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Tématem vyzkumu bylo zkoumdni didaktickych aspektl domaciho vzdélavani. ProtoZe domaci vzdélavani
nemé konkrétné stanovené postupy, jakymi by méli rodi¢e své déti vyulovat, zajimalo nas, jakym zplsobem
probihd. Ve smiSeném designu (kombinace kvalitativniho a kvantitativniho vyzkumu) jsme se zaméfili na
vyulovaci metody a formy, denni rozvrh, obsah uliva a hodnoceni vysledkd vzdélavani. Divodem pfedméty
zkouman( je kromé neustale se zvySujictho poctu déti vdomacim vzdélavani,* také absence podobnych
vyzkumu v Ceském prostiedi.

DUlezitym mecharismem ovlivitujici spravedlivy piistup ke vzdélavani je rozhodovéani rodi€d o volbé Skoly, které
je formovano jejich zku3enostmi, organizadnimi potfebami i individudinimi potfebami ditéte. Rodice majt
svabodnou veolbu zvolit si styl vyuky. Podle vyzkumu Skodovské (2010) vétdina rodin zprvu zadind s pevné danym
rozvrhem za pouZiti klasickych pomUcek a uéebnic, posléze se viak uZivani rdznych uéebnic a pombcek méni
spolu s rozvolfivjfcim dennfm rozvrhem. Domdcl vzdélavani tedy mdZe mit podobu formainiho $kolniho
prostfedi s pfenesenim vyukovych metod ze Skolnich lavic do prostiedi domova, nebo se jedna o, Zivot s détmi®,
ve kterém uenl probiha na jakémkoli mfst& a nenf omezeno pevnym rozvrhem, ¢asem, ani vékem.

Cilem nadeho vyzkumného Setieni bylo zmapovat redlny pribéh a zpdsoby vzdélavani déti v doméacim prostied!
a identifikovat spoleéné vkazatele. Na zakladé vyzkumného cile jsme definovali tyto vyzkumné otazky:

1. Jak probihd vzd&lavani détf v domacim prostfedi z hlediska vybranych didaktickych prostfedki
(vyuovaci metody a formy, dennf rozvrh, obsah udiva, ¢as vEnovany vyuce a hodnoceni vysledkd
vzdélavaniy?

2. Jaké jsou spoledné ukazatele domaciho vzdélavani?

Jaky je viiv Skoly na pribéh a vysledky domaciho vzdélavani?

Vyzkumny soubor tvofili rodide, ktefi své déti vzdélavaji doma. V prvni etapé vyzkumného Setfent bylo v ramci
pilotniho vyzkumu realizovanc 8 nestrukturovanych individualnich rozhovord s rodi¢i déti vdomacim
vzdElavanl. Cilem téchto nestrukturovanych rozhovord nebyla snaha ziskat od viech respondentd informace
na pfedem dané otdzky, nybrz zjistit, jak respondenti sami nahlizi na domac! vzdé&ldvani a odhalit jejich
zku3enosti, popfipadé spolecné prvky V druhé, stéZejni etapg, byl pouzit dotaznik viastni konstrukce, ktery
zjisfoval didaktické aspekty doméaciho vzdélavani. Dotaznik byl zkonstruovan na zékladé analyzy rozhovord a
tvofi ho celkem 12 poloZek, pfi¢emz 5 poloZek je uzavienych a 12 polouzavienych (s moZnosti doplnéni volné
odpovédi). Dotaznik byl distribuovédn v online verzi a vyzkumu se zu¢astnilo g6 respondentl. Ocekavali jsme
vy3Ei pofet respondentd, aviak vzhledem k tomu, Ze nadi respondenti pfedstavuji specifickou, vi¢i statnimu

Skolstvl vice uzavFenou skupinu rodi¢d, je jejich niZdi pocet dan pravdépodobné tim, Ze se nechtéli stat
predmétem zkouman/.

1 ve gkolnim rece 2005/2006 bylo v domacim vzdélavani evidovane 546 74k a v roce 20152016 je to [339 34kd. Zdroj: Tematica
zprava, Individudlni vzdElavan( 24k na prenfm stupni zakladnich Skol (tzv. doméci vzdilavani), ¢8I, 2016.




Na tomto mistd jsou prezentovany pouze stéZejni vysledky, ze kterych vyplyva:

Vysledky pilotaze:

Z rozhovord vyplynulo, Ze nejéastéji se nejedna o pevné stanoveny rozvrh hodin, ktery by se podobal 3kolnimu
vyutovani, ale vyucovani probihd v pribghy celého dne, €asto i pii béznych dennich ¢innostech (vafeni, vaZeni
potravin, krmeni domécich zvifat, prace na zahradé, vylety apod.). Pevny rozvrh se objevil v jedné rodiné a to
pouze na zatatku domaciho vzd&lavani. Postupné se rozvrh rozvolfioval dle potieb rodiny a ditéte, Co se tyka
obsahu vzdélavéni, zde se matky fdi Skolnim vzd&ldvacim programem piislusné zakladni 3koly, avdak ucivo
zafazuji dle konkrétnich potfeb, preferencl a moZnostl. Z analyzy vyplyv4, Ze tato forma vyuky Je pfizpUsobena
moZnostem a podminkam danych rodin, nabiz kromé individualniho pfistupu a efektivnéjSiho vyuZitl Zasu také
pozitivni klima domaciho prostfedi a tudiZ nepfitomnost ohroZeni. Vysledky této sondy se staly zdkladem pro
tvorbu dotazniku v druhé st8Zejnl etapé vyzkumu.

Vysledky dotaznikového Setfeni:

V odpovédi na prvni vyzkumnou otazku, jak probihd vzdélavani détf z hlediska vybranych didaktickych
prostfedkd, bylo zjidténo, Ze reZim dne i volba metod a uéebnich materiald vykazuji znaénou varfability, co?
poukazuje na skutednost, Ze rodide prebiraji odpové&dnost za vzdélavani svych déti a vie se pfizplsobuje
potfebdm ditéte a moZnostem rodiny. Domaci vzd&lavani u sledovanych rodin ma dvojf podobu. Budto se jedna
o realizaci zpdsobu formélniho $kolniho prostedi s pfenesenim vyukovych metod ze Skolnich lavic do prostfedi
domova (Mertin tento zpUsob nazyvéd ,domaci Zkolou®, Mertin, 2003) nebo se jedna o ,Zivot s détmi“(coZ
Dobsonovd oznaduje jako ,doméci vzdélavani®, Dobson, 1998), ve kterém udenf probihé na jakémkoli misté a
neni omezeno pevnym rozvrhem, ¢asem, ani vékem. Tato druhd forma v nadem vyzkumu prevazuje (u 80,2%
respondentd), zarovefi poukazuje na spolecné ukazatele doméctho vzdé&ldvani a odpovida tak na dalsi
vyzkumnou otdzku: Jaky je viiv ékoly na pribéh a vysledky doméciho vzdélavani? Skola ovliviiuje domaci
vzd&ldvani jen velmi mélo. Viv Skoly je znatelny predevsim v ramci 3kolntho vzdélavaciho programu, kdy se
rodiny snaZi dodr¥ovat stanovené dil&i vystupy, déle také pfed pololetnim a zavérednym zkousenim, kdy rodice
s d&tmi vice procvituji probrané utivo. Z nadeho vyzkumu dale vyplyvd, Ze 3koly se ve v&t3iné pfipadl snazi vyjit
rodinam vstfic, poskytuji vyukové hodiny pfes skype, nabizi moZnost vyuky v internetovém prostiedi Moodle Ci
osobni poradenské konzultace (podrobné vystedky celého 3etfent v pfiloZzeném &lanku).

Jak uvéadi Mertin {2003) doméci vzd&lavani nabiz! flexibilitu v uspofadani vyuky, ve velikosti skupiny Zak0, v
komunikaci a je zasazeno do piirozeného prostfedi rodiny, kde je podporujici a pozitivni klima bez pfitomnosti
stresu. Z téchto divod doméci vzdélavani pfedstavuje velmi cenny zdroj informaci a to pfedeviim pro samotny
proces uceni.
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Spin¥ni kontrolovatelnych vysledki Fedenf
Prezentace vysledk®d na mezinarodni konferenci ICEEPSY 2017: 8th International Conference on Education &
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Republic
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Prispévek byl zaddn do OBD s vazbou na RIV, vypis z OBD v pfiloze b). Odkaz:
bttps://fobd.uhk.cz/fegifverso.fpl/ TS /1513247921 ?fhame=dload&jdfile=3008293




2. Y. Pohnétalové (2017). Development of Individual Education in Terms of Legislation in the Czech
Republic
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Vysledky budou dale vyuZivany ve vyuce pfedmétu: Alternativni pedagogika
Piehled realizovanych vydaji:

a) Osobnlnaklady: 2 230,00,- K&
Zdtvodn&ni: odpovédna teditelka se podilela na viech etapach vyzkumu, koordinovala vyzkumny tym
a zodpovidala za plnéni Zasového harmonogramu vyzkumu. Ddle byla spoluautorkou jednoho
publikaéniho vystupu a autorkou druhého publikacniho vystupu.,

b} Stipendium: celkem 10 0oo,- K&

Zdivodnéni: stipendium bylo zvoleno jako motivaéni prvek k aktivnimu zapojeni do vyzkumu.
Studentky se podilely na ptipravé, realizaci a pfepisu rozhovor( (pravé pfedeviim pfenos zéznamd z
rozhovord do potitate predstavuje nejpracndjdi &ast vyzkumu jak z hlediska asu, tak i z hlediska
schopnosti graficky zaznamenat dlezité postiehy ve vypovédich), déle na pfipravé, distribuci a
zpracovavani dotaznfkd. Také jsou spoluautorkami publikovaného pfispévku.
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Zddvodnéni: Platba konferenéniho poplatku na 18th International Conference on Education, Research
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Abstract

The paper deals with research results which were looking for didactic aspects of home education,
the idea of educating children at home outside school environment. We have continued with this research
with a research work from 2016, where family environment of pupils from alternative and innovative
education system was monitored, among other things we were finding out reasons of parents who educate
their children at home. Because home education does not have any concrete set procedures, which parents
should educate their children, we were interested in the way the education takes place. We focused on
teaching methods and forms in a mixed design, combination of qualitative and quantitative research, daily
timetable, curriculum content and education results’ assessment, In the first part we used non-structured
dialogues with parents, which helped as an issue probe. Based on a dialogue analysis in the second part,
the core part of our research was a questionnaire of own construction, which results have shown the way

of home education and what its mutual indicators are.
© 2017 Published by Future Academy www.FutureAcademy.org. UK
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1. Introduction

Act No, 561/2004 Collection of Law on Pre-school, Basic, Secondary, Terfiary Professional and
other education, in § 40 allows home education in the Czech Republic as another way of fulfilment of
compulsory school education since the year 2005 in 1% grade of Primary school (since 2016 2™ grade of
Primary school) and is called individual education (Skolsky zakon, 2004). For the needs of our research
we preferred the term home education, which is more used by professionals and also public.

For the implementation of home education is essential to fulfil a number of conditions. A
headmaster of primary school, where the child was accepted in order of compulsory education, permits
home education at the request of child's legal guardians, when there are serious reasons for home
education, sufficient conditions are ensured (conditions related to spatial and material technical provision
of education and conditions related to health protection at home of an educated pupil) and a documents
confirming secondary school degree of a person who would educate the pupil, Secondary education
degree is required for the needs of home education at first grade of primary school; however university
degree is required in School Act in order to educate the child in second grade of primary school. Then
educated pupils sit for exams of relevant curricutum twice a year at school, which s/he had been accepted.
Child’s legal guardian’s request should contain other facts above all that might have a certain influence
on child’s education and also a statement of a school counselling body (Skolsky zdkon, 2004). Therefore
it is evident from above, that the list of necessary conditions to do so in order to permit home education is
significant, However, there is no information in what way should home education be done. Due to this

fact we have mapped real course of children’s education in their home environment.

2. Problem Statement

Historically for centuries, the family has had an exclusive task in upbringing and education. The
introduction of compulsory schooling has fundamentally influenced the concept of relationship between
family and society in terms of fulfilling the educational function, School attendance has had an impact on
constitution of modern childhood image and on emerging relationship of parents towards school.
Nowadays school significantly affects lives of every family and affects a considerable number of family
issues, such as time, money, education, standards and social contacts. In contemporary family the whole
structure is being changed, a number of children in family decreases and generational coexistence are
restricted. Such two-generation family is according to Helus (2007) intimately related, characteristic
feature is closing one into another, thus a family functioning is a private space. These structural changes
are connected with increasing democratization of family relationships, where the family is more likely
based on informal partnership and is connected with individual's interests” satisfaction even more than in
the past. In this context, the quality of relationships among family members becomes important. Every
family has certain needs, based on its experience, education and tries to be a good parent. Child’s success
at school means for parents a status confirmation as “a good” family or “a good” parent. Therefore the
image of "a good” family is increasingly dependent on school, a trouble-free passage of the child through
school, which further confirms the family as a good one. Which means that the status of “a good® parent

depends on if their child does well at school. Parents have a certain image about a role of an “a good”
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parent, but such image does not have to be in relafion to a definition of “a good" parent by school. These
two images about a parent role might be in a conflict. For example, parents who “don’t need anything®
from school, might perceive themselves as trouble free as good parents, On the one hand the school can
perceive this type of parents as trouble makers (Pohnétalova, 2015).

However, parents’ motivation to prioritise home education of their children stems not anly from
being a good parent or from their own experience of school education but there are several other factors
which lead them. In the year 2016 we monitored within a research called Characteristics of pupils’ family
environment of alternative and innovative educational systems, among other things we were finding out
reasons for parents who educate their children at home. As stated, the key aspect of monitored families
was their higher level of education and education means an important value to them. These statements
were found which lead to home education: safe and known environment; possibility of curricutum layout;
faster and more effective curriculum knowledge; more time for other equally important activities;
opportunity to be with their children. (Polingtalova et al., 2016).

According to Thematic report of the Czech School Inspectorate (Ceska $kolni inspekce, 2016)
there were 1667 pupils (of which 1339 - Ist grade primary school boys) educated in home education in
the year 2015/2016. Although parents’ interest in this type of education is increasing there are not many
researches dedicated to this issue. From the last years there are for instance research papers of Y.
Kostelecka (2010, 2014), further more Comparative study of home education (National Tnstitute for
Education - Narodn{ institut pro vzdé&lavani, 2012). Despite the lack of research in this field is necessary
to look at home education as an alternative education which Czech legislation allows. We hope that our

research could contribute to deeper understanding of this issue.

3. Research Questions

The research issue is focused on examining didactic aspects of home education. Therefore it
concerns particular groups of family groups, which implement home education with their children. For
the purpose of our research we set the following research questions:

» How does education of children in home environment look like in terms of selected didactic
means ({teaching methods and forms, daily timetable, curriculum content, time dedicated to
learning and education results “assessment)?

*  What are common indicators of home education?

= What schoo!’s influence is there in ferims of course and results of home education?

4. Purpose of the Study

The aim of presented research was about to map deeply the real course of education in home
environment with the focus on selected didactic means. There are many didactic sources, Some show
learning processes (e.g. methods, forms and learning aids); others mediate content (textbooks, study texts,
professional publications)‘. In order to map real course of home education we selected these following
means:

= Teaching methods and forms;
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* Daily timetable;
= Learning aids and curriculum content;

»  Assessment of education results.

5. Research Methods

There was a mixed research design (a combination of qualitative and quantitative research). In the
first stage of research survey there were implemented unstructured individual interviews with parents
from home education, which represented a certain probe of the given issue. Unstructured interview is
referred to as an informal interview, non-standardized and finding out social reality. The interviewer did
not enter into the interview with pre-prepared questions, but the questions were naturally created on
respondents’ basis,

Specifically, we conducted 8 interviews with children’s mothers in home education. The goal of
these unstructured interviews was no attempt to get information from all respondents about pre-given
questions, but to find out how respondenis themselves view home education and to reveal their
experience or common features,

In the second, the crucial stage, there was used a questionnaire of own construction, that surveyed
didactic aspects of home education, The questionnaire was constructed on basis of interview analysis and
in total of 12 items, whereas 5 items were closed gquestions and 12 semi-closed questions (with a
possibility of a free answer addition). The questionnaire was in an online version and there were 96
participating respondents. We had been expecting a higher number of respondents, however due to the
fact that our respondents represented a specific, more restricted group of parents in relation to state
education, the lower number was probably given by the fact that they did not want to be studied.

6. Findings

The following text firstly presents results of unstructured interviews’ analysis, which became the

basis of the questionnaire survey. The questionnaire survey presents crucial parts of the research and

those results are presented in subchapter 6.2.

6.1, Anmnalysis of Unstructured Interviews

As mentioned above, we have implemented eight unstructured interviews with children’s mothers
in home education. It was a deliberate choice. An important role at the choice of first four families was
due to mediated knowledge of these families and their willingness to conduct interviews. To choose other
four families was significant distance of their homes and school headmaster’s recommendation.
Respondents were familiarized with the research and assurance of maintaining the anonymity and
confidentiality of the communication, Participants were treated with respect during the interviews, so that
could take place in a pleasant atmosphere of mutual trust.

From a total number of eight interviews, in five cases there were families with two kids, in two
cases there were families with six kids and one case it was a family with four kids. The main reasons that
lead to implementation of home education mothers states as a possibility to spend more time with their
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children and thereby also preserving the maximum impact on child’s upbringing and education, more
effective use of time and in three cases dissatisfaction with state education. In one case there was an
organization reason; where for a family of six children would be difficult to take children to schools. '
Furthermore the interviews showed that the most frequent issue is not set timetable that was
similar to a school one but teaching happens to be during the whole day, also often during common daily
situations (cooking, weighing food, feeding home animals, garden work, trips and etc.). In one family a
set timetable appeared and it was only at the start of home education. Gradually, the timetable was spread
according to family and child’s needs. As far as curriculum content, mothers follow School educational
program of appropriate primary school. Nevertheless, they place curriculum according to concrete
demands, preferences and possibilities. As one respondent stated, who has sixth child in home education,
that their education is more likely (free) and “when we do not manage today, we will manage fomorrow *,
In all cases we talk about families where there are two children or more in home education, therefore
apatt from individual teaching there was also peer and group teaching. According to mothers’ statements
they use textbooks and workbooks in order of school’s recommendation, but they mostly choose
textbooks themselves. Tnterviews showed the fact that in all families there is space for practical tasks
solving (which is related to daily activities during the day, where natural learning is realized), there are
didactic games, experimental learning, mind maps, various learning posters made by children together
with parents and siblings. Only in two families there is traditional classification being used, in other six
families there is verbal evaluations, while children are led to self-assessment.
The analysis shows that this form of teaching is adapted to possibilities and conditions of the given
families, apart from individual approach and more effective time use also a positive climate of home
environment and hence absence of threat. With the reference to the identified methods and ways of

teaching, this is a different course of education in comparison with school.

6.2. Results of the Questionnaire Results

First questionnaire items were dedicated fo identifying questions, where we surveyed numbers of
children in home education, their age, length of education and who is involved in the education. Out of a
total number of 96 respondents there were 137 children in home education; most of them are children at
first grade of primary school, i.e. from 7 up to 11 years of age (71 %), less frequently children at second
grade of primary school (29 %). These results correspond with numbers of educated pupils in the school
year 2015/2016, where there were recorded 1339 pupils of first grade and only 328 pupils of second
grade.

The highest number of respondents (27%) has their child in home education, 26 % of respondents
two years, 18 % three years, 17 % four years and 10 % five years. Three respondents stated that they had
their children in home education already nine years. On average, these are respondents with a longer-
term experience in the field of home education. By home education compulsory school attendance was
started by 69 % respondents, 31% respondents stated that their child had started common school
attendance in school, In most cases children are educated by their mother (80 %), or by another parent (6
%), which involves group teaching of multiple children from multiple families, or a group teaching with a

teacher (3 %). The role of father did not occur in our research. 11 % respondents stated a combination of
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learning, For example it is a combination of educating child at home in an alternative school (e.g. forest
school) or a form of meeting with other families, or the child is present in school via Skype.

With the help of the following items we are searching how the home education of children takes
place in terms of selected didactic means. Daily routine is the most important aspect. It is a fixed
timetable in schoo! that is mostly organized into individual learning hours, where the courses are
alternated according to an educational plan. Everything is systematically organized and logically
connected together, We were interested in what way the daily routine is laid out in home education. The
highest number of respondents (52 %) do not carry out a fixed daily schedule at all, 36,5 % only
sometimes and 11,5 % of respondents only use fixed timetable, similarly as in school. Also a place of
education plays an important role. The most humber of respondents (80,2 %) said that education is on-
going and takes place anywhere, 16,7 % of respondents implement home education both indoor and

outdoor. The smallest number group (3,1 %) teach their child only at home (table 01).

Table 01.  Daily routine and place of home education

Sl Numberin = e Number
aily routine SEENL L iz
: : npereentage oD Place of teaching - 1| 1.2 ercentage
fixed timetable 11,5% only at home 3,1%
fixed timetable onl
.a Y 36,5 % indoor and also outdoor 16,7 %
sometimes
fixed timetable is not 599 continuously and 80.2 %
set anywhere

Furthermore we were interested what means are used for pupil’s assessment, In common school
we talk about mark classification (on a scale from 1 up to 5); in alternative schools word evaluation
prevails. In our research 90,1 % respondents use other forms of evaluation, than marking. The most
frequent is word evaluation, self-evaluation and instant feedback. Only 9,9 % respondents use mark
classification.

Table 02 depicts what teaching material and teaching methods are the most frequent ones in home
education by our respondents. There the respondents could tick six items at most the ones they use the

best.

Table 02,  Teaching material and teaching methods in home education

 Teachingmafevial |~ Frequeney = | Teaching method

textbaoks (school) 41 oral
textbooks (parents) 77 visual, demonstrational 64
WB (school) 28 didactic games 43
WB (parents) 83 spontaneous activities 66
common things 89 dialogues 54
encyclopaedia 85 discussion 54
books of maps 84 problems solving 50
literature 89 cooperative learning 26
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proﬁ?ssic'mai 56 experiments 48
publications

magazines 57 mind maps 30

man-made aicds 81 drama 16

internet 26 excursions 60

didactic aids [§] projects 43

creative activities 72

practical activities 3

presentations 1

Explanatory notes: WB - workbook; school — material recommended by school; parents — material
according to parents® choice

As table shows, textbooks and workbooks are mostly selected by parents themselves; to a lesser
extent they follow school’s recommendation. Common things, literature and individually man-made
things are widely used. From teaching methods creative activities, Spontaneous activities, visual and
demonstrational aids and excursion prevail. Results point out at the fact that home education of our
respondents is represented by a high variability of teaching methods and ways together with teaching
material choice which give space for child’s creative potential. Whether it is really so we will not find out
in our research, but it is a subject of further investigation.

Next item surveyed if anything changed in a way of teaching since the time when home education
was implemented. It showed that 54 % respondents changed their teaching approach in terms of system
concept (fixed daily schedule) to a freer organization. As given by Skodovskéd (2010) when she reached
similar results.

We had expected that school, where the child has been enrolled to fulfil compulsory school
attendance, would have a certain influence on implementation and way of home education. However this
presumption has not been confirmed. Total of 21,9 % respondents perceive more significant impact
(significant influence of school — 2,1 %, distinct influence of school — 19,8 %). Only mild influence of

school is perceived by 31,2 % respondents and no influence at all by 46, 9 % respondents.

7. Conclusion

Home education (according to legislation of individual education) creates one from legal forms of
compulsory school attendance fulfilment in the Czech Republic, not only should this attention be paid to
this alternative approach. The found facts enabled us to answer above nientioned research questions.

In the response to the first research question how the children education takes place in terms of
selected didactic means, showed that the daily schedule and also method selection and teaching material
have a certain variability, which shows the act, that a parent is responsible for education of his/her
children and everything is adapted to needs of children and family possibilities. Home education in
monitored families has two images. Either it is the implementation of formal school environment with a
transfer of teaching methods from school desks into home environment {this way is called “homeschaol®,
Meriin, 2003) or it is so called “life with children“(that Dobson describes as “home education®, Dobson,

1998), where learning is carried out at any place there is no limit of fixed schedule, timetable, time or age,
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This second form in our research is more dominant and depicts mutual indicators of home
education and therefore corresponds with the second research question. What is the influence of school on
course and results of home education? School has a little impact on home education. The influence of
school is noticeable especially within School education program, where the family tries to observe partial
outputs, also before the half term and final testing, when parents practice more selected curriculum with
children. Our research also follows the fact that schools try to help families, provide teaching via Skype,
offer learning in internet environment Moodle or personal consultation.

As Mertin states (2003) home education offers flexibility in learning organization, size of pupils’
group, in communication and is embedded into natural family environment, where there is positive stress
free supporting climate. From these reasons, home education presents a highly significant source of

information, especially for the learning process itself,
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Abstract

The paper content consists of individual education’s analysis development in the Czech Republic,
which has undertaken several different legislation adjustments since 90°s of 20th century and is currently
becoming a subject of increased interest not only by experts but also parents. There is a presentation of
individual education analysis’s development in the Czech Republic in terms of legislation from its
beginning of transformation period up to now. Czech legislation uses a term of individual education, but
generally most often used term is home education. Compulsory school attendance in the Czech Republic
is embedded in the Charter of Fundamental Rights and Freedoms, and in order to enable individual
education in another environment than in school institution, there was the amendment to the Act on
Individual Education established as one of the forms of compulsory school attendance. The analysis of
legislative documents of the Czech Republic in comparison with selected other countries revealed a
number of similarities, as well as a number of specifics and differences in individual education approach.
On this basis, there are limits of this way of education identified and options for further directions are

ouflined.
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1. Introduction

The selected topic is the analysis of individual education in the Czech Republic from the 90s of the
20th century up to nowadays. Post-communist countries of Central Europe after the fall of the regime
found themselves in the period of total society transformation in the 90°s and also the field of education
underwent through deep transformation, Alternative educational concepts gradually started to promote
into education systems of these countries, which enabled pareats to implement rights to educate their
children. Tn that time there was also effort begun to emerge in ferms of enacting the possibility of
individual education (home education).

Legislatively, home education in the Czech Republic is enshrined in the School Act No. 561/2004
Coll. (ékolsk}? zdkon, 2004), in § 41 as individual education, The Act regulates the conditions for
authorization and cancellation individual education, testing, assessments of individually educated pupils
and costs connected with individual education. Legislation of most other countries, where there is this
way of education permitted, uses different terms, for example home education or education out of school.
The terminology used differs, but the meaning remains the same. It is about education which takes place
outside the school institution (alternative to schoo! attendance), not only in home environment but also in

nature, exhibitions, in a museum during leisure activities ete.

2. Problem Statement

In the contemporary compulsoty basic education in the Czech Republic a model of primary school
is connecting primary and lower secondary grades, whereas primary grade is for five years (Ist up to 5th
year) and lower secondary is for four years (6th up to 9th year). According to International Standard
Classification of Education 2013, primary education represents level | and lower secondary represents
level 2 (ISCED 2013).

Before the year 1989 school was mainly perceived by parents as an institution in our country,
where education was cultivated on the basis of professional leadership and child's education was
developer, but the responsibility for education was given to teachers. In connection with democratic
processes and changes after the year 1989, the relations between family and school were perceived in our
country as a part of parental rights. Earlier and recent researches have shown that vast majority of parents
agree with the fact that education tasks belong to school {Walterovd et al.,, 2010, Pechadkové et al., 2014),
but there is a growing number of parents who take responsibility of their children in terms of individual

education,

2.1. Definition of Terminology

In the past education as such was aimed at survival and provision of food, later on with the society
development knowledge and skills related to hunting started to be important, agriculture or certain craft.
These skills were obtained through out family or at a certain person who did the given craft himself. And
it was not an institutional education, but children leadership in their home environment by own relatives.
This way had a look of individual education, where teachers were parents and later on by establishment of

school the responsibility for education was moved to a teacher. Teaching was made by individual

441




hitp:itdx.doi.org/ 0. 15405/epsbs. 2017, 1041

Corresponding Author: Yveta Polmélalova

Selection and pecer-review under responsibility of the Organzing Commitiee of the conference

elSSN: 2357-1330

learning, where a teacher paid attention to individual pupils gradually but everything was happening out
of a family.

At present, education can be defined in the wider sense as overall man’s cultivation, including
apart from reading, writing and counting also information from different scientific fields which are
connected with culture of the society. Individuals in developed countries gain this knowledge and skills
mainly in school, i.e. in institutions, which is intended for that purpose. Within the Framework of home
education we talk about a state, when a parent himself/herself teaches his/her child knowledge needed in a
given culture. Learning might be provided out of home environment, but the core remains at home.
Educator can be represented by mother, father, siblings or professions, for example for subject of music
or foreign languages etc, Essential thing is that parents take responsibility for education of their child
which takes place out of school environment.

Czech legislation uses term “individual education®, as well as Slovak legislation. Among
professionals there is considerable inconsistency in terminology. Some authors perceive terms such as
individual education and home education as synonyms, others sitictly separate or use the term home
school. Tn English language professional texts appear terms meaning the same: “home education“and
“home schooling®. The term “individual education® can be taken from a wider perspective, not only
educating children at home but also education of children with specific learning needs at school,
education of children with long-term illness or education of young sportsmen, who continuously attend
school and work according to individual educational plan, From this reason the term “home education”
seems to be clearer, but Czech legislation works with the term “individual education®, that is why the

term is preferred in the article.

3. Research Questions

Formulation of research questions comes from defined goals. This study analyses individual
education in the Czech Republic and outlines its options and limits in comparison with other countries,

Following research questions had been set:

*  What was individual education’s status at the beginning of country’s transformation period
compared with current status?
»  What possibilitics and limits of individual education are there in comparison with surrounding

couintries?

4, Purpose of the Study

Individual education (as explained above, Czech legislation uses the term individuai education as
an equivalent to home education) has a long tradition mainly in the United States of America, however it
is legalized in most European couniries. In the Czech Republic there are many discussions among both
experts and general public about suitability or inappropriateness of individidual education and an ideal
look of the legal framework of this way of education is still being completed and discussed. The present

study survey may provide a deeper insight into this issue.

442




Mttp:tids.doiorg/10.15405/epshs. 2017.10.41
Corresponding Author: Yvela Pohndtalova
Selection and peer-review wunder vesponsibility of the Organizing Comaufice of the conference
clSSN: 2357-1330

The primary objective of the presented paper is to analyse individual education from the beginning
of the country’s transformation period up to now. The concept paper’s framework is based on theoretical
base of legislation and therefore it creates the core of the issue. Includes, among others also parents’
rights and their primary responsibility for optimal child's development. Secondary objective is to outline
the possibility and limits of individval education in comparison with other countries. The reason for
interest in individual education is, in addition to our humanitarian focus is an increasing interest of

parents about this way of education and also the fact that in terms of research there is a certain absence of

this issue in the Czech conditions,

5. Research Methods

This is a study, which in the first part via legislative analyses and documents maps the
development of individual education in the Czech Republic from the 90°s of the 20th century up to now.
These legislative documents and legislations have been analysed:

= School Law No. 561/2004 Coll.

» Civil Code No. 89/2012 Coll.

»  Universal Declaration of Human Righis

»  European Convention on Human Rights

¥ Charter of Fundamental Rights and Freedoms

*  Convention on the Rights of the Child

In the second part there was a comparison with othter countries. For a comparative analysis there
had been selected post communist countries of Central Europe, specifically: Slovakia, Poland, Hungary
and Germany. The paper was further drawn from scientific publications and studies, the sources are [isted

in the end of the article.

6. Findings

In the following text there is firstly mapping of individual education development in the Czech
Republic. There are briefly listed beginnings of individual education from the [8th century over the 20th
century, in more details there is the development of this issue during the time of transformation of social
establishment, from the 90°s to the present, Followed by an analysis of legislation of the Czech Republic

and a comparative analysis of individual education of selected post communist countries.

6.1. Development of Individual Education in the Czech Republie

Individual education has a rich history e.g. in the United States of America but it also has certain
cultural tradition in the Czech Republic. At the time of introduction of Marie Therese’s general education
duties in the year 1774, this was a six-year attendance in trivial schools; home schooling was commonly
used in aristocratic families by private educators. Almost one hundred years later in the year 1869 a

School Act allowed private education either in private school or in home environment. School rules from
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the year 1905 edited details about home education and its conditions in the years of pre-Munich Republic.
Parents were entitled to educate their children at home and could request an exemption of attendance
from a public school, At the end of compulsory school attendance the child had to undertake so called
leaving exam from a public school. Gathering of more children from more families and learning together
was not allowed. According to the view of Supreme Administrative Court the term home education meant
learning which concerned individual pupils or a group of pupils without school-furnished rooms (Mokres,
2004). Home education was also allowed by the Czechoslovakian Act from the year 1936 and the
Protectorate Act from the year 1940, The School Act from year 1948 meant the end of home education
and so this cultural tradition was by the influence of communist regime was almost interrupted for over
sixty years.

After the Velvet revolution in the year 1989 together with the regime change maﬁy questions about
reform of education appeared. In the year 1997 an Association of Friends of Home school was
established, whose main concept was to map a situation and to gather parents who were interested in
home education of their children. Next intention was to stimulate public interest in school questions. In
the year 1998 the Ministry of Education, Youth and Sports (hereinafter Ministry of Education) started an
experimental verification of different organizational form of primary education in child’s home
environment. Experimental verification of home education was permitted since st September 1998 in
church primary school in Prague and in church primary school in Liberec. During the fitst experimental
year there were 31 children in Prague and 29 children in Liberec. In the school year 1999 — 2000 a
primary school in Ostrava (Batovska, 2011) joined in experimental verification of home education.

'The evolution of the events in the year 2001 resulted in establishment of an Association for home
education. That is a voluntary association of parents who educate their children, the association at the
start of its activities tried to legislatively enforce the rights of parents to educate their children and to
make from home education a certain standard and an integral part of the Czech educational system. At
present it offers support and inforination to other interested parties about individual education and creates
open space for a discussion on its web sites for parents, educators and public.

Experimental verification of individual education in the first grade of primary school lasted up to
the year and from the Ist January 2005 from experimental form became a legal form of individual
education in the first grade of primary schools, which is included in the school law under another type of
a way of fulfilment of compulsory school attendance. So individual education was permitted for 1st level
pupils of primary schools. Since the year 2007 experimental verification of pupils in 2nd level of primary
school was launched, this was completed on 31st. August 2016, Now the amendment of School Act
(2015) permits individual education also at the second level of primary school in Section 41, effective
from 1st September 2016. The School Act entitles every primary school in the Czech Republic to issue a
permission for individual education at the request of parents (legal guardians) provided that all legal
conditions are met.

Table 01 shows number of pupils from the start of experimental verification in the school year
1998/1999 unti its termination in the school year 2004/2005 and from the school year 2005/2006 there is
numbers of pupils presented in legally embedded individual education until the year 2016, From the table

is a clear increasing number of pupils in individual education, but in the last three schoot years there is
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more significant increase, The increasing reason could be on one side demographic development and on
the other side most likely a growing interest of parents in alternative approaches to education and the
effort to educate their children differently from the way, methods and forms in comparison with the

standard way in schools (Cesk4 skolni inspekee, 2016).

Table 01.  Number of pupils development in EVIE up to a present state IE

1998/1999 E | 20072008
EVIE 1999/2000 171 IE 2008/2009 433
EVIE 200072001 246 IE 2009/2010 473
EVIE 200172002 283 IE 2010/2011 481
EVIE 2002/2003 301 IE 2011/2012 553
EVIE 2003/2004 327 IE 2012/2013 629
EVIE 2004/2005 341 IE 201372014 832
IE 2005/2006 546 IE 2014/2015 1038
IE 2006/2007 360 1E 201572016 1339

Explanatory notes: EVIE -- Experimental verification of individual education, IE — Individual education
Source: Thematic report of the Czech School Inspectorate, 2016

6.2, Analysis of Legislation in the Czech Republic

Article 26 of Universal Declaration of Human Rights (Vieobecna deklarace lidskych prav, 2014)
states that, everyone has the rights to education, which should be free of charge at least in initial stages.
Primary education should be mandatory and should lead to the full development of human personality. It
is also noted that parents have pre-emptive right for their children to choose a type of education,

Convention for the Protection of Human Rights and Fundamental Freedoms (Capek, 2010) in the
additional protocol in Article 2 states that no rights to education can be denied to anyone and that the state
will respect parents’ right to provide education in accordance with their own and philosophical beliefs,

Convention on the Rights of the Child (Umluva o pravech ditdte, 2016) as well as Universal
Declaration of Human Rights sets the child’s free of charge and compulsory primary education and also
states that both parents share mutual and initial responsibility for child’s upbringing and education.

From the above mentioned is clear that parents have the right and also duty to provide education of
their children. Acts abroad distinguish “compulsory education” from “compulsory school attendance.
Obligatory is child’s education, not schooling. These terms are not perceived differently in the Czech
Republic. In the Charter of Fundamental Rights and Freedoms (Ustava Ceské republiky, 2015) is set that
everyone has the right to education and this right is implemented by compulsory school attendance. For
this reason, an amendment to the Act was adopted for legalization of individual education, in which
individual education was established as one of the forms of compulsory school attendance (Skolsky
zdkon, 2004),
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6.3, Comparative Analysis of Individual Education in Selected Countries

For comparative analysis there were post-communist countries of Central Europe selected, which
had a similar stepping stone in the 90°s of the 20th century as the Czech Republic and were facing a
decision how to design education system together with democratic principles. These following countries
had been selected: Slovakia, Poland, Hungary and Germany.

In the Czech Republic, Poland and in Slovakia statutory school attendance is mandatory. These
countries had during legalization of individual education these possibilities: by amending the Act to allow
an exemption from compulsory schooling for home educated children or to establish individual education
as one of the forms of compulsory school attendance. Above mentioned countries they chose the second
possibility (Kosteleckd, 2014), In the Czech Republic the compulsory school attendance is obligatory by
constitutional law, i.e. the Charter of Fundamental Rights and Freedoms, where in article 33 par. | states,
that everyone has the right to education and schoo! attendance is mandatory for the period stipulated by
law, The obligation of school attendance is also listed in Section 36 of the Education Act. Another way of
fulfilment of compuisory school attendance is defined in § 40. It is understood as individual education
that takes place without regular attendance in school (Skolsky zakon, 2004). Poland was the first post-
communist country of Central Europe, were individual education was legalized, already in the year 1991.
The amendment to the Polish Constitution in Section 70 par. | stipulates that everyone has the right to
education, who is under 18 years of age. It is stated that the manner of performance is regulated by the
law. Rights to education, the duty of education and school duty are listed in one place in the Polish
Constitution. The Education System Act in Section 16 paragraph 8 allows education “out of school, as
another form of school attendance. In Slovakian Education Act from the year 2008 in Section 19 par. 1 it
states that, no one can be exempted from compulsory school attendance in primary and secondary
schools. Nevertheless, Section 23 speaks about individual education that takes place without regular
attendance in school (Ducholm, 2006) From above is clear that in questions of compulisory school
attendance and compulsory education there is certain terminological ambiguity.

Hungary changed in its legislation compulsory school attendance for compulsory education,
therefore legislation was easier. From Hungarian Act about public education follows that school
education is only one from possibilities to meet education duty. In Section 7 par. | states, that compulsory
education can be filled either through schooling or through the status of “a private student” on the basis of
parents’ choice, this came into force already in the year 1993, Hungary was afler Poland the second
country which had legalization of individual education (Kosteleckd, 2014). In comparison with these
countries the situation was different in the Czech Republic. Individual education in primary education
started to be in the year 1998 by a form of experimental verification and then in the year 2004 was this
way of education legalized and its realization started on 1st September 2005,

Individual education is allowed in all countries of European Union, apart from the Federal
Republic of Germany. This is a country where strict observance of the law on compulsory education.
Individual education cannot be performed there, because the Act does not explicitly allow it. Individual
education can be permitted only within specific individual cases, not by the law (Kostelecka, 2014).

As shown by the Education Act (Skolsky zdkon, 2004), individual education in the Czech

Republic is not limited by the time and place, but for its implementation there should be several numbers
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of conditions met, One of the conditions is to file an application, where significant reasons for individual
education must be listed. The application is written by parents who pass it on primary school headmaster,
where their child had been accepted to meet compulsory school attendance. Individual education without
any authorization process of the designated institutions is allowed in Hungary, in other countries of
selected countries parents have to request individual education. This is true both for the Czech Republic,
as well as for Poland and Slovakia. If individual education is legal in the given country, therefore it is

possible for the whole time of compulsory school attendance, or for the period of compulsory education.

7. Conclusion

Compulsory school attendance in the Czech Republic is embedded in the Charter of Fundamental
Rights and Freedoms, and to enable individual education in a different environment than in the institution
of school, by an amendment of Education Act (Skolsky zikon, 2004) individual education was
established as one of the forms of compulsory school attendance. From the comparison with other
countries there are certain similarities, but also specifications. As far as establishment of individual
education legalization, Poland was first, Hungary second, third the Czech Republic and on the fourth
place was Slovakia. The Federal Republic of Germany does not allow individual education. Certain
caution is seen at the beginnings of individual education in the Czech Republic which follows from
implementation of experimental verification in the year 1998. As a result of external pressure, from an
Association of home education and from committed parents, experimental verification was extended
twice until the year 2004.  Still, primary education was concerned. Only in 2007 the experimental
verification of individual education started in second level of primary school and was enacted 2016, So it
is obvious, that individual education since the beginning of transformation period until now has an
increasing trend in the Czech Republic and as a table 01 shows that this possibility is used by more and
more numbers of parents for their children.

Terminological ambiguity in the issues of compulsory school attendance and compulsory
education in the legislation of the monitored countries complicates the grasp of the issue. Existing
legislation of monitored countries set up compuilsory school attendance and therefore it was necessary to
perambulate this duty somehow. In Hungary the legislators went through a change of terminology and the
term of compulsory school attendance turned into compulsory education. Such a terminology change
might mean a significant shift in terms of the school’s role, whose position as an exclusive provider of
education weakens (Kosteleckd, 2014). The current legislation of selected countries allows individual
education and makes it accessible to an ever-larger group of children in compulsory education,
nevertheless there are strict conditions set which limit it. For instance the necessity to submit a request of
child’s legal guardians to headmaster of a relevant school where significant reasons for individual
education must be presented, whereas with a question according to what and how these reasons are
defined. Individual education without any application is possible in Hungary: in other selected country
parents must submit a request for individual education. Although in individual education parents assume
responsibility for the course and results of education, school still maintains an exclusive position as an

institution that continuously monitors, evaluates and certifies.
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