something that has always formed the basis of education, is now
strengthened since it is very important in various areas of human life and increasing in
importance. In the Czech Republic, reading holds a long tradition in the classroom. The
concept of education (its goals, contents, and resources) is changing with the transformations
of the age, however, influenced by socio-economic conditions and with the development of
scientific knowledge, and with it the concept of the student is changing as well.
Correspondingly, a competency model of teaching is appearing that emphasizes the close
connection with real life, where work with textual information plays an important role.
Among other things, it allows for continuing education. These skills represent the adequate
autonomy of the student who constructs his own knowledge and tries to actively grasp the
subject matter. In connection with this, there are activities appearing in teaching methods such
as problem solving, and situational and design methods, in which students often seek out the
necessary information and independently acquire new knowledge. The condition is that the
teacher, aside from providing the opportunities for contact with the text, also provides
students with information and training in these skills, and provides them with best practices
on how to distinguish the essential information, how to understand the text and evaluate it,
how to learn a text content more easily and permanently, and to draw it from memory if
necessary. This makes students more self-reliant and responsible, and it increases the
effectiveness of their learning.

If students adopt their own respective strategy for learning, then intellectual abilities,
creativity and motivation, concentration, will, and emotional engagement are induced, which
according to Mihalik (1989) generally determines the level and degree of learning. The same
applies in cases of learning from text.

* Corresponding author. Tel.: +0-000-000-0000 ; fax: +0-000-000-0000 .
E-mail address: author@institute.xxx



Learning from text signifies an intentional activity that the reader carries out with the text in
order to understand the message contained within and to integrate the textual information into
his existing knowledge — this is agreed upon by Gavora (2008); Krashen (2004); Mares
(1998); Prucha (2001). Learning is successful when the student is motivated and equipped
with the appropriate skills, but also when he has adopted his own reader and information
strategy (Petty, 2013; Alvermann and Morre, 1996).

Reader strategies are procedures by which the recipient obtains the substantial information
from a text and better understands the text, the relationships, and the contexts within the
textual information (Gresznik, 2005). This enables the student/reader to understand the text in
greater depth, because his strategy helps him to structure it and to think about the information
in the text. He can therefore remember the content better and longer, and recall it more easily.

The authors work mostly with the breakdown of reader strategies into three groups: strategies
before reading, during reading, and after reading - see Krashen (2004); Harvey and Goudvis
(2000); Johns and Lenski (2005); Najvarova (1996). This classification is warranted, so we
observed it as well during our research.

Inherent skills that hold close liaison with reader literacy include information strategies which
represent the knowledge and skills for working with additional sources of information (e.g.
dictionaries, encyclopedias) and navigation within registers, library systems, etc. (ValiSova
and Bures, 2012). As previously mentioned, these are an important part of learning from text.

The reasons for studying this particular issue:
e Success at the high school/college level.
¢ Readiness with the respective competencies for life and for one's future teaching profession.

Given the fact that teachers affect whether and to what degree of quality students will be
equipped with reader strategies, we were interested in the situation of future teachers in this
area. Teachers usually teach based on their own experience acquired during the course of their
own training. Moreover, this is mostly an unconscious act. This is related to another reason
for our pedagogically focused research activity. When filling out questionnaires, students
reflect on their own condition, and these results may serve as the basis for self-education
focused on expanding their own teaching strategies for successful study in college and later
for their teaching profession.

We were led to focus our research plans in this direction by the results of previous research, in
which students of secondary schools testified that for the most part, no one taught them to
learn from text. The ability to learn from text is a very important skill at this time. This has to
do not only with the autonomy of the student in the current approach to teaching, but also
with the type of study in college.

2. Problem

Unless future teachers are equipped with the necessary strategies for working with text, they
will not pass this important competence on or develop it in their students.

What, then, are the strategies for working with textual information among students of
education? What reader and information strategies do they use?

In the surveys of reader literacy, there have always appeared significant differences between
boys and girls. Will the responses of students of education at college show a difference in
reader and information strategies in terms of gender?



Improving skills can be successful if we are aware of our own state. Therefore, we shall ask
students to evaluate their own learning from text. Furthermore, we are interested in whether
reader and information strategies are related to the students' learning style and to success.

Generally speaking, we wish to determine the factors that most influence the area of learning
from text.

Aim of the empirical investigation

1. Determine what reader and information strategies the students of education use when working with
texts (primarily when learning from texts);

2. Determine the experiences and opinions they have regarding learning from texts;

3. Determine how they evaluate their skills in working with texts and in learning from texts.

4. Research method
We obtained the information using an online questionnaire entitled "Learning from text" — it
was part of a broader survey called "College studies and me". The questionnaire contained
122 items and mainly involved statements rated on a 5-point scale.

The obtained data were processed by mathematical and statistical methods, specifically the
calculation of mean values and percentiles, factor analysis, and correlation. The statistics
program SPSS was used.

5. Research sample

The online questionnaire was filled out by 141 students of education from the University of
Hradec Kralové, of which 117 were women and 24 were men. From the aspect of this
profession, the research group had the following characteristics: social and linguistic
approbation/disciplines (56%), informatics (12%),natural sciences (21%), the arts (11%).

6. Selected survey results and their interpretation
6.1 Factor analysis

Through factor analysis, we wanted to identify categories (factors) that allow us to reveal the
underlying factors of the examined issue. We also wanted to know the new characteristics that
explain the variance and dependence of the variables, and which are not directly measurable.
This also facilitates the interpretation of the data.

The default data file was compiled of data collected through an online questionnaire which
was part of a broader investigation called "College studies and me". The questionnaire
included a relatively large number of items, specifically 122. The items collected information
on a variety of problems with learning from text and primarily concerned the opinions and
experiences of students with strategies of learning in all its phases — before studying the text,
during the course of reading for the purpose of learning, and after reading the text. The items
were also focused on the approach to learning (deep, superficial, and zero), which is related to
the thoroughness of understanding and thinking about the text, and seeking information from
other sources (information strategy). We were interested in the conditions under which
students learn, both internal (self-assessment of their abilities and skills for this activity) and
external (the environment and circumstances under which students learn well). We also
included questions about the motivation for learning from text, as well as agents and resources
that helped them (provided advice) in learning from text. Each variable included a 5-point
scale (strongly agree ... strongly disagree).



Based on the factor analysis, there were five strong factors extracted, the first of which largely
explains the learning strategies in all three phases of learning and the in-depth approach to
learning (F1). The second factor (F2) groups the variables associated primarily with problems
in reading comprehension. Another factor (F3) describes the variables related to the lack of
motivation for learning and its consequences in the form of rapid and superficial solutions.
Factor 4 collects data on social support in learning from text. The last factor (F5) represents a
group of variables which represent a shallow approach to learning.

The strongest acting factor is No. 1, which refers to understanding and deep processing of
the learning material. It is characterized by high loads of variables that relate to strategies in
all stages of the process of learning from text and ensuring the effectiveness of learning.

The next factor, No. 2, shows the variability of variables from problems in reading
comprehension and in the absence of strategies for working with text. A characteristic of
this factor is the perception of the text as difficult, incomprehensible, and difficult to
memorize. The variable here relates to the individual's sensitivity to the conditions under
which learning from the text takes place.

Factor No. 3 is the lack of motivation to learn, weak will and a tendency towards quick
and easy solutions. Indicators suggest that if the text is perceived as long and wearisome, a
feeling of tiredness appears during learning, together with an inability to force one's self to
learn. Upon miscomprehension of the text, the learning materials are supplemented by one's
own thoughts according to personal theory or on the basis of information on the internet.

Factor No. 4 concentrates primarily on formative influences that lie in social support.

The opposite of the first factor is factor No. 5, because here we find variables related to a lack
of teaching strategies and a superficial approach to learning. Typical features here include
reading without preparation, a lack of reflection when learning from text, and mechanical
recitation of the learning material.

Knowledge of the factors confirms not only a relationship with learning styles, but it also
enriches the theory of learning from text. The knowledge gained will enhance not only the
educational and psychological preparation of students, but also our further research.

While taking the factor analysis into account, we shall select items from the questionnaire,
then further specify the results and their interpretation.

6.2 Results of the questionnaire survey

We directed the questions to strategy based on the phases of learning from text (reading) —
before reading, during reading and learning from text, and after reading the text from which
students learn. We focused first on strategies for working with text, but also on the
"information strategy" (ValiSova and Bures, 2012). When presenting the questionnaire survey
results in Tables 1-3 we took into account not only the factors that emerged from the factor
analysis, but also to those that impressed us by their occurrence.

In the phase BEFORE reading and learning from text, a result appeared which in our opinion
was quite interesting. A relatively large number of students begin reading without any
reflection or determination of goals. DURING the reading of the text they were learning
from, a relatively high number of respondents make notes or highlight important information
from the text in colour. A significantly lower number of students place the new knowledge
into the context of old knowledge, and even fewer students think about utilizing the new
knowledge.



Even when students reported that when they do not understand something then they seek an
explanation in other printed texts, many more of them still prefer the internet. For them, this is
a quicker and simpler way. This solution is quite rational if the internet is used creatively,
with a critical eye, and if the information is checked and verified. The question remains as to
whether this habit and skill influences their approach to learning, and how.

Students are accustomed to take notes from the teacher's lecture, and this is evidently why this
method of recording is chosen as a method during independent learning from text. It is also
possible that they do not have experience with other methods. We see a significant difference,
then, between processing entries from text and creating diagrams or tables.

Table 1. The strategy of the teaching and learning of the course text

| begin reading  If I don't ... I'seek an | process new ... into overviews
immediately understand explanationon  knowledge into

without something, | the internet. tables,

preparation. seek an schemes,....

explanation in
other printed
texts.

N 141 141 141 141 141
Mean 3,232 2,252 1,360 3,884 2,387
Std.

Deviation 1,3578 1,1923 ,6704 1,2561 1,4361

AFTER finishing the reading, when the material is repeated, they most often remember the
knowledge based on its location on the page. This finding indicates that the knowledge was
adopted only by memory, superficially, and perhaps very quickly without thinking, without
application. They recall knowledge based on coloured highlights in the text with a noticeable
difference from the previous method. In this case, if the highlighting was done deliberately
and with regard to the actual substantial information and context, this is a more acceptable
option than when a relatively large number of students state that they recall the learning
material on the basis of mechanical memory processing (for details see Table No. 2).
Favorable results were registered in the question of how they behave when they can not
remember how to proceed when repeating. Logically, they most often look into their book to
see what it says, even trying to derive the information, but they certainly do not agree with
creating their own theory, or with moving on and continuing with the repetition.

Table 2. Strategy for learning from text

| b based on i ...based on
I remember --.based on its mechanical memory
information based coloured highlight processing.

on its location on the
page

N 141 141 141
Mean 1,699 2,134 2,544
Std.

Deviation 1,0279 1,3862 1,2103

Conditions for learning from text: students usually indicate that they learn well when there is
absolute silence around them and when they study the text by themselves. Furthermore, they
believe that they do not have trouble understanding the text or that they have reading
problems. This would mean a good foundation for reading texts, but the question remains as



to what they actually mean by being able to manage this activity. Their idea may depend on
the requirements placed on them by their teachers. Interviews with these students revealed
that if they are asked to formulate their own opinions on the conduct described in a text and
arguments, they are not accustomed to this type.

On the contrary, we determined adversely that they rather do not enjoy learning from text — at
least this was demonstrated by most of the answers. This is a problem that can have many
causes (e.g. that the aim of learning is often the memorization of content) or because the task
for the text was not interesting enough. In further processing of the results, we should verify
whether those who frequently work with the internet find work with printed text more
difficult.

Table 3. Conditions for learning from text and self - evaluation (selection results)

I learn well ...when there | have problems I am not able

when | learn is absolute with reading and to learn from

with someone silence understanding the text.

else. around me. text.
N 141 141 141 141
Mean 3,562 1,935 3,635 3,964
Std.

1,4393 1,2799 1,3110 1,1075

Deviation

When looking for the cause of this condition, it is necessary to ask where they get their
information on how to learn from text. The results are grim. Secondary school teachers and
parents are on the average, but they tend to disagree with other offered factors. This means
that the little attention paid by teachers to these issues may partially represent the failure of
our students in surveys of reader literacy as well as a braking element in their future
continuing education and profession. There is no need to worry about university students;
they are able to deal with reading comprehension tests just fine. Students of vocational
schools, however, who do not have well developed skills for cognitive text comprehension
and have no family background that would support and motivate them to work on themselves
can and do have problems with this area.

We also devoted attention to information strategies which improve learning processes and
help navigate within the text, refine, develop and critically evaluate the knowledge gained
from studying from text. We may now select an interesting finding. If the claim "When
learning | use the book's references to other literature™ meets with disagreement among most
respondents, the claim "When learning | use websites more than books™ on the other hand,
tended to meet with agreement among students. Again, it is necessary to take note of this fact
and develop this question further, because the development of technology is so rapid that the
students as future teachers will have to deal with this fact. They will need to be prepared for
their profession.

When teaching | use the book's references to other literature, the internet, 1 do not verify
information from internet sources.

7. Summary

e Links to learning styles were confirmed.

e It was confirmed that a relatively high number of students learn the subject matter
from the text by memory without a deeper understanding. Either they have not
adopted a strategy for learning from text, or they are accustomed to handle large
amounts of subject matter in this way, potentially from indifference.

e Students use the internet very considerably when learning. This is related to our next
question: Are they aware of the dangers? It is necessary to cultivate KM, but also to



assist in the technique of reading digital text, or do they handle it better than text from
printed materials =) further questions to verify.

e |t is necessary to pay attention to strategies so as to better manage studies, but most
importantly because they will need to have experience and knowledge on learning
from text in order to develop these strategies and cultivate them in their students — to
develop study skills and methods of working with text that their students should
acquire.

e The results provide information not only regarding college students in the field of
education, but also regarding instruction in schools in the Czech Republic at various
levels of the education system.

e In the results, we can see the benefits for improving the training of future teachers and
partly an enrichment of the theory of learning from text.
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LEARNING STYLE AND READING STRATEGIES OF PROSPECTIVE
TEACHERS IN THE INTERNATIONAL COMPARISON

Jana Dolezalova (CZECH REPUBLIC)

Abstract

Learning styles and reading strategies are the tools of educational process in the frame of the
concept of the lifelong learning. Educational demands of teachers and students are increasing
and therefore these cathegories are enlargeing their importance and are necessary to be
observed. They help to prospective teachers both to cope succesfully with studying and in the
practise to deliver them to the pupils. The paper presents the outcomes of questionary survey
of learning styles and reading strategies of prospective teachers in the Czech Republic and
Poland. The results of the comparation reveal the educational trends that are necessary to
reflect and innovate. Our survey confirmed that a relatively high number of students learn the
subject matter of the text memorial and that their strategies are related to their learning styles.
It is therefore important, particularly in the study of prospective teachers, improve and expand
their strategies not only for successful learning, but also for their future profession.
Keywords: Learning styles, reading strategies, Polish, Czech prospective teacher
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