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Vyzkum byl zaméren na zmapovani postaveni feCové dovednosti poslechu s porozuménim ve vyuce francouzského
jazyka na stfednich 3kolach v Kralovéhradeckém kraji. Jeho cilem bylo zjistit jak ¢asto, s jakou pravidelnost! a v jaké
konkrétni podobé je poslech zafazovan do vyuky FJ, jaka je obliba této feCové davednosti — jak u studentd, tak u
uditeld FJ, jak miZe byt dle jejich ndzoru usnadnéno porozuméni mluvenému projevu v cizim jazyce. Dale pak
zjistit, které nabizené multimedialni opory vedou k dsp&Snému porozuméni mluvenému projevy, s prihlédnutim k
individualnim styldm uceni studentd.

Za Ulelem realizace prizkumu byla oslovena gymnazia v Kralovéhradeckém kraji - statnf i nestétni (soukroma,
cirkevni) - 4letd, 6letd a 8leta, na kterych je dle informaci dostupnych na webu Zkoly vyu€ovéna francouzitina jako
dalsi cizf jazyk. Z celkového pociv 11 oslovenych se zdafilo prizkum uskuteénit na 5 Skoldch ve skupinach 7
vyulujicich. Prizkumu se zuéastnilo 101 studentd ve véku 16-1glet pozadované jazykové Grovné Bi (s pfesahem do
B2) dle SERRJ. Viichni uditelé zG¢astnénych skupin souhlasili se zapojenim do prozkumu. Vzorek tvofilo 7 uditell - 6
7en a 1 muz ve véku 30-58 let, s délkou pedagogické praxe v rozpéti 7-25 let (nejéastéji 10-15 let).

V prvni fazi byl prozkum proveden metodou anonymniho dotaznikového Setienl mezi studenty FJ: studenti vyplnili
3 dotazniky - Poslech s porozuménim ve FJ na stfednich Skoldch v Kralovéhradeckém kraji (vytvofen Feditelkou),
Strategie uéenl se cizimu jazyku - dotaznik pro Zaky S5 a J5 (voln& podle dotazniku Language Strategy Use Survey
A. D. Cohena, R. L. Oxfordové a J. C. Chiové (2002) adaptovaly K. Vi¢kova a J. PFikrylova), Dotaznik styld uéeni se
francouzstiné (adaptace nastroje Learning Style Survey: Assessing your learning styles (Cohen, Oxford, Chi z002).
Suciteli byl za U¢elem ziskani pozadovanych informaci veden polostrukturovany rozhovor o 10 otazkéch,
rozhovory byly zaznamenany na diktafon, data pfepséna a nasledné analyzovana.

Vdruhé fazi probéhl na Skolach akcni pilotni vyzkum, vramci kterého bylo na tfech didakticky zpracovanych
reportazich z francouzského televizniho vysilani stanice TVsMonde testovano porczuménf. Cilem bylo zjistit, které
nabizené multimedialni opory vedou kUsp&3nému porozuméni. Studenti sledovali 3 vybrané 2,5 minutové
reportaze zfrancouzského televizniho vysilani a vypliovali pfipravena cvicenf, kterd provéfovala porozumeéni
autentickému mluvenému projevu ve FJ. Studenti na kazdé Skole byli nahodnym vybérem rozdéleni na 2 ¢asti,
z nichZ jedna poslouchala dané reportaZe a vypracovala viechny aktivity bez jakychkoliv apor porezuménf (tedy
pouze nahrany zvuk), druhd si k nahranému zvuku volila z nabizenych opor — video, Hlustrujlcl obrazky, titulky,
klicovd slova. Bylo sledovano, které opory jsou studenty preferovany {Cetnost, pofadi vybéru), s vyuZitim kterych
dosahujl nejlepiich vysledkl v dspéinosti vypracovani danych aktivit a fak se li3f mira Gsp&Snasti pii srovnanl obou
zkoumanych skupin.

Vyzkumné 3etfeni probihale v souladu s pfedem definovanym &asevym harmonogramem realizace SV 2017 £ 2118.
Vyzkumny problém jsme formulovali nasledovné: Jak Casto a s jakou pravidelnosti je poslech zafazovan do vyuky
FJ, Jaky md toto viiv na Uspéch Zaki v porozumé&nl mluvendmu projevu?

Polozili jsme si dil¢i podotézky:

O1: Jaky maji studenti postoj k poslechu?

O2: Jaky maji ucitelé postoj k poslechu?

O31: Jsou znatelné pozitivni vysledky (zlepSeni porozumén) pfi pravideliném zafazovani poslechu do vyuky?

O4: Pomnahé poslech ke zlepSeniv ostatnich 3 FeCovych dovednostech {mluveni, psani, ¢teni)?

Os;: Je zafazovani poslechu uzitedné a efektivni pro vyuku FJ?

Hlavni hypotéza a dil¢i hypotézy byly formulovény a verifikovany nasledovné:




H: Pravidelné zafazovani poslechu s porozumeénim do vyuky FJ vede ke zlep3eni porozuméni u student{l a tim ke
zvySeni jejich motivace. - potvrdila se.

Ha: Studenti maji obavu z neporozuméni. — potvrdila se. 57% utiteld shledava u studentd obavu a strach z poslechl
zafazenych do testl, pokud je zndmkovano. 91% studentd mé pfi nacvi¢ovani porozuméni mluvenému projevu
obavy, Ze nebudou rozumét.

Ha: Poslech s porozuménim nenl oblibenou fecovou dovednosti studentl. — potvrdila se. Pouze 6% dotazovanych
studentd ma nejradéji Zasti hodin zamé&fené na ndcvik poslechu, kdyZ vybiraji z nabizenych 4 Fe¢ovych dovednosti,
pouze 2 studenti zafazuji poslech na prvnl misto vZebiitku vlastni Usp&Snosti vjednotlivych fecovych
dovednostech.

H3: Poslech s porozuménim neni oblfbenou fe¢ovou dovednosti ucitell. — nepotvrdila se.

Hg: Utitelé nezafazuji pravideIng a dostateéné poslech s porozuménim do hodin FJ. — potvrdila se ¢astené. 100%
uliteld uvedlo, Ze zafazuji poslech do svych hodin pravidelng, i kdyz kazdy vjiné mife. Za dostatelné povazuje
zafazovani poslechu do hodin 29% uitell, 71% by rado poslech zafazovalo Castéji, ale z Casovych divodi to neni
moZné.

Hs: Cim dastéji nacviduji studenti poslech s porozuménim, tim Uspé&néjsi jsou v porozuméni mluvenému projevu. —
potvrdila se (100% uditeld, 50% student).

H6: Usp&3né porozuméni kladné ovliviiuje dalsi Fecové dovednosti, zejména mluven{ (vyslovnost, intonace, slovni
zasoba). — potvidila se. Odpovédmi studentd | uditeld byl otvrzen pozitivni vliv zejména na fedovou dovednost
miluveni (vyslovnost, plynulest projevu, slovni zdsaba, intonace), také men3f vliv na ¢tenf i psani.

Hy: Zafazovéni poslechu do hodin Fl je uzitelné, poslech je nezbytnou soudasti vyuky FJ. — potvrdila se.
Preferovanou oporou mezi studenty byly dle akéniho pilotniho vyzkumu titulky: nejcastéji vybrany na 1. misté - 38x,
zéroven nejéetngjif vybirand opora — vybrany celkem 49x. Studenti rovnéz v dotazniku potvrzuji vyznam zraku jako
smyslu pfi ueni se cizimu jazyku, uvadéji nejcastéji (85%) doprovodny text a titulky jako oporu, které jim nejvice
usnadni porozuméni miuvenému projevu. Tomu také odpovidaji vysledky dotazniku po stylech ulent: zrakovy styl —
34 studentd, zrakovy v kombinaci se sluchovym ¢ pohybovym — 18 studentd, tedy vice nez polovina respondent0.
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Mira Uspésnosti porozuméni s pouZitim opory byla dle pfedpokladu vy3si nez bez pouZiti opory.
Dal3i viz publikaéni vystupy.
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Madlova, M. Listening Comprehension in French Langurage Teaching - the Situation at Secondary Schools in the
Czech Republic. In Turkish Online Journal of Educational Technology, Special Issue for INTE 2017, November 2017,
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Pfehled realizovanych vydaji:

a) osobni néklady (odmény; odvody na zdravotni, sccialni a Orazové pojisténi = 34,42 % z odmén; ostatni osobni
naklady (DPC/DPP)

odména feditelce 3 700 K&+ 1 257, 97 K& zdravotni a socialni pojisténi, 15, 54 K< Grazové pojisténi) - odpovida
odméné za koordinaci projektu, tutorovani, metodologické vedeni studentek a dohled pfi jednotlivych fazich
projektu, tvorbu odborného vystupu

celkem 4 973, 52 K¢




b) stipendia a jejich struéné zdlivodnéni (seznam studentd s uvedenymi ddaji - IC a bankovni spojent)
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Listening Comprehension in French Language Teaching — The Situation at Secondary
Schools in the Czech Republic
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ABSTRACT

Listening as a receptive skill represents one of the main objectives in language acquisition, and it is an
irreplaceable source, as well as a means, to learn and command the phonic aspects of a target language. I
occupies a pivotal position in language communication and embodies the most frequent speech ability in foreign
languages. The paper focuses on the standing of listening comprehension in teaching French as a foreign
language at secondary schools in the Czech Republic. Its objective is to inform how this aspect is perceived by
students and teachers of French; how often, how regularly, and in what forin listening is used in lessons; how
popular it is with Czech students and their teachers; whether (and if so, what kind of) impact it has on other
language skills: reading, writing and speaking. The paper analyses the data gathered during the realized
researched via methods of questionnaires and interviews. Tmportance of the discussed topic is corroborated by
the well-known fact concerning the important role verbal communication and auditory perception play
nowadays, when knowledge of foreign languages has become indispensable.

INTRODUCTION

According to Marie Krdmové (2009), a great number of warld’s languages exist based on two basic realizations
— spoken and written, “While expressing various messages or ideas, both spoken and written modes are equal; it
can be generalized that a language system (langue) corresponds with two speech realization types (parole) —
spoken and written.” (Kr&movd, 2009, p. 8) Focusing on spoken realization of language, speaking and
understanding come to the fore. Being able to speak a foreign language is equally important to being able to
understanding it.

It is relatively simple to ensure being understood by using a few words and a number of gestures and facial
expressions. When listening to another person, however, it is necessary to be cquipped with basic language
knowledge which provides the meaning to what was heard. Listening is thus a natural method of foreign
language acquisition: children observe and understand far earlier than they are able to speak.

The present paper analyses listening comprehension as a receptive language skill — one of the main target skills
to master a foreign language. The paper briefly outlines specificities of French language education at secondary
schools in the Czech Republic, especially the role of listening in relation to other language skills. Finally, the
paper introduces the research conducted at secondary grammar schools of Hradee Krdlové region in the Czech
Republic, The obtained data are commented and research results presented,

FRENCH LANGUAGE LESSONS AT SECONDARY SCHOOLS IN THE CZECH REPUBLIC
As a sccond language, French is taught at Czech secondary schools most frequently next to German, Spanish and
Russian, The scope of languages at secondary schools reflects the qualification of teachers, a fact alrcady
significant at primary schools. The Czech school system introduced compulsory education of the second foreign
language in the schoo! year of 2013/2014. While English language is compulsory from the third grade, the
second language classes start no later than in the eighth grade, ie. with a minimum duration of two ycars.
Primary school students hence start attending secondary schools equipped with the basic knowledge of a second
language and usually continue with studying the second language further, if possible.
However, there is a chance of selecting a language they did not at primary schools, therefore they begin it at the
- elementary level.
The choice of the second language varies regionally (regions bordering Germany) and also in time. Particular
foreign langnages are subjects to fashion waves among students or parents. Quite recently there has been
relatively low interest in French language, which is caused by the increased demand for Spanish. French is
considered a difficult language with problematic pronunciation, whereas Spanish seems simpler. To avoid
problems with selecting the second foreign language, such as fragmentation of groups or forcing small groups of
students to join the majority, several secondary schools offer only one Romance language, mostly French.
Secondary grammar schools aim at students reaching the output level of their second foreign language at Bl of
the Common European Framework of Reference for Languages (hereafter CEFR). Language classes are usually
divided, with the number of average group at 15 students. In reality, there exist heterogeneous language level
groups resulting from different output level while leaving primary scheols. Another complication is groups with
exceeding mimber of students (20 or more). This results from particular school requirements (organization of
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language lessons, timetables, qualified teachers), and willingness to adapt to students’ wishes (the language is
selected by too many students, or too few — by accepting the choice too uneven groups consequently appear).
The usual volume is three lessons per week; older students can elect optional seminars thus increasing the
weekly amount by other two lessons. The seminars are conducted more on the conversation basis or the
preparation for the school leaving exam,

LISTENING COMPREHENSION AS A FOREIGN LANGUAGE SKILL

The development of language skills is one of the crucial tasks of a foreign language teacher. Foreign language
cducation focuses on the practice and development of all language skills. The present paper discusses four
elemental language skills, paying special attention to listening comprehension at secondary schools.

Tudmila Kollmannova (2003) identifies listening in a forcign language as the most frequent fanguage skill. “W.
M. Rivers expresses quantitation ration in the relationship of four basic language skills (i.c. listening, speaking,
reading and writing) as 8:5:4:3, No matter how imprecise the statistics in humanities appear and how particular
individuals® practical use may differentiate, the priority and frequency of listening remain an objective reality.
Another objective reality, although a negative one, is the fact that listening as an autonomous language skill,
requiring specific educational methods, is paid inadequate attention in practice.” (Kollmannovi, 2003, p. 7)

The above cited facts reflect all foreign language acquisition; according to Lancien (1998) and Perrin (1998),
listening comprehension plays a seminal role in communication. The role of listening, while the subject receives
and process spoken information, is unsubstitutable for the development of other language skills in a foreign
language.

“Tg conununicate means to understand and speak. Listening is often considered more passive than speaking,
since it appears that while listening one does nothing. However, this idea is wrong: listening represents a highly
intensive activity. One can hear sounds difficult to identify which need to be transformed into words carrying a
certain meaning. This inclides the way one imagines a particular situation of the subject of the discussion. All
new information mentioned by the speaker must be monitored. Listening is thus a highly complex activity, sitice
all aspects of lingual and extra lingual communication contributing to the meaning of the utterance must be
processed.” (hitp://epc.univ-lorraine. fi/EPCF_T/methode_11_FT.html)

Psycholinguists agree on the fact that understanding a language is not a purely reception and decoding of a
language signal, but an active process. If a subject’s goal is to understand a spoken language, it aims froim a
sense percept of a spoken signal (i.e. auditory perception of a spoken utterance) to understanding of its message
and hence the speaker’s intention.

It is obvious that a good level of understanding enables one to orient themselves in words and expressions which
can used consequently in a similar situation.

RESEARCH PREPARATION AND REALIZATION

Listening comprehension was the chief aspect of the research conducted from April to May 2017 at secondary
grammar schools in Hradec Krélové region in the Czech Republic. The aim was to map the role of listening
comprehension in French language lessons; secondly the project aimed at locating the most efficient existing
materials in understanding French spoken language. Based on the research findings (obtained from testing and
students’® own evaluation), the project finafly attempted to recommend most effective aspects and materials for
foreign language lessons.

While choosing the topic the following statements were considered (reflecting their long-term presence in
schools — noted by the rich teaching experience of the author as a teacher at secondary and tertiary school level:
teaching French, French lesson observations): :

- students are worried from not understanding spoken texts;

- listening does not belong among favourite language skills;

- listening is not regularly and sufficiently included by teachers in French lessons;

The author is convinced that

- there are materials leading to more successfil understanding of authentic texts in a forcign language;

- there is a direct proportion in the frequency of listening practice and underselting success, which positively
influences other language skills (most notably speaking) and motives students.

The research question was formulated as follows: How often and how frequently is listening included in French
lessons? What is the influence on students’ success in understanding the spoken mode?

Complementary sub questions were asked:

Q1: What is students’ attitude to listening?

Q2: What is teachers’ attitude to listening?

Q3: What are noticeable positive results (improved understanding) of regular listening exercises during lessons?
Q4: Is listening beneficial for the improvement of the other three language skills (speaking, writing, reading)?
Q5: Is the inclusion of listening useful and efticient for learning French language?

The main hypothesis and partial hypotheses were formulated in the following way:
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H: Regular inclusion of listening in French lessons leads to the improvement of understanding and further
motivation of students.

H1: Students are worried about not understanding,

H2: Listening comprehension is not a favourite language skill among students.

H3: Listening comprehension is not a favourite language skill among teachers.

Hd: Teachers do not regularly and sufficiently include listening comprehension during French lessons.

HS: The more frequently students practise listening, the more successful they are in understanding speaking.

H6: Successful understanding positively influences other language skulls, mainly speaking (pronunciation,
intonation, vocabulary).

H7: The inclusion of listening in French lessons is useful; listening is an essential part of French lessons.

The research addressed secondary grammar schools from Hradec Krdlové region. The schools addressed
included state, private and church secondary grammar schools with four, six and eight year programmes. The
choice of schools was limited by their offer of French language as a second foreign language taught. Out of
totally 11 addressed schools five schools agreed to participate in the research, resulting in groups of seven
teachers. Two schools refused to participate from time constraints (school leaving examination preparation,
school planned events or being behind their thematic plans). Two schools refused on the basis of having
insufficiently advanced French language classes, _

The research included 101 students aged 16-19 (age and gender criteria were insignificant to the project) of the
required BI level (sometime reaching B2) according to CEFR. Students’ language level was pre-discussed with
particular teachers and consequently verified by consulting their listening comprehension test results. All
teachers of participating groups agreed to join in the research. The sample consisted of seven teachers — $ix
females and one male, aged 30-58 with their teaching experience from 7 to 25 years, however, in majority 10-15
years. All respondents were informed about the anonymous usc of names, the project outline, schedule and aims.

The principle of the mixed design was used by combining qualitative and quantitative approaches to data
collection and analysis.

The aim of the research was to identify how frequently and regularly listening comprehension appears in French
language lessons, what particular type of listening is used, how popular the language skill is among students and
teachers, and how the understanding to spoken mode in a foreign language can be made easier. The research was
conducted via questionnaires distributed among students of French language; to obtain data from teachers semi-
structured interviews were used. The interviews were recorded and obtain data transcribed and analysed via open
axial coding based on the grounded theory (Strauss and Corbinova, 1999).

The questionnaire Listening Comprehension in French Lessons at Secondary Schools in Hradec Kralové Region
{devised by the author) identifies how frequently and in what form listening is used in French language lessons.
1t further questions its sufficient use, the relation to other language skills, in particular what is the time allocated
to each language skiil and to what extent they are popular with particular students. Furthermore, whether the
relation between popularity and success in listening positively influences the development of other language
skills and if so, how this is manifested. Next, the questionnaire identifies students’ attitudes towards listening and
what in particular contributes to successful listening. Finally, the questionnaires ask if students experience
French language outside of class from their own initiative.

The aim was to obtain relevant data from both participants in educational process — from the students and the
teachers — and to compare them. The semi-structured interview as a research method was allocated to teachers.
Formulated questions could be modified in responsc to the answers provided: teachers could express their
opinion or fill in relevant information. The research results benefited from differences in the length of teachers’
experience, variety of age groups represented, and from the diversity of answers.

Most of questions from students’ questionnaires were mirrored in the interviews with teachers. Besides that, the
interview identificd teachers’ attitude to listening in French lessons, most particularly teacher’s own proposal to
make understanding in a foreign language easier.

Besides questionnaires and interviews a pilot experiment was conducted to test the understanding using three
didactically prepared reports from French TV channel TV5Monde, The aim was to identify which multimedia
materials tead to more successful understanding, yet reflecting students’ individual styles of learning.

COMMENTS AND RESEARCH RESULTS

. Data collected from questionnaires and interviews provided results which are presented and commented below:
Teachers include listening in French lessons on the following way: ’

- listening exercises from textbooks

Such exercises, however, are not satisfactory for some teachers who then look for additional materials mainly on
the internet. This results in time demanding preparation since there are many sources whose quality and language
level are difficult to designate. Teachers would appreciate didactically prepared short (max. 5 minutes) listening
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comprehension recordings. Listening exercises from textbooks are also the most frequent listening methods
students of French lessons experience (81%),

- s01gs

From teachers’ experience songs are usually popular among students. This fact is confirmed by students who
place songs (besides films) as the most enjoyable listening activity for improving the understanding of spoken
language.

- films with French subtitles (for advanced) and Czech subtitles (for less advanced students)

From time-saving reason teachers more frequently include film excerpts or trailers rather than whole films.
Subtitfed films, short films and short fairy tales appeat next to songs among most popular listening activities
among students.

- lelevision and radio broadeast, namely TV5Monde and RF1

News reports also features among lstening activities most favoured by students.

Teachers agree that it is vital for students to be absolutely sure what is required from them. Listening exerciscs
aimed at choosing a relevant information from the text seem effective. The important phase is the listening
exercise preparation and task articulation so that students can focus their attention on essential information.
These findings were confirmed by several students’ answers responding to the relevance of activities leading to
the improvement of listening skills: YES/NO choice or multiple choice.

Students’ auswers reveal that listening comprehension exercises are included in lessons in various ways using
diverse materials. Students and teachers agree that listening exercise includes also listening to the teacher using
the target language during the lesson, The majority have agreed that the use of target language in lesson should
be encouraged more.

Most students agree that the practice of all four langnage skills (listening, reading, speaking and writing) is
represented evenly in French language lessons: 54% completely agree + agree, 34% disagree, 12% cannot say.
When a multiple choice question should indicate the activity practised the most, students select most frequently
speaking (58%), followed by reading (25%); listening is selected as the last skill (7%). This fact does not fully
correspond with teachers’ answers where only the position of speaking as first agrees with students’ choice. This
may be aftected by the fact proven by other answers that several students might liave misunderstood the notion
of “reading” (although each language skill was initially explained). Reading was not understood as “reading
comprehension,” but “reading aloud” — hence including all possible texts read in class.

Students favoured lesson activitics aimed at speaking practice 49%; only 6% state listening as the most popular.
Listening is thus most frequently stated as the least successful language skill (based on the scale T am most
successful at... and least successful at...). Only 2 students mention listening on the first place. However, the
first place most frequently includes reading (54 students) and speaking (28 students). There is a correlation
between a favoured language skill, the feeling from its successful management, and the most frequently practised
skill.

Based on respondents’ answers the increase in foreign language understanding would be enhanced by the contact
with native (stated by 100% or interviewed teachers), ideally from the beginning stage of the langnage learning
process. The issue of native speakers appears equally in students’ responses — “The contact with a native speaker
enables further understanding; not only sounds but visual contact would help.” Uunfortunately, native speakers
are absent at the majority of participating schools.

Regarding the understanding of spoken language, teachers mention their practice via short didacticized,
thematically and vocabulary aimed videos for secondary school students. Some respondents mentioned the
absence of image during listening practice from textbooks, which would enable better understanding. Besides
essential regular training, the already mentioned “aids” are focused listening via prepared exercises,
accompanying transcripts, or thematic knowledge. Students frequently highlight beneficial aspects of successful
listening interesting topics, topical issues, familiarity with the theme or repeated listening, Both teachers and
students agree that visiting France or a Francophone country is highly contributive because of the authenticity of
language and the setting. Therefore, teachers of French organise school trips to France and if possible, attempt
to run exchange schemes with French parties. Students are interested in such activities, however, in majority
(64%) do not seck any extracurricular activities to experience spoken French language.

Tt is necessary to point out that interviews frequently included the issue of time constraints during a school year.
Proposals supporling the increase in hourly volume of foreign language lessons at secondary schools appeared
mentioning at least one double lesson per week,

HYPOTHESIS VERIFICATTION

H1 Students arve worried about not understanding was confirmed,

The majority of teachers (57%) consider students’ worry and fear listening exercises if included in marked tests.
On the contrary, if not marked, listening exercises are popular ( “they quite like "} in lessans, especially in form
of songs.
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When asked if worried about not understanding during listening comprehension practice, 91% students
responded positively (always, often, sometimes), The choice “absolutely not” was selected only by 4 students,
The fear from listening (T am afiaid a lot, quite, a bit) was expressed by 75% questioned,

H2 Listening comprehension is not « favourite language skill among students was confirmed.

29% of teachers claim that general attitude or majority reaction of students cammot be expressed. Listening is
popular among language gifted students ( “trying to listen to native speakers is motivating for them”); listening is
a threat to not talented language students. There are opinions holding that listening gains popularity with age. An
important fact has been raised: if students are familiar with what to concentrate on, and the language level
corresponds with theirs, there are positive reactions in all classes.

Regarding the popularity of fistening among students, 49% identifics with (absotutely agree, agree) the statement
I like the paris of French lessons when we practise spoken language understanding (listening). There is a
difference between the popularity of listening among teachers, see below. When asked to choose from four
language skills, only a small amount of questioned students like the most lisiening exercises — mere 6%. Only 2
students mention listening as the most successful skill (L am the best at...) from all language skills. As already
mentioned, the obtained data demonstrated a cotrelation between the preferred language skill and the sunccess
rate in the language skill, In their own words students most frequently claim success in their favourite activity, or
vice versa, they prefer the skill which they excel in.

H3 Listening comprehension is not a favourite langnage skill among teachers was not confirmed,

Interviewed teachers expressed positive attitude to listening. Listening is their favourite language skill: “7 love
it. ", “T like listening activities.”, “It is an absolutely vital competence which I would like to focus on more.”
This fact is reflected in the representation of individual language skills in French lessons measured in fime —
teachers mostly (71%) emphasize that the ration should be balanced, yet the most frequent activities in their
lessons they mention listening and speaking, Some teachers observe that foreign langnage lessons should be
focused on listening from initial stages referring thus to mother tongue acquisition, when before actually
speaking, children first observe and understand the communicated language.

H4 Teachers do not regularly and sufficiently include listening comprehension durving French lessons was
partially confirmed.

“Researches confirm that listening as a specific form of human cognitive activity improves its quality by
frequent repetition (Piaget, 1966, 1971; Leontiev, 1966 and others).” (Hendrich, 1992/93, s. 327) Foreign
language lessons thus need to provide sufficient suitable stimuli for exercising and improving listening
comprehension, '

100% teachers stated they include [istening regularly in their lessons (“Yes, [ use listening regularly. "), although
in various amount: 57% include at least a short exercise (almost) every lesson; 43% at least once a week by
adjusting the lesson content according to the mood of the class. 29% of teachers are satisfied with the amount of
listening in their ¢lasses; 71% would prefer to incorporate listening more frequently, which is, however, due to
their time consirains impossible. Thematic plans need to adhered to and other skills to be practised.

76% of students’ answers support teachers’ statements and further claim that listening composes a regular part of
the lesson {8% disagree, 16% do not know or cannot judge). 48% consider listening in lessons sufficient, 26%
insufficient; more than a quarter of questioned students cannot evaluate sufficiency/insufticiency. It is clear that
unlike teachers, who mostly see listening insufficiently present in lessons, almost a half of students considers the
amount of listening sufficient. 39% of students would appreciate more frequent inclusion of listening. 35% think
the amount of listening is just right. 26 % manifest they would not appreciate more frequent use of listening in
French lessons. Average fiequency of listening comprehension in lessons was mostly (64%) agreed to be once a
week, which corresponds with teachers’ answers.

HS The more frequently students practise listening, the more successful they are in understanding speaking
was confirmed.

100% of teacher agree with the statement, Teachers express the need to start including listening from the first
lessons. Listening is an inseparable and vital part of any foreign langnage lesson. Students must necessarily get
accustomed to listening exercises as well as test forms and prineiples reappearing in international exams.

A half of students agree (absolutely agreefagree) with the statement. A recognizable number of students (33%)
select the option “I do not know/ I camnot judge.” Mere 16% disagree with the correlation between listening
frequency and successful understanding of spoken language.

H6 Successful wunderstanding positively influences other language skills, mainly speaking (pronunciation,
infonation, vocabulary) was confirmed.
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Based on their own experience, most teachers (71%) state that successful understanding positively influences
other language skills. It is beneficial chiefly for speaking ( “Most students can transfer the success to production,
it has positive influence on speaking.”, “It is reflected in move natural speech, writing and reading are
unfortunately unaffected. 'y as well as for writing (“Jf returns in production — speaking, writing, vocabulary is
Jixed by listening.”, “They benefit most from the listening since all grammar, word order, intonation, synlax,
pronunciation — all can be then used in French.”, "“They remember phvases, context is important. ).

Students are not able to judge; a half of students selected the option “I do not know/ I cannot judge.” However, 1
can be supposed that this item might have been influenced by the fact that if answered positively students would
have to fill in the following item specifying particular language skills were positively influenced. This
presumption is supported by many cases where students changed the originally positive answer to “I do not
know/ 1 cannot judge.” If still students agree, most frequently mentioned benefit affccts speaking (97%).
Particular improvement is mentioned regarding pronunciation, fluency, richer vocabulary, intonation and accent.
Speaking is followed by reading (44%), where positive influence affects comprehension and vocabulary. Due to
the structural and syntactic improvement from listening, writing (31%) is affecled by fixing and smoother
application of grammar and faster sentence creation.

H7 The inclusion of listening in Frencl lessons is useful; listening is an essentiul part of Frenclt lessons was
confirmed,

The obtained data unambiguously proved that the inclusion of listening in French lessons is beneficial (100%
teachers). Teachers expressed the following justifications: “It is absolutely vital.”, “It is necessity.”, “The abilily
to understand is a basic ability in foreign language.”, “It is the first thing they need when encountering a native
speaker.”, "It is necessary fo understand a context nof words.”

This part reflected only teachers answers as there was 1o question concerning the utility of listening explicitly
present in students’ questionnaires.

1t can be argued that the stated hypothesis Regular Inclusion of listening in French lessons leads to the
improvement of wunderstanding and further motivation of students was confirmed. The item regarding
inotivation proved that 76% of students acknowledge motivation to study a language further providing they
understand its spoken mode, Similarly, teachers locate significant motivation among students who are
traditionally successful at understanding spoken TFrench language.

MULTIMEDIA UNDERSTANDING MATERIALS

The fact that muiti-channel nature of media contributes Lo successful understanding of authentic speech in a
foreign language was validated aiready in students’ questionnaire results. The findings confirm the role of sight
as a seuse important during a language acquisition process. Most frequently mentioned (85%) materials cnabling
easier understanding were accompanying texts or subtitles, These were followed by extra videos or pictures.
Students emphasized also written form of the recording is one of other possible ways to improve understanding.
Based on the pilot research conducted at secondary grammar schools, materials enabling easier understanding of
spoken French language will be evaluated. These should enable most cffective positive changes, i.e. students
either mentioned them as useful, or they demonstrated more successful results in tests. The data obtained from
questionnaires aimed at learning strategies and styles will be processed. The relation between learning
strategies/styles will be examined by selecting particular materials focused on speaking undersianding and its
SUCCESS.

CONCLUSION

Although the conducted research was of a limited scale aud its results cannot be applied generally onto the
population of the particular age group or in the Czech Republic, the obtained results are beneficial for foreign
Ianguage teaching at secondary schools,

It was verified that listening is not a favoured language skill among students. On the contrary, listening is
popular among teachers, who attempt to utilize various forms of listening comprehension activities and arouse
students’ interest in these. Teachers include listening regularly in lesson, but having not been limited by time,
they could utilize it more.

The feedback obtained from interviews with teachers contributed to obtaining results suggesting teachers’
interest to cooperate on popularising listening skills among French language students.

Listening should not be a threat to students. Teachers should help students overcome their worries by including
aclivities aimed at improving their listening skills. Therefore, it is essential to pay sufficient attention to the pre-
listening phase, task and exercise preparation. Materials should be selected in accordance with students’ level of
language (the manageability of the task for students), the topicality of the theme and its proximity to young
students. Students nced to be demonstrated that understanding is pessible, even if it is with difficulties. It is
essential to teach students to catch the relevant information, not necessarily understand everything. Last but not
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least, individuation and differentiation in lesson must be utilised: individual differences among students require
various amount if time and number of repetitions of recordings, or other materials which lead to students’
cftective understanding of speech in a foreign language.
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Gymnazium testuje poslech

REDAKCE 25.6.2017 7:52
RUBRIKY: REGION

RYCHNOV N, K. -Jak je ndroéné poslouchat francouzsky jazyk nedavno testovali na
rychnovském gymnéziu.

Na Gymnaziu Frantiska Martina Pelcla v Rychnové nad KnéZznou bylo 29. kvétna 2017
zrealizovano testovani poslechu s porozuménim ve francouzském jazyce, a to v ramci
vyzkumu vyudujici Katedry francouzského jazyka a literatury Pedagogické fakulty UHK. Do
vyzkumu jsou zapojeni studenti gymndzii v Krdlovéhradeckém kraji (Hradec Kralové,
Néchod, Trutnov, Rychnov), ktefi dosahuji jazykové trovné Bl dle Spole¢ného eviopského
referendniho ramce,

Hlavnim cilem vyzkumu je zjistit, jaky maji studenti a jejich uditelé skuteCny postoj k
poslechu ve francouziting a jak miZe byt studentim usnadngno porozuméni autentickému
mluvenému projevu.

Vyzkumu na zdej§im gymndziu se zG(&astnili studenti 7.A8 vyudujfei Simony Hamerské.
Nahodnym vybérem byli rozlosovéni do dvou skupin, obé skupiny sledovaly vybrané aktualni
reportaze, jedna ze skupin slySela pouze zvuk, druhd skupina si ke zvuku volila z nabizenych
opor perozuméni: video, klidova slova, ilustrujici obrazky, titulky. Z reakei studentil lze
usuzovat, Ze nejvétdi zgjem méli o titulky, nejmensdi o kli¢ové slova, studenti zaiazeni ve
skupiné ,bez opory” by v&tSinou upfednostnili moZnost vyb&ru opory. Testovédni bylo
anonymni, kaZdému studentovi bylo pfidéleno identifikadni &fslo, pod kterym vypracoval
plipravend cvideni ke tfem reportdZim, vyplnil dotaznik a nasledné se pod timto Cislem také
seznami se svymi vysledky, V rdmci hodnoceni se bude zkoumat nejen spravnost a
nespravnost odpovedi, ale také to, jakou oporu studenti preferovali.

Nedilnou soudasti vyzkumu jsou rozhovory s vyuéujicimi francouzského jazyka, kde je
podstatnou otazkou to, jak Casto a v jaké konkrétnf podobé ugitelé zafazuji poslechy do svych
vyuovacich hodin, jaky je jejich postoj k poslechu a jaké jsou ohlasy studentfi. USitelé maji
rovnéZ prostor k ndvrhim pro zlepSeni podminek pro poslech ve svych vyucovacich
hodinach, Dle &astych reakci by uvitali vice ¢asu pro vyuku FI a také pfitomnost rodilého
mluvéiho francouzského jazyka na Skole.

Na tomto misté velice d&kujeme vedeni Gymnazia F. M, Pelcla za moZnost realizace
vyzkumu a vyudujici francouzského jazyka za GZzasnou spolupréci a ochotu. Vé&ifme, Ze tato

spoluprace bude pi{nosna pro ob¢ strany.

MICHAELA MADLOVA

httn/fwww.orlickytydenik.cz/gymnazium-testuje-poslech/
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Abstract

Listening as a receptive skill represents one of the main objectives in language acquisition,
and it is an irreplaceable source, as well as a means, to learn and command the phonic aspects
of a target language. It occupies a pivotal position in language communication and embodies
the most frequent speech ability in foreign languages. The paper focuses on the standing of
listening comprehension in teaching French as a foreign language at secondary schools. Its
objective is to inform how this aspect is perceived by students and teachers of French; how
often, how regularly, and in what form listening is used in lessons; how popular it is with
students and their teachers; whether (and if so, what kind of) impact it has on other language
skills: reading, writing and speaking. The paper analyses the data gathered during the realized
researched via methods of questionnaires and interviews. Importance of the discussed topic is
corroborated by the well-known fact concerning the important role verbal communication and
auditory perception play nowadays, when knowledge of foreign languages has become

indispensable.

1. Uved

,, Velké mmoZstvi pFirozenyich jazykit svéta existuje ve dvou zdkladnich realizacich -
mluvené a psané. Pokud jde o schopnost vyjddrit nejriiznéisi obsahy sdélent, ritzné mysienky,
jsou mluvené i psané projevy roviocenné; v jisté mife zobecnéni mitfeme Fici, Ze jednonu
Jazykovému systému (langue) odpovidaji dva typy realizaci v feci (parole), miuvend a psand. ”
(Krémov4, 2009, s. 8) Zamé&fime-li se na miuvenou realizaci v fedi, hovofime o mluveni a
porozuméni. Stejné dlleZité jako mluvit cizim jazykem je jazyku rozumét.

LJe celkem snadné zajistit, aby ndm jini porozuméli s uZitim jen nékolika slov a
mnoZsivi gest a mimiky. Kdyz vak mluvi nékdo jiny, k tomu, abychom byli schopni porozumét,
musime mit zdakladni jazykové znalosti, které dodaji viznam tomu, co jsme slySeli. Pfirozend
metoda osvojovani ciziho jazyka spociva predeviim v poslouchdani : défi pozoryjt a rozumi

mnohem ditve nez zacnou mluvit. “ (http://epc.univ-lorraine. fiyEPCF_T/methode 11 FT.html)




V plispévku se budeme zabyvat receptivni feCovou dovednostf poslechem s
porozum&nim, ktery je jednou z hlavnich cilovych dovednosti v ovlddani ciziho jazyka.
Struéné popiSeme specifika vyuky francouzského jazyka na stfednich Skolach v Ceské
republice a postaveni poslechu ve vztahu k ostatnim feCovym dovednostem. Podrobné
popiSeme prizkum zrealizovany na gymnaziich v Kralovéhradeckém kraji, okomentujeme

ziskand data a budeme prezentovat vysledky prizkumu.

2. Vyuka francouzského jazyka na stfednich Skolich v Ceské republice

Francouzsky jazyk jako dal3i cizi jazyk je na Ceskych stfednich Zkoldch vyuCovin
nejéastdji vedle jazyka ndmeckého, $pandlského a ruského. Zastoupeni jednotlivych cizich
jazyk® na stfednich 3koldch je déno kvalifikaci uditeldi, toto hraje vyznamnou roli jiZ na
zékladnich Zkolach. Od gkolniho roku 2013/2014 byla totiZ na zékladnich Skolach v Ceské
republice zavedena povinnd vyuka daldiho ciziho jazyka (vedle anglického jazyka, ktery je
povinng vyudovén od 3. roénfku ZS), a to nejpozdgji od 8. rotniku, tedy po dobu 2 let.!

Zéci ze zdkladnich $kol piichdzeji na st¥edni ¥koly vybaveni zaklady daldfho ciziho
jazyka a ve studiu jazyka obvykle na stfedni Skole pokraCuji, pokud se tento objevuje
v nabidce konkrétni Zkoly, Maji ale mozZnost vybdru ciztho jazyka, ktery se neu€ili na
zakladni ¥kole, potom ho studuji jako zadatednici. Vybér ciziho jazyka u studentii se li8f dle
regionti (pohranidni oblasti u Sesko-ndmeckych hranic) a prométivje se také v Case. Jednotlivé
cizi jazyky zaZivaji viny obliby/ neobliby mezi Zdky a jejich rodi¢i. V poslednich letech
nezaznamenavame piili§ velky zdjem o francouzstinu, na ndkterych stfednich Skolach je to
dano zvyienou poptavkou po $pandliting. Studenti i rodiée povazuji francouzstinu za obtizny
jazyk s problematickou vyslovnosti, §panélitina se jim z nabidky téchto dvou romdanskych
jazykit jevi jako jednodudii. Zde si dovolujeme zminit, Ze uvaZujeme-li o fe¢ové dovednosti

poslechu, neni porozuméni francouziting o nic obtiZngji neZ porozuméni napiiklad

t Upraveny Rémcovy vzd8lavact program pro zdkladni vzdglavani nabyva uginmosti od 1. 9. 2013. Do tohoto
data jsou $koly povinny upravit SVP. Ve gkolnim roce 2013/14 budou jiZ vyu€ovat v souladu s upravenym RVP
ZV. Dald cizi jazyk se zavadi jako povinny predmt nejpozd&ji od 8. rotniku 78 v minimaln{ ¢asové dotaci 6
hodin. Pouze v odivodngnych ptipadech (napt. z diivodu specidlnich vzd&lavacich potfeb, u cizincl nebo z
organizatnich divodii) mohou #4ci pokradovat v upevitovéni a rozvijeni (prvntho) Ciziho jazyka nebo v souladu
se specidlnimi vzdglévacimi potfebami #aka miiZe byt vyuka nahrazena pfedmétem specialng pedagogicke péce.
(http:/www.msmt.cz/vzdelavani/zakladni-vzdelavani/oduvodnene-pripady-pro-nezarazeni-vzdelavaciho-oboru-
dalsi)




Spanéliting & anglidting. N&které stfedni Skoly nabizeji pouze jeden romansky jazyk, vétSinou
francouzstinu, aby predchazely tiist&ni volby jazyka & ndslednému nuceni studentli piipojit se
k vét§inovému vybéru.

Na gymnaziich smé&fuje vzd&lavani v dalsim cizim jazyce k dosaZeni jazykové urovng
B1 podle Spoleéného evropského referenéntho rdmce pro jazyky (dale SERRIJ). Tiida je
obvykle na hodiny ciziho jazyka d&lena, velikost skupiny se pohybuje kolem 15 studentd.
V praxi se setkdvame s problémem nesourodosti jazykovych skupin z hlediska jazykové
arovng, kterd je zplisobena réiznou vystupni trovni ciziho jazyka ze zdkladni Skoly. Dalsi
komplikaci jsou piili§ po&etné skupiny (20 i vice studentil). Toto je dino mozZnostmi kol
(organizace vyuky jazykl, rozvrhy, kvalifikovani uditelé) a snahou vyhovét volbé studentii
(na jeden jazyk se piihidsi malo zdjemed, na druhy piili§, volba studentl je akceptovana a
ndsledng jsou otevieny dv& po&tem nepomérné jazykové skupiny). Obvykld hodinova dotace
je 3h tydng&, ve vyd¥ich ro&nicich si studenti mohou zvolit seminaf a tim navysit tydennf dotaci

pfedmétu francouzitiny o 2 hodiny. Tato vyuka byvé koncipovéana jako konverzace nebo

pfiprava k maturité.

3. Refova dovednost poslech s porozum¥nim v cizim jazyce

Rozvoj fedovych dovednosti Zakil a studentl je jednim z kliovych kol kazdého
uditele ciziho jazyka. Vyuka ciziho jazyka je zam&fena na nacvik a rozvinuti vSech feovych
dovednosti. V pfispévku budou zmingny 4 zdkladn{ fedové dovednosti a podrobné se
zaméifme na fefovou dovednost poslech s porozuménim, kterd je pfedmétem naSeho
prizkumu na stiednich 3kolach.

. Poslech v cizi Fedi pFedstavuje nejfrekventovanéfsi fecovou dovednost — podie W. M.
Riverse Ize pomér 4 zdkladnich Fecovyich dovednosti, tj. poslechu, miluveni, &lenf a psani,
kvaniitativné vyjddrit relaci 8:5:4:3. I kdyZ jakékoli statistiky v humanistickych véddach jsou
vZdy velmi nepiesné a v konkrétni praxi jednotlivee mohou mif zcela odlisny pomér, priorita a
frekvence poslechu ziistdva objekiival skutecnosti. [...] Dalsi objektivai skufecnosti — a to
velmi negativini — se jevi to, Ze ndcviku poslechu jako autonomnf fecové dovednosti vyZadujict
specifické vyukové postupy a techniky se v praxi nevénuje adekvainf péce.” (Kollmannova,
2003, s. 7)

Vyde citované skute€nosti se tykaji viech cizich jazykd, poslech s porozuménim dle
odbornikii (Lancien, Perrin) zaujima kli¢ové postaveni v jazykové komunikaci. Role
poslechu, kdy subjekt pfijimd a zpracovdvd mluvené informace, je nezastupiteina pro

rozvijeni dal§ich feCovych dovednosti v cizim jazyce.




., Komunikovat znamend rozumét a miuvit. [...] Poslech je &asto povaZovdin za néco
pasiviéistho nez mluvent, profoZe se ndm zdd, Ze sami pii poslechu nic nedélame. Je to viak
mylnd predstava : poslech pFedstavuje velmi intenzivai aktivitu. SlySime hidsky, kieré vice ¢i
mené rozezn‘civdme, musime je viak transformovat do siov, kterd maji néjaky vyznam. To v
sobé zahrnuje i zplisob, jakym si pFedstavijeme danou situact nebo pFedmét konverzace. Také
musime sledovat viechny nové informace, které miluvici osoba wvadi. Je fo tedy velice
viesirannd innost, protofe musime zachytit viechny znaky, jazykové i mimojazykové, které
dovolyjf pochopit, co bylo feceno. (http:/fepe.univ-
lorraine.fi/EPCF T/methode 11 FT.html) Psycholingvisté se shoduji, Ze porozuméni fedi je
proces aktivni, nejednd se o pouhy piffjem a dekdédovani Feového signédlu. Pokud je cilem
subjektu porozum&ni mluvené Fedi, sméfuje od smyslového vjemu fe€ového signalu, tzn. od
sluchového vjemu vyslovené vypovédi, k pochopeni jejtho vyznamu a déle k pochopeni
zam&ru mluvéiho.

Je ziejmé, Ze dobra droveii porozumdni pomize loveku orientovat se ve slovech a ve

vyrazech, které miZe nasledng pouZit v podobné situaci.

4, Prizkum na gymnaziich v Krilovéhradeckém kraji

Poslech s porozuménim je pfedmétem prizkumu, ktery byl v obdobi duben — kvéten
2017 proveden na gymnéziich v Kralovéhradeckém kraji. Jeho cilem je zmapovat postaveni
fedové dovednosti poslechu s porozuménim ve vyuce francouzského jazyka a zjistit, které z
existujicich opor nejlépe vedou ke spravnému porozuméni mluvenédmu projevu ve FJ.
Néasledng doporudit opory na zéklad® provedeného vyzkumu vyhodnocené jako
nejefektivngjsi — testovanim a hodnocenim studentll prostiednictvim dotaznikii — k pouZivani
v cizojazyiné vyuce &i pii tvorbé vyukovych materiald.
4, 1 Metodologie a pribéh realizace priizkumu

 Pii volbé tématu jsme vychézeli z ndsledujicich konstatovani, kterd se nam

dlouhodobg potvrzuji ve vlastni ulitelské praxi (stfedotkolskd a vysokoSkolskd vyuka FI,
naslechy v hodinach FJ):
- studenti maji obavu z neporozuméni mluvenému textu;
- poslech nepatii mezi jejich oblibené fedové dovednosti;
- uditelé obvykle nezafazuji pravidelné a v dostateéné mife poslech do hodin FJ.

Domnivame se, Ze
- lze nabidnout opory, které vedou k tsp&3né&jsimu porozumeéni autentickému textu v cizim

jazyce;




- Zetnost ndcviku poslechu je pifimo tmé&rnd GspEchu v porozuméni, coz kladng ovliviiuje dal3i
fedové dovednosti (zejména mluveni) a studenty pozitivné motivuje.

Vyzkumny problém jsme formulovali nasledovng: Jak ¢asto a s jakou pravidelnosti je
poslech zafazovan do vyuky FJ, jaky m toto vliv na usp&ch z4kd v porozuméni mluvenému
projevu?

Polozili jsme si diléi podotazky:

0O1: Jaky maji studenti postoj k poslechu?

02: Jaky maji uéitelé postoj k poslechu?

03: Jsou znatelné pozitivni vysledky (zlepSeni porozuméni) pii pravidelném

zaifazovani poslechu do vyuky?

04: Pomahd poslech ke zlepSeni v ostatnich 3 feovych dovednostech (mluveni, psani,

Cteni)?

" 05: Je zatazovani poslechu uziteéné a efektivni pro vyuku FJ?
Hlavni hypotéza a diléi hypotézy byly formulovany nésledovné:
H: Pravidelné zafazovani poslechu s porozum&nim do vyuky FJ vede ke zlepZeni porozuméni
u studentil a tim ke zvySent jejich motivace.

H1: Studenti majf obavu z neporozuméni.

H2: Poslech s porozuménim neni oblibenou fe¢ovou dovednosti studentd.

H3: Poslech s porozumé&nim neni oblibenou fe€ovou dovednosti uéiteli.

H4: Ugitelé nezatazuji pravidelng a dostatedn& poslech s porozumeénim do hodin FJ.

H5: Cim &astji nacviduji studenti poslech s porozuménim, tim Gsp&$ngjsi jsou

v porozuméni mluvenému projevi.

H6: Usp&$né porozumdni kladng ovlivituje dalsf fedové dovednosti, zejména mluveni

(vyslovnost, intonace, slovni zdsoba).

H7: Zatazovani poslechu do hodin FJ je uZitedné, poslech je nezbytnou soucastf vyuky

FJ.

Za (elem realizace priizkumu byla oslovena gymndzia v Krélovéhradeckém kraji.
Oslovili jsme gymnézia statni i nestatni (soukromd, cirkevni) - 4letd, 6leta a 8letd, na kterych
je dle informaci dostupnych na webu $koly vyudovéna francouzstina jako dal3i cizf jazyk.
7, celkového poctu 11 oslovenych se zdafilo priizkum uskutednit na 5 $koléch ve skupindch 7
vyudujicich. 2 3koly odmitly zG&astnit se prizkumu z &asovych diivodil, uvedly asovou
vytiZenost danou piipravami na maturity, neplnéni tematickych plénd, jiné pldnované akce
gkoly ve stejném obdobi. 2 3koly se neztdastnily s odiivodnénim, %e aktudlné nedisponuji

skupinami odpovidajici arovné FJ. Prizkumu se zidastnilo 101 studentd ve v&ku 16-19let




(v&kova a genderova kritéria pro nas ale nebyla podstatnd) poZadované jazykové trovné Bl (s
piesahem do B2) dle SERRJ 2

Jazykové tiroveii studentd byla pfedem konzultovana s konkrétnimi vyulujicimi a poté
ov&fena nahlédnutim do pisemnych praci studentdl, které testovaly poslech s porozuménim.
Vsichni ugitelé zutasinénych skupin souhlasili se zapojenim do prizkumu. Vzorek tvoiilo 7
uditeldl - 6 Zen a 1 muZve viku 30-58 let, s délkou pedagogické praxe vrozpdti 7-25 let
(nejéastdji 10-15 let) Vichni respondenti byli pFedem informovéni o anonymité jmen, o
cilech a prib&hu prizkumu.

Predvyzkum byl proveden ve skuping studentek francouzitiny 1. roéniku Pedagogicke
fakulty Univerzity Hradec Kralové a u nékolika studentll na gymnéziich, ktelf se vyzkumu
netdastnili. Na zdklad& vyhodnoceni piedvyzkumu byly nékteré polozky dotaznikl upraveny
a srozumitelngji & plesngji formulovany, byly doplnény zavéredné poloZky pro volné
odpovedi studentti.

Vychézeli jsme 7 principu smifeného designu, kdy jsme kombinovali kvalitativn{ a
kvantitativni p¥istupy v metodach sb¥ru dat a metodach analyzy dat.

Cilem prvni faze prizkumu bylo zjistit, jak Casto, s jakou pravidelnosti a v jaké
konkrétni podobg je poslech zafazovan do vyuky FI, jaka je obliba této feCové dovednosti —
jak u studentli, tak u uditeld FJ, jak miZe byt dle jejich ndzoru usnadn€no porozuméni
mluvenému projevu v c¢izim jazyce. Prizkum této oblasti byl proveden metodou
dotaznikového Setfeni mezi studenty francouzského jazyka, s uditeli byl za Gdelem ziskani
poZadovanych informaci veden polostrukturovany rozhovor. Rozhovory byly zaznamenany na
diktafon. Ziskana data byla pfepsana a analyzovéana pomocf otevieného a axialniho kédovéni,
které vychazi z metody zakotvené teorie (Strauss a Corbinova, 1999).

V ramei dotaznikového Setfeni byly studentim rozdiny 3 dotazniky k vyplnén{ -

Poslech s porozuménim ve FJ na stiednich Skoldach v Krdlovéhradeckém kraji (dotaznik

? Poslech médif a nahrévek:

B1: Rozumi informadnimu obsahu v&Siny nahraného nebo vysilaného materialu tykajiciho se témat osobniho
zajmu v jasng artikulovaném spisovném jazyce.

Rozumi smyslu rozhlasového zpravodajstvi a jednoduchych nahravek tykajicich se b&Znych témat, pokud jsou
vysloveny pomérng pomalu a zfetelnd.

B2: Rozamf nahrdvkém ve variantd spisovného jazyka, se kterou se mfZe setkat ve spolefenském, profesnim
nebo akademickém Fivotg, a kromé informagniho obsahu rozpoznd také nizory a postoje mluvéiho.

Rozumi v&t¥ing rozhlasovych dokumentarnich pofadfi a v&t§ing ostatniho nahrangho nebo vysilaného materidlu

ve spisovném jazyce a rozpoznd naladu a tén mluvéiho,




vytvofen autorkou), Strategie uéeni se cizimu Jazyku - dotaznik pro Zdky SS a JS (volng podle
dotazniku Language Strategy Use Swrvey A. D. Cohena, R. L. Oxfordové a J. C. Chiové
(2002) adaptovaly K. VItkova a J. Prikrylova), Dotaznik styli uceni se francouzsting
(adaptace nastroje Learning Style Survey: Assessing your learning styles (Cohen, Oxford, Chi
2002), inspirovano adaptaci K. VI¢kové a J. Pfikrylové, pro potieby vlastniho prizkumu
upravila M. Méadlova (pouZita ast 1: Jak pouzivam smysly).

Pro potfeby naseho prispévku budeme podrobng analyzovat data ziskand dotaznikem
Poslech s porozuménim ve FJ na stiednich Skoldch v Krdlovéhradeckém kraji, pro Gplnost ale
nejprve struéng popiSeme kazdy z pouZitych dotaznikd.

Strategie ucent se cizimu jazyku — jaké strategie pouZivd pri poslechuv CJ

Utclem tohoto dotazniku je dozvédét se néco vice o sobé jako studentu ciziho jazyka a
objevit strategic udent, které mohou byt p¥i uceni se jazyku prosp&iné. Z dotazniku byla pro
tiéely nageho priizkumu pouZita Cast tykajici se strategii poslechu - 26 struénych tvrzeni o
tom, jak lze pii ueni se jazyku postupovat. Tvrzeni se tykaji postupll, které pouZivame pii
udeni se jazyku v réiznych prostfedich, a to jak v piirozeném cizojazyéném prostiedi, tak
doma p¥i samostatném ueni, v jazykovém kurzu nebo pfi vjuce ve gkole. Odpoved’ je volena
na ¥kale ano — spi¥e ano — spife ne — ne, Dotaznik je d&len do 5 okruhti: Jak zvySuji své
vystavenf jazyku, Jak se udim rozumét vyslovovanym hlaskam a sloviim, Jak se pfipravuji na
poslech nebo rozhovor, Co déldm pfi poslechu v cizim jazyce, Co d&lam, kdyZ nerozumim
tomu, co nékdo iika.

Jakym stylem se uéim - jak pouZivdm smysly?

Dotaznik zji§fuje styl udeni se francouzitin€ — konkrétné to, jak studenti pouzivaji
smysly. Pt4 se, jak se udf, jak piistupujf k u¢ent, jak zpracovéavaji informace a ¢emu davaji pfi
udeni prednost, Obsahuje 30 otazek, studenti odpovidaji vybérem na kale a) dasto nebo vidy
b) nekdy, obgas ¢) ziidka nebo nikdy.

Poslech s porozuménim ve FJ na stfednich Skoldch v Kralovéhradeckém kraji

Dotaznik 7zji§tuje, jak Sasto a v jaké konkrétni podobg je poslech zatazovan do hodin
Fl, zda je toto povaZovéno za dostateSné. Dava poslech do vztahu s ostatnimi feCovymi
dovednostmi: taZe se, kolik &asu je ve vyuce vénovano kazdé znich, jakd je obliba
jednotlivych fedovych dovednosti u konkrétntho studenta a jaké uisp&8nosti v nich dosahuje;
zda mé ndevik poslechu a Gsp&¥nost v porozuménf pozitivni vliv na rozvoj daldich feCovych
dovednosti a jak se toto projevuje. Zjistuje, jaké postoje zaujimaji studenti k poslechu a co

konkrétnd napoméha Gspé&¥nému  porozuméni. Dotazuje se, zda se studenti setkdvaji




s francouzskym mluvenym slovem také mimo 3kolni vyuku a zda sami vyhledavaji tyto
situace.

Zamdrem bylo ziskat relevanini data od obou participantii vyuovactho procesu -
witel, 74k - a naslednd je porovnat, Pro ugitele byl jako metoda zvolen polostrukturovany
rozhovor, rozhovorové listy obsahovaly 10 otézek. Formulované otézky mohly byt
modifikovany na zdklad® vypovédi, ugitelé meli moZnost vyjadfit vlastni nazor, doplnit
informace, které povazovali vzhledem k tématu za relevanini. Rozdily v délce uditelské praxe
a zastoupeni riznych vékovych skupin u vyu€ujicich obohatily prizkum o rdznorodost
odpovédi.

Vétdina otizek z dotazniku pro studenty byla zrcadlové zatazena do rozhovord
s vyuyjicimi:

Zafazujete poslech do hodin francouzského jazyka pravidelné?

Jakou formou — pisefi, aryvek z filmu, poslech dialoghi, TV vysilani — nap¥. zpravodajstvi,
cvideni pro nacvik vyslovnosti, jiné?

Jak Zasto zatazujete poslech do vagich hodin? Kolik ¢asu v jedné vyu€ovaci hodiné vénujete
poslechu (%)?

Je to podle vés dostatetné? Pokud ne, v jaké mife by bylo dostatetné?

Kdybyste mél(a) vyjadiit procentualni rozloZeni mezi jednotlivymi fetovymi dovednostmi ve
vagich hodindch FJ — vénovani se jejich ndcviku, jaké by bylo poslech:&tenf:mluveni:psani?
Vidite u studentd zlepdeni, které je zplisobeno zafazovénim poslechu? V jakych dovednostech
konkrétnd? OdraZi se i v dalgich fefovych dovednostech, jak?

Jaky je postoj studentl k poslechu? Jakd je jeho obliba mezi studenty? Jaké jsou jejich
reakce?

Rozhovor dale zjitoval postoj vyudujicich k poslechu a ndzor na néj ve vyuce Fl.
Zajimaly nds rovngZ konkrétni ndvrhy ze strany vyudujicich, jak usnadnit studentiim
porozumeéni v cizim jazyce.

Vedle dotaznik@ a rozhovorit prob&hl na $kolach akéni pilotni vyzkum, v rémci
kterého bylo na tiech didakticky zpracovanych reportéZich z francouzského televizniho
vysflani stanice TV5Monde testovdne porozuméni. Cilem bylo zjistit, které nabizené
multimedidlni opory vedou k Gsp&$nému porozuméni mluvenému projevu, s prihlédnutim
k individualnim stylm ugeni studentfi. Studenti sledovali 3 vybran¢ 2,5 minutove reportaZze
7 francouzského televizniho vysflani a vyplitovali piipravend cviCeni, kterd provéifovala
porozuméni autentickému mluvenému projevu ve FI. Studenti na kaZdé gkole byli ndhodnym

vybérem rozdéleni na 2 &sti, z nich? jedna poslouchala dand reportaZe a vypracovala viechny




aktivity bez jakychkoliv opor porozuméni (tedy pouze nahrany zvuk), druhé si k nahranému
zvuku volila z nabizenych opor — obraz, ilustrujici obrazky, psand podoba textu, kliCova
slova. Bylo sledovano, které opory jsou studenty preferovany (Zetnost, pofadi vybgru),
s vyuZitim kterych dosahuji nejlepsich vysledki v Gsp&$nosti vypracovéni danych aktivit a jak
‘se [i81 mira Gsp&Snosti pii srovnan{ obou zkoumanych skupin.

4, 2 Komentafe a vysledky prizkumu

7 dat sebranych metodou dotaznikového 3Setfeni a z realizovanych rozhovord
vyplynuly vysledky, které v nasledujicim textu prezentujeme a komentujeme.
Utitelé zatazuji poslech do hodin FJ v podobg:

- poslechovych cvicen{ z uéebnic
Tato cvideni ale nékterym uditelim nevyhovuji, proto vyhledavaji dal$f materidly z jinych
zdrojli, zejména na internetu. Zde naraZeji na Casovou naro€nost plipravy, prament je mnoho,
nenf vZdy snadné orientovat se v jazykové Urovni a v kvalit€¢ zpracovani. Uvitali by
didakticky zpracované kratké (max. 5 minut) nahravky k nédcviku poslechu s porozuménim.
Pravé poslechova cvifeni z udebnic jsou nejéastgjsi podobou poslechu, se kterou se studenti
v hodinach FI setkdvaji (81%).

- pisni
Pisné jsou ze zkuSenosti uditelli obvykle oblibené mezi studenty. Toto je potvrzeno studenty,
kteff uvadgji pisn€ jako aktivitu poslechu, kterd je, spolu s filmy, nejvice bavi a diky které
nejlépe porozumi mluvenému projevu.

- filmi s titulky ve FJ u pokrogilej$ich nebo v CT u mén& pokro&ilych
Z dtivodu asové ndrotnosti uditelé Sastdji zafazuji ukazky z filmf neZ celé filmy, pracuji
s upoutdvkami k film{m, Filmy s titulky, kratdf filmy, kratké pohadky figuruyji spolu s pisnémi
mezi oblibenymi aktivitami poslechu ze strany studentt.

- televizniho a rozhlasového vysilani, zejména stanic TV5Monde a RFI - Radio France

Internationale
Také zpravy, reportaZe, aktuality se nékolikrat objevily mezi studenty oblibenymi aktivitami
nacviku poslechu.

Utitelé se shoduji, e je dilezité, aby studenti v&déli, co pfesné je po nich pozadovano.
Efektivni je zam&Feny poslech s cilem vybéru relevantnich informaci z textu. Velmi dilleZitou
f4zi je pfiprava poslechu, vypracovani aktivit a cvideni, diky kterym studenti zaméii sviij
poslech a soustiedi se na podstatné. Tyto ndzory jsou potvrzeny n¢kolika odpovéd’'mi studenti
v otdzce po aktivitdch, diky kterym Iépe porozumi mluvenému projevu: vybér ANO/ NE,

zadkrtnuti spravnych moZnosti.




Z odpovédi studentll vyplyva, Ze poslech je do vyuky zafazovan v riiznych podobach,
Ze ucitelé pouZivaji rozliéné materidly pro ndcvik poslechu s porozuménim. Studenti i uditelé
se shoduji, Ze poslechem se rozumt také poslech uéitele, ktery v hodinach mluvi danym cizim
jazykem. O to by se dle vétSinového ndzoru méli uditelé v cizojazyénych hodindch snaZit.

VétSina studentii se domnivé, Ze ndcviku kazdé ze &tyf feCovych dovednosti (poslech,
¢tend, mluveni, psani) je v hodinach FJ vénovan pfiblizné stejny ¢as a prostor: 54% zcela
souhlasim + souhlasim, 34% nesouhlasim, 12% toto nedokdZe posoudit. V poloZce, kde je
poZadovano zadkrtnuti jedné Fedové dovednosti, na nicvik kferé se v hodindch nejvice
zaméiuji, voli studenti nejasté)i mluveni (58%), nasleduje &teni (25%), poslech je volen az
na poslednim misté (7%). Toto ne zcela koresponduje s odpovéd’'mi uéiteld, i kdyZ panuje
shoda na prvai pif¢ce (mluveni). Pofadi u studenti miize byt ovlivnéno skutednosti, ktera
vyplyva z nékterych jejich daldich odpovedi: ndkteti studenti $patn pochopili vyznam pojmu
Loteni (at bylo pro kaZdou fetovou dovednost v ivodu vysvétleno). Nerozuméli mu jako
»cteni s porozuménim®, ale jako ,,8teni textu nahlas — tedy zahrnuli sem veskerou etbu
¢ehokoli v hodinach. Nejradgji maji studenti éasti hodin zamé&fené na nacvik mluveni 49%,
pouze 6% uvadi v této polozce poslech. Poslech je také nejéastdji uvadén na poslednim misté
v fazeni TeCovych dovednosti podle toho, jak v nich jsou studenti Gsp€sni (nejlepsi jsem v...,
nejmiii mi jde ...). Pouze 2 studenti zatazuji poslech na prvni misto. Toto je nejéast&ji
obsazeno &tenim (54 studentl) a mluvenim (28 studentl). Zde si viimnéme vztahu mezi
oblibou fedové dovednosti a pocitem UspéSnosti vni a rovndZ vztahu mezi nejvice
nacvicovanou fe¢ovou dovednosti a nejoblibend;sf fe€ovou dovednosti.

Podle odpovédi respondentii by zlepSeni trovné porozuméni v cizim jazyce pomohl
kontakt s rodilymi mluvéimi (uvadi 100% dotazovanych uditeli), a to nejlépe od zadatku
studia ciziho jazyka, Téma rodilého mluvéiho se objevuje i v odpovédich studentd — , kontakt
s rodilym mluvéim pomtiZe porozuméni, neni to jen zvuk, vidim toho &lovéka“. BohuZel na
vétsingé zacastnénych kol rodily mluvéi v soudasné dobg neplisobi. Co se tyka usnadnéni
porozuméni mluvenému projevu, zmifiuji uitelé ndcvik prostiednictvim kratkych
didaktizovanych videi zamé&fenych tematicky a slovni zasobou na studenty stiednich 8kol. Dle
n&kterych chybi u udebnicovych poslechit prévé obraz, ktery poméha porozuméni, JiZ
zmiflovanou ,,pomtckou” je zameéienost poslechu prostiednictvim pledem pfipravenych
cviCeni, doprovodny text s pfepisem mluveného slova, znalost tematiky a jako nezbytny se
jevi pravidelny trénink. Studenti kromé jiZ uvedeného uvadéji jako plus pro Uspéiné
porozuméni blizké nebo aktudlni téma, znalost tematiky, opakovany poslech téhoZ. Obé&

strany vyucovaciho procesu se shoduji, Ze je velmi pfinosné vyjet do Francie i jiné




frankofonni zemé a slySet cizi jazyk v autentickém prostfedi. Ugitelé FJ proto organizujf
Skolni z&jezdy do Francie a snazi se vrdmci moZnosti realizovat 3kolni vymény
s francouzskou stranou. Studenti maji zdjem o tyto akce, ovSem sami vétSinou (64%)
nevyhleddvajf mimo $kolni vyuku situace, ve kterych se setkaji s mluvenym slovem ve FJ.

Nutno piipomenout, Ze v rozhovorech se n&kolikrat zopakovalo téma nedostatku ¢asu
v b&Zném stfedodkolském provozu a navrhy zvysit hodinovou dotaci pro dalsf cizf jazyk na
stiedni $kole &i vyudovat cizi jazyk alespoii jednou tydné jako dvouhodinovku,

4. 3 Verifikace hypotéz
H1 Studenti maji obavu z neporozumeéni. se potvrdila

Vétsina uditelt (57%) shledavd u studentil obavu a strach z poslechil zafazenych do
testll, tedy pokud je znamkovéano. Naopak zaznamendvaji oblibu (,,maji ho docela 1adi®)
v hodinéch, kdy se nejednd o znamky, zde uvadi zejména poslech pisni.

91% studentti odpovédélo kiadnd (vzdy, dasto, nékdy) na otidzku, zda maji pfi
nacviovani porozuméni mluvenému projevu obavy, Ze nebudou rozumst. MozZnost ,,vlibec
nemam® byla vybrana pouze 4 studenty. Strach zposlechu (hodn&/ dost/ trochu se bojim
poslechu) vyjadiilo 75% dotazovanych.

H2 Poslech s porozuménim neni oblibenou felovou dovednosti studentii. se potvrdila

29% uditeld se domniva, Ze nelze vyjadiit obecny posto] nebo vétdinovou reakei u
studentdl. Poslech je oblibeny u studentdi nadanych na jazyk (,,vyzkoud si, jak rozumf rodilym
mluvéim, je to pro né motivujici®), naopak je hrozbou pro studenty na jazyky nenadané.
Objevily se nézory, 7e svékem obliba poslechu vzristd. Byla znovu zmin&na dileZitd
skutetnost: pokud studenti v&di, na co se soustfedit, a poslech odpovida jejich jazykové
urovni, jsou zaznamenavany vesmés pozitivni reakce napi{¢ roéntky.

Co se tyka obliby poslechu u studentli, 49% se ztotoZiiuje (zcela souhlasim,
souhlasim) s tvrzenim Mdm rdd(a) &dsti hodin FJ, kdy nacvicéujeme porozuméni miuvenému
projevu (poslech). Zde vidime rozdil oproti velké oblib& poslechu u uéitelit, kterd je popséna
nize. Opét velmi mald ¢ast dotazovanych studentli md nejradé€ji ¢asti hodin zaméfené na
nécvik poslechu, kdyZ vybirajf z nabfzenych 4 fefovych dovednosti — pouze 6%. Pouze 2
studenti zafazuji poslech na prvni misto v Zeb¥icku vlastni isp&Snosti (,,nejlepsi jsem v ...}
v jednotlivych feGovych dovednostech, Jak jiz bylo zminéno, dle ziskanych dat existuje vztah
mezi preferovanou fefovou dovednosti a mirou vlastni tsp&3nosti v jednotlivych Fecovych
dovednostech, Nejdastéji studenti dle vlastnich slov vykazujf nejvetsf dsp8inost v jimi

oblibené fedové dovednosti. MiiZe to byt také naopak, preferuji tu Yedovou dovednost, ve

které jsou nejlepsi.




H3 Poslech s porozuménim nenft oblibenou recovou dovednost! ucitelii. se nepotvrdila

Dotazovani ucitelé maji k poslechu kladny vztah, poslech je jejich oblibenou feCovou
dovednosti: ,,j& ho miluju®, ,mam poslechy rdda®, ,,je to naprosto zdsadni kompetence, chtéla
bych se mu v&novat vic“. Tomu odpovid4d vyjadieni pom&rného zastoupeni jednotlivych
feCovych dovednosti v jejich hodindch FJ — kolik €asu vénuji jejich ndcviku: zde vétSinou
(71%) zdlraziinji, Ze by mé&lo byt rovnomérmé a vyvaZené, oviem nejast&ji na prvnich
mistech ve své vyuce uvadeji pravé poslech a mluveni. Nékteti poznamenavaji, ze je dobré
v uceni se cizimu jazyku zamé&fit se na poslech jiz v prvnich fazich u€eni, a odkazuji na uceni
se matefskému jazyku, kdy déti nejprve, difve neZ samy za&nou mluvit a pozd&ji psat,
pozoruji a rozumi sdélovanému,

H4 Ufitelé nezafazuji pravidelné a dostateéné poslech s porozuménim do hodin FJ. se
potvrdila ¢astecné

» Vyzkunmy potvrzuji (Piaget, 1966, 1971; Leontjev, 1966 aj.), Ze poslech jako
specifickd forma lidské pozndvacit ¢innosti se co do kvality zdokonaluje jiZ pouhym dostatecné
Castym opakovdanim. * (Hendrich, 1992/93, s. 327) Jde tedy o to vytvafet ve vyuce cizim
jazykim dostatek vhodnych prileZitostt kcvideni se a zdokonalovani v poslechu
s porozuménim.

100% ucitelt uvedlo, Ze zafazujf postech do svych hodin pravidelné (,,ano, snazim se
pravideln€™), 1 kdyZ kazdy v jiné mife: 57% zafazuje alespoil kratdf poslech (téméi') kazdou
hodinu, 43% minimalng jednou tydng, piicemzZ toto pFizplsobuji naplni hodiny, néladé ve
tHidé. Za dostateéné povaiuje zafazovani poslechu do hodin 29% uditeli, 71% by rédo
poslech zaiazovalo ¢astéji, ale z Casovych diivodl to neni mozné. Piipominaji nutnost plnéni
tematickych planii a procvicovani dalsich fecovych dovednosti.

76% studentli svou odpovedi podporuje tvrzeni ucitelil a domnivd se, Ze poslech je do
hodin zaiazovan pravidelné¢ (8% s timto nesouhlasi, 16% voli moZnost nevim, nemohu
posoudit). Za dostatedné povazuje zatazeni poslechu do hodin 48%, za nedostatené 26%,
vice neZ &tvrtina dotazovanych nedokéZe dostatednost/ nedostatednost posoudit. Vidime, Ze
oproti uéiteliim, ktef{ vé&t§inou nepovazuji vlastni zafazovani poslechu do vyuky za
dostate¢né, shledava téméf polovina studentt tuto miru za dostateCnou. 39% studentl by bylo

»

r4do, kdyby byl poslech zatazovan do hodin dast&ji, 35% si mysli, Ze poslech je zafazovan tak
akorat, 26% by vyslovend nepfivitalo &astdj8i zafazovani poslechu do hodin FJ. PfibliZna
frekvence zafazeni poslechu do hodin je podle v&tSiny studentli 1x tydné (64%), coZ

koresponduje s odpoveédmi uditelt.




s v o_r

H5 Cim astdji nacviduji studenti poslech s porozuménim, tim vsp&néisi jsou v poroguméni
miuvenému projevu, se potvrdila

100% uditelll souhlasi s timto tvrzenim, Vyjadfili ndzor se zkuenosti, Ze je nutné
zatazovat poslech od prvnich hodin FJ. Poslech je nedilnou a nezbytnou souéésti vyuky od
pocatku studia ciziho jazyka. Je tieba, aby si studenti zvykli nejen na poslech samotny, ale i
na princip testovani, typy cviceni, ktera se v narodnich i mezinarodnich testech opakuji.

Co se tykd studentdi, souhlasi (zcela souhlasim, souhlasim) stvizenim polovina
dotazovanych, vyskytuje se i znatelny pocet studentli (33%), kteii voli odpovéd’ nevim,
nemohu posoudit, Pouze 16% nesouhlasi se vztahem mezi &astosti nacviku poslechu a
usp&nym porozuménim mluvenému projevu,

H6 Uspésné poroguméni kladné oviiviiuje dalSi Feové dovednosti, zejména miuvent
(vislovnost, intonace, slovnf zdsoba). se potvrdila

Vétsina uditellt (71%) z vlastni zkuSenosti uvadi, ze Uspéiné porozumeéni kladné
ovlivituje dal$i fe¢ové dovednosti. Ma vliv zejména na feCové dovednosti mluveni (,,vétSina
studentll to dokdze pfenést do produkce, ma to pozitivni vliv na mluveni®, ,odraZ{ se
v mluveni, které je pak pfirozengjsf, v psani a ve &eni bohuZel ne®) a psani (,,vraci se to
v produkcich, v mluvenf a v psani, slovni zdsobu si fixuji poslechem®, ,,z poslechi si vezmou
nejvic, promitne se zde veskerd gramatika, slovosled, intonace, skladba vét, vyslovnost, to vie
mohou vyuzit ve vlastnim projevu ve francouzsting”, ,zapamatuji si vazby, dileZity je
kontext®).

Studenti toto nejsou schopni posoudit, polovina respondentit voli moZnost nevim,
nemohu posoudit. Domnivame se ale, Ze odpovéd® v této poloZce mohlo ovlivnit to, Ze pii
vybéru kladné odpovédi méli studenti vypliiovat nasledujici polozku a napsat, v jakych
feCovych dovednostech a v Cem konkrétng€ pozoruji zlepdenf. Nafe domnénka je podpofena
vice ptipady, kdy byla nejprve zvolena kladna odpovéd’, ta byla nasledng piepséna na nevim,
nemohu posoudit. Pokud studenti souhlasi, uvad&ji nejastéfi pozitivai vliv na mluven{ (97%).
Konkrétni zlepSeni vidi ve vyslovnosti, v plynulosti projevu, v bohat$i slovni zasobeg,
vintonaci a pifzvuku. Mluveni je nasledovano ¢tenim (44%), kde vidi pozitivni vliv na
porozuméni textu véetné slovni zésoby. V psani (31%) zmitiuji zafixovani a pruZngjsi
aplikaci gramatickych pravidel, rychlej$f tvofeni vét diky znalosti nékterych struktur a
skladby vét z poslechu,

H7 Zarazovdni poslechu do hodin FJ je uZiteéné, poslech je nezbytnou soucdsti vyuky FJ.

se potvrdila




Ziskand data jednoznadné ukdzala, Ze zafazovani poslechu do hodin FJ je uZitedné
(100% ugitellt). Ugitelé se vlastnimi slovy vyjadiuji nasledovng ,,je to naprosto zasadni®, ,,je
to nutnost®, ,,schopnost porozuméni je zdkladni schopnost v cizim jazyce®, ,je to to prvni, co
potiebuji, kdyZ se setkaji s rodilym mluvéim®, ,je nutné, aby rozuméli kontextu, ne viem
slovickim®.

Zde jsme vychdzeli pouze zodpovédi uiteld, otdzka po uZiteCnosti explicitng
nefigurovala v dotazniku pro studenty.

Lze konstatovat, Ze se potvrdila stanovena hypotéza Pravidelné zarazovani poslechu
s poroguménim do vpuky FJ vede ke zlepSeni porozumént u studentit a tim ke zvyseni jejich
motivace. V poloZce tykajici se motivace pfiznava 76% studentl motivaci pro dal3f studium

jazyka, pokud Gsp€iné porozumi mluvenému projevu. Také uditelé vidi zna¢nou motivaci

prave u studentt, kteff jsou tradiéng Gsp&3ni v porozuméni mluvenému projevu ve FJ.

5. Multimedialni opory porozuméni

Skuteénost, Ze multikanalita médii napomaha Usp€$nému porozuméni autentickému
projevu v cizim jazyce, se potvrdila jiz v dotaznikovém Setieni mezi studenty. Tito potvrzuwjf
vyznam zraku jako smyslu pii ueni se cizimu jazyku, Uvadéli nejastdji (85%) doprovodny
text a titulky jako oporu, kterd negjvice usnadni porozumén{ mluvenému projevu. Nasledovala
moznost doprovodné video, obrazky. Sami zdiraziiovali zejména piepis zvuku do pisemné
podoby jako to, diky ¢emu nejlépe porozumi.

Na zékladé provedeného akéniho pilotniho vyzkumu na gymméziich budou
vyhodnoceny opory porozuméni mluvenému projeva ve FJ, které se projevily jako
nejefektivngjsi, tzn. diky kterym studenti prokazovali Gsp&Sné porozumeéni v testovani a které
sami uvadéli jako uzite¢né, Budou zpracovana data ziskand z dotazniki strategif a styli u¢enf
zminénych vyse. Dale bude zkouman vztah mezi strategiemi/ styly uceni, vyb&rem konkiétni

opory porozumeni mluvenému projevu a GspéSnosti porozumeni.

6. Zavér

A¢ byl realizovany prizkum omezeného rozsahu a jeho vysledky nelze obeeng
vztdhnout na celou populaci dané v&kové skupiny a na vyuku cizich jazyki v Ceské republice,
vyplynuly z n&j vZite¢né informace pro vyuku cizich jazykd na stfednich $kolach.

Bylo potvrzeno, Ze poslech sice nenf oblibenou fedovou dovednosti mezi studenty,

naopak je oblibeny mezi uditeli, ktefi se snaZi predkladat studentlim rizné podoby ndcviku




porozuméni mluvenému projevu a vzbudit vnich zdjem o poslech. Zafazuji postech
pravideln& do vyuky a rddi by se mu v&€novali vice, pokud by nenaraZeli na ¢asové limity.

Rozhovory s uditeli pfispély k ziskani zpétné vazby a vyplynulo z nich, Ze uditelé maji
zdjem o spolupraci tykajici se popularizace feové dovednosti poslechu u studenth
francouzského jazyka.

Poslech by nemél studenty désit, ucitelé by mé&li pomoci studentim piekonat obavy a
zatazovat aktivity vedouci ke zlepSeni jejich schopnosti poslouchat. Je proto dilezité vénovat
dostatednou pozornost fazi pied poslechem, tj. pEipravé tkold a cvidenf pro studenty, peélive
vybirat materidl tak, aby odpovidal jazykové (rovni studentl (aby bylo v moZnostech
studentti kol splnit), aby bylo téma pokud moZno aktualni a blizké mladym lidem. Je tieba
studentlim ukazat, Ze i pfes obtiZe je mozné porozumét. Naudit je zachytit poZadované
relevantni informace a zd@razait, Ze to je podstatné, nikoliv bezpodmine&ng viemu rozumét,
V neposledni fadé piipomeiime potfebu individualizace a diferenciace ve vyuce. Je tieba mit
na paméti individualni rozdily mezi studenty a poskytnout potfebny &as k porozuméni,
ptehravat nahrdvky opakované a nabidnout rdizné opory vedouci k efektivnimu porozuméni
mluvenému projevu v cizim jazyce,

Zavdrem pifspé&vku bychom radi pod€kovali viem z(¢astnEnym uditellim a studentlim
(Biskupské gymnazium B. Balbina v Hradci Kralové, Gymndzium B, Némcové v Hradei
Kralové, Gymnéazium F. M. Pelcla v Rychnové, Gymnazium Trutnov, Jiraskovo gymnézium
Néchod) za vstifcnost a spolupraci pii realizaci prizkumu. Oceiiujeme moZnost ziskani zp&tné

vazby a kontaktu se stfedoZkolskou praxi ve vyuce francouzstiny.
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Résumé

L’article traitant le théme de la compréhension orale en frangais apporte les informations
utiles sur la position de cette compétence linguistique dans 1’enseignement secondaire du
FLE, sa popularité parmi les apprenants et les enseignants et son influence sur les autres
compétences linguistiques (compréhension écrite, expression orale, expression écrite). Aprés
avoir évalué la recherche réalisée nous pouvons constater que les lycéens craignent de la non-
compréhension des documents oraux en francais et que la compréhension orale ne figure pas
parmi leurs compétences préférées. Par contre, celle-ci est aimée par les enseignants de FLE
qui la travaillent réguliérement pendant leurs cours de FLE. L’entrainement meéne a
I’amélioration de la compréhension chez les apprenants et a un effet positif sur leur
motivation, La compréhension réussie influence ensuite les autres compétences linguistiques,
surtout celle de ’expression orale (prononciation, intonation, vocabulaire). Les connaissances
acquises ont confirmé la nécessité du respect des différents besoins des apprenants et des

approches de la différenciation et de Vindividualisation dans [’entrainement de la

compréhension orale en langue étrangére,




