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DIDAJFM2 — Angli¢tina s didaktikou 2
Vyuéujici:  Michal Pistora, Mgr.

Kontakt: michal.pistora@uhk.cz
Hodinova dotace primé vyuky: 11 hodin
Hodinova dotace samostudia: 25 hodin
Zarazeni predmétu: 2. semestr

Prerekvizity: pfedmét navazuje na predmét DIDAJFM1 — Angli¢tina s didaktikou 1 a
je prerekvizitou predmétu DIDAJFM3 — Angli¢tina s didaktikou 3.

Pravidla komunikace s vyucujicim: prostiednictvim e-mailové korespondence,

dale na zaklad¢ predem dohodnutych konzultaci (patek, sobota), kontrola individualnich
praci a absolvovani zapoctového testu na zéklade ptihlaSeni na konzultaéni a zapoctové
terminy uvedené ve Fakultnim informac¢nim systému.

Uvod do studia predmétu (anotace)

Predmét se zamé&fuje na vyuku ¢teni v cizim jazyce a prohloubeni znalosti studentl
v dané oblasti. ZvlaStni pozornost je vénovana moznosti vyuziti détské literatury
pfi vyuce anglického jazyka na zékladnich Skolach.

Cile predmétu

Cilem pfedmétu je pfipravit absolventy ucitelstvi na 1. stupni zakladni Skoly

1 pro moznost vyuky zékladl anglického jazyka na 1. stupni zékladni Skoly. Predmét

je koncipovan tak, aby studentim umoznil osvojit si kompetence prace s textem

a jeho interpretace. Studenti si osvoji metodiku pottebnou pro zaclenéni literdrniho textu
do cizojazy¢né vyuky, sezndmi se s planovanim hodiny a typy aktivit vhodnymi pro
nacvik dovednosti ¢teni v cizim jazyce.

Osnova predmétu

Uvod, diskuse o sylabu, vybér témat a autor(i pro nasledujici hodiny
Klicové kompetence, ¢tenarska gramotnost

Definice terminu ,,détska literatura® a moZnosti jejiho vyuziti pfi vyuce ciziho jazyka
Hlediska pro volbu vhodné literatury pro danou v€kovou kategorii
Diskuse o zvoleném materidlu pro projektovou praci

Klasické pohadky

Rymy, fikadla, rozpocitadla, détské verse

Dobrodruzna literatura

Fantasy literatura

Div¢i literatura

Soucasna détska literatura

Prezentace projekta
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Pozadavky na ukonéeni predmétu

Béhem semestru kazdy student podle zadanych kritérii vypracuje vlastni projekt z
libovolného okruhu anglicky psané détské literatury a jeho vysledky tstné prezentuje
vV seminafi.
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Vyznam ikon v textu

Cile

Na zacatku kazdé kapitoly je uveden seznam cilt

Pojmy k zapamatovani
Seznam dilezitych pojmu a hlavnich bodi, které by student pfi studiu tématu nemél
opomenout.

Poznamka

V poznamce jsou rizné méné dulezité nebo uptesiujici informace.

Kontrolni otazky
Provétuji, do jaké miry student text a problematiku pochopil, zapamatoval si podstatné
a dalezité informace.

Souhrn

Shrnuti tématu.

Literatura

Pouzita ve studijnim materialu, pro doplnéni a rozsifeni poznatki.
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Skola produkuje mnoho lidi, ktei'i dovedou cist, ale nedovedou rozlisit, co za prectent
stoji a co ne.

Trevelyan George Macaulay

Cetba zdsobuje nasi mysl pouze materialem védomosti. Teprve myslenim se zmocnujeme
toho, co jsme precetli.
John Locke

Pozadovat, aby si nékdo zapamatoval vse, co cetl, je jako Zadat, aby v sobé nosil to,
co kdy snedl. Z tohoto Zil telesne a z onoho dusevné a stal se prostirednictvim toho tim,
¢im je.

Arthur Schopenhauer

The more that you read, the more things you will know. The more that you learn, the
more places you ‘Il go.
Dr. Seuss

Literacy is a bridge from misery to hope.
Kofi Annan

Fairy tales in childhood are stepping stones throughout life, leading the way through
trouble and trial. The value of fairy tales lies not in a brief literary escape from reality,
but in the gift of hope that goodness truly is more powerful than evil and that even the
darkest reality can lead to a Happily Ever After. Do not take that gift of hope lightly.
1t has the power to conquer despair in the midst of sorrow, to light the darkness in the
valleys of life, to whisper “One more time” in the face of failure. Hope is what gives life
to dreams, making the fairy tale the reality.

L.R. Knost

)e Univerzita Hradec Kralové
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1 Ctenarska gramotnost v cizim jazyce

{}g;l
i Cile

Po prostudovani této kapitoly:

o Porozumite konceptu ctenarské gramotnosti a jejimu vztahu ke klicovym
kompetencim.

« Budete schopni vyjmenovat faktory, které ¢tenarskou gramotnost ovliviiuji.

o Porozumite rozliSeni jazykovych dovednosti podle Spole¢ného evropského
referen¢niho ramce.

o Budete na zdkladé predstavenych deskriptorti schopni ohodnotit vlastni
jazykovou troven v oblasti ¢teni v cizim jazyce.

"
< Pojmy k zapamatovani

o Ctenéfska « SERR « EPOSTL
gramotnost « Al (Breakthough) « DIALANG

« Klicové o A2 (Waystage) » Faktory ¢tenarské
kompetence gramotnosti

1.1 Ctendfska gramotnost

slozkou rozhodujici o nasem uplatnéni se v zivoté. Nejen, Ze Ctenim si rozSifujeme
mozkovou kapacitu v détstvi ale 1 v pozd€jsim veéku si jim udrzujeme dobrou mozkovou
aktivitu. Ctenafstvi je pak v neposledni fadé oknem do svéta, ktery nas obklopuje,
a jeho prostiednictvim se dostdvame k rozmanitym informacim a mizeme se ucit od
nejlepsich lidi, které spole¢nosti vyprodukuje.

Nasledujici stranky tedy budou vénovany pravé Ctenarské gramotnosti a jeji podpote
v uceni se cizim jazykiim. Nez se budeme vénovat Ctendiské gramotnosti, pojdme
si nejdiive vymezit samotny pojem gramotnost. Je tieba jej odlisSit od vSeobecného
vyznamu tohoto slova, ktery vétSina populace ziejmé chape pouze ve smyslu
schopnosti Cist a psat. Aby nedochazelo k mateni pojmti, je casto uvadén termin funkcéni
gramotnost. Dolezalova (in Prtacha, 2009, s. 223) definuje gramotnost (/iteracy) jako
wSchopnost ovladat riuzné druhy komunikace a pocetnich ukonu za ucelem vyuZivat
textovych informaci v rozmanitych zivotnich situacich. Gramotnost je komplikovanym,
komplexnim a zaroven promeénlivym jevem. Jeho obsah i zpusob vymezovani reaguje na
konkrétni socidlni kontext, odrazi vyvoj podminek a meénici se potieby spolecnosti, jeji
kulturu, jazyk a normy.* Jako takova je tedy gramotnost rozsdhlym konceptem, ktery
v sob¢ zahrnuje celou Skalu typt a druhti schopnosti a dovednosti. Zajimavé je zjisténi,
ze vyzkumy prokazuji, Ze zatimco gramotnosti v obvyklém smyslu (tedy schopnost ¢ist
a psat) ve vyspélych zemich dosahuje 100%, ve stejnych statech je zhruba 10% dospélé

)e Univerzita Hradec Kralové
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populace funkéné negramotné. Zejména v navaznosti na $kolni vzdélavani a schopnost
celozivotniho vzdélavani se je rozliSovano nékolik typu ¢i slozek funkéni gramotnosti.
Ty jsou predmétem rozsahlych mezindrodnich vyzkumt napf. PISA (The Programme
for International Student Assessment), TIMSS (The Trends in International
Mathematics and Science Study), ¢i PIRLS (The Progress in International Reading
Literacy Study). Krom ctendfské gramotnosti a matematické gramotnosti mluvime
i o napf. pocitacové gramotnosti, pfirodovédné gramotnosti, financni gramotnost,
pocitacové gramotnosti aj. Nasledujici schéma predstavuje vyjadfeni vztaht mezi
rtiznymi druhy gramotnosti (podle Dolezalova in Pricha, 2009, s. 225).

Obecna

gramotnost

Prirodovédna
gramotnost

Ctenafska
gramotnost

Matematicka
gramotnost

Pocitaova
gramotnost

*V budoucnu miize byt schéma doplnéno dal$imi druhy

Obrazek 1: Druhy gramotnosti

Ctenafska gramotnost je vysledkem souhry nékolika faktort. Kostalova (Ctendiskd
gramotnost jako vzdélavaci cil pro kazdého Zaka [online]) uvadi nasledujici:

o Vztah ke cteni — vnitini potieba Cist je dilezitym ptedpokladem pro rozvoj
¢tenatské gramotnosti

o Doslovné porozumeéni — zaklada se na schopnosti rozsifrovat psany text a budovat
porozuménim na doslovné Grovni se zapojenim dosavadnich znalosti a zkusenosti

o Wsuzovani a hodnoceni — schopnost ¢inéni zavérda z preCteného a kritické
zhodnoceni textl

o Metakognice —schopnost seberegulace a reflexe zamérii vlastniho ¢teni a v souladu
s tim volba textd a zptisobu ¢teni

o Sdileni — jedinec, ktery je Ctenarsky gramotny sdili své prozitky a pochopeni textu
s ostatnimi a zarovei je s nimi porovnava

o Aplikace — vyuzivani ¢teni k rozvoji vlastni osobnosti a jeho schopnost uplatnit
jej v dalsim zivoté

Dolezalova (in Priicha, 2009, s. 228) upozoriiuje na fakt, ze abychom dokazali
fungovat ve spole¢nosti v osobnim i pracovnim zivoté¢ a zvladali rizné zivotni situace
potiebujeme byt vybaveni takovymi dovednostmi, védomostmi a schopnostmi, které
nam to umozni. Tyto prerekvizity jsou souhrnné oznacovany jako klicové kompetence,
které¢ byly rozd€leny do osmi oblasti (komunikace v matetském jazyce, komunikace

)( Univerzita Hradec Kralové
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v cizim jazyce, kompetence v oblasti informacnich a komunikacnich technologii,
matematickd gramotnost a kompetence v oblasti matematiky, pfirodnich a technickych
véd, podnikavost, interpersonalni a obanské kompetence, osvojeni schopnosti ucit se,
vSeobecny kulturni rozhled, schopnost vazit si kultury). ,,Odbornici zdiraziuji,
Ze Ctendarska gramotnost a matematicka gramotnost jsou v souboru klicovych kompetenci
povazovany za hlavni. Jsou priirezovymi kompetencemi, nebot tvori zaklad pro dalsi
kompetence a zaroven se stavaji jejich prostredkem. Zasadni vyznam maji hlavné
pro kompetenci k uceni.*

1.2 Cizi jazyk a ¢tenarska gramotnost

Spole¢ny evropsky referencni rdmec pro jazyky (SERR), sestaveny Radou Evropy,
je zakladnim vychodiskem pro zpracovani jazykového vzdélavani do podoby
kurikularnich okumentt v celé¢ Evropé (Spole¢ny evropsky referencni ramec pro jazyky
[online]). Jazykové kompetence d€li do n¢kolika jasn€ definovanych trovni (A1-C2)
a pro azdou jazykovou slozku vymezuje pozadované dovednosti, které musina dané rovni
student dosahnout (tzv. deskriptory ve formé ,,can-do statements* — co student dokéze).
Nejvétsim jeho ptinosem je tedy presné vymezeni vystupnich Grovni v cizojazy¢ném
vzdélavani. Zde se budeme podrobnéji vénovat pouze urovnim Al (Breakthough)
a A2 (Waystage), které pokryvaji trovné zdkladniho Skolstvi.

Pismeno A znaci, Ze se jednd o uzivatele zakladl jazyka (oproti samostatnému uzivateli
trovné B, resp. zkuSenému uzivateli arovné C). Uroven Al (Prtilom) odpovida
ovladnuti zakladnich kazdodennich frazi (naptf. piedstaveni se), kdezto uroven A2
(Na cest¢) znaci porozuméni a zvladnuti ¢asto pouzivanych vyrazl (napf. nakupovani,
zékladni informace o roding). Pojd’'me se nyni pro lepsi pochopeni zaméfit na deskriptory
tykajici se recepci ¢tenim, které SERR uvadi pro nami zvolené Grovné.

Al
o Rozumi jednoduchym frazim ve velmi kratkych, jednoduchych textech a dokaze
vyhledat zndmé jména, slova a zakladni fraze a podle potieby se ve Cteni vracet
zpét.
o Rozumi kratkym, jednoduchym sdélenim na pohlednicich.
o Dokaze rozpoznat zndma jména, slova a nejzakladnéjsi fraze v jednoduchych
napisech tykajicich se nejbeznéjsich kazdodennich situaci.
o Dokaze v hrubych rysech pochopit obsah jednodussiho informativniho materidlu a
kratkych jednoduchych popisti, zejména pokud ma k dispozici také vizualni oporu.
o Dokaze se tidit kratkymi, jednoduse napsanymi orientaCnimi pokyny (napf. jdi z
bodu X do bodu Y).
A2
o Rozumi kratkym, jednoduchym textim, které se tykaji béznych konkrétnich
zélezitosti a obsahuji Castou kazdodenni slovni zasobu nebo jazyk vztahujici se
k praci.
o Rozumi kratkym, jednoduchym textliim obsahujicim nejcastéji uzivanou slovni
zéasobu veetné internacionalismii, které existuji v jeho/jejim matetském jazyce.
o Rozumi zakladnim typim standardnich dopist a faxti (obsahujicim zadosti o
informace, objednavky, potvrzeni atd.) tykajicich se béznych témat.

* Univerzita Hradec Kralové
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Rozumi kratkym, jednoduchym osobnim dopisim.

Umi vyhledat konkrétni pfedvidatelné informace v jednoduchych kazdodennich
materidlech, napf. v inzerdtech, prospektech, jidelnich listcich, bibliografiich
a jizdnich fadech.

Dokéze vyhledat urcity druh informaci v seznamech a pozadovanou informaci
z nich vybrat (napf. najit sluzbu nebo femeslnika ve Zlatych strankach).

Dokéze pochopit obvykld znaceni a népisy na orienta¢nich a informacnich
tabulich na vetejnych mistech, tj. na ulici, v restauraci, na vlakovém nadrazi atd.;
na pracovistich, kde se jedné o orienta¢ni tabule, pokyny, vystrazné napisy
Dokaze rozpoznat urcité informace v jednodu$Sich psanych materidlech,
se kterymi ptichdzi do styku, jako jsou dopisy, brozury a kratké novinové ¢lanky
popisujici udalosti.

Dokéze porozumét smérnicim, napiiklad tykajicim se bezpecnosti, pokud jsou
vyjadieny jednoduchym jazykem.

Dokaze porozumét jednoduchym névodim k pfistrojim, se kterymi se setkava
v kazdodennim Zivoté, napft. u vetejného telefonu.

Porovnejme pro zajimavost deskriptory SERR s popisem ocekavanych receptivnich
fecovych dovednosti pro 2. stupeit ZS v Ramcovém vzdélavacim programu pro zakladni
vzdélavani (RVP ZV).

1. stupent

V 1. obdobi zak:

« vyslovuje a ¢te foneticky spravné v piiméfeném rozsahu slovni zasoby
o rozumi jednoduchym pokyniim a vétam, adekvatné na n¢ reaguje

» rozliSuje grafickou a mluvenou podobu slova

e pouziva abecedni slovnik u¢ebnice

V 2. obdobi zak:

o rozumi obsahu a smyslu jednoduchych autentickych materialti (Casopisy,
obrazové¢ a poslechové materialy) a vyuziva je pti své praci

o Cte nahlas plynule a foneticky spravné jednoduché texty obsahujici znamou
slovni zasobu

o vyhledd v jednoduchém textu potiebnou informaci a vytvoii odpovéd
na otazku

e pouziva dvojjazycny slovnik

o Cte nahlas plynule a foneticky spravné texty ptimétené¢ho rozsahu

o rozumi obsahu jednoduchych texti v ucebnicich a obsahu autentickych
materiald s vyuzitim

o vizudlni opory, v textech vyhledd znamé vyrazy, fraze a odpovédi na otazky

o odvodi pravdépodobny vyznam novych slov z kontextu textu

o pouziva dvojjazy¢ny slovnik, vyhleda informaci nebo vyznam slova
ve vhodném vykladovém slovniku

Na prvni pohled je zfejmé, Ze v RVP ZV je oblast ¢teni ve vyuce ciziho jazyka zminéna
oproti SERR velmi stru¢né. To snad vyplyva z faktu, Ze oba dokumenty byly vytvoreny

Univerzita Hradec Kralové
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pro jiné ucely — SERR se vénuje pouze cizim jazykim a nezohlednuje vék, kdezto RVP
ZV se vénuje vSem oblastem vzdélavani, které mé dnes$ni zakladni Skolstvi pokryvat.
Jako takovy vytycCuje priority, cile a obsah vzdélavani ve formé vzdélavacich oblasti
(napt. jazyk a jazykovd komunikace; uméni a kultura; informacni a komunikaéni
technologie aj.), na jejichz zéklad¢ si jednotlivé Skoly zpracovavaji vlastni podrobnéjsi
Skolni vzdélavaci programy.

Co je znacné piekvapivé a ziejm¢ vychazi z popularity této vyu€ovaci metody je
fakt, Ze RVP ZV jako jeden z vystupii uvadi (a to dokonce na prvnim mist€) hlasité
¢teni. Je velmi diskutabilni, zda Ize tuto dovednost vibec zafadit do receptivnich
jazykovych dovednosti, miniméalné¢ v jejich tradicnim pojeti, kdy mezi receptivni
dovednosti fadime poslech a ¢teni, kdezto mluveny a pisemny projev do produktivnich
dovednosti. Zejména vzhledem k tomu, Ze primarnim cilem hlasitého ¢teni neni Cteni
samo, tzn. vyhledavani a porozumeéni informacim z psaného textu, nybrz nacvik spravné
vyslovnosti.

Pro zajimavost se podivejme i na dokument tykajici se profesni ptipravy budoucich
uciteld cizich jazykt Evropské portfolio pro studenty ucitelstvi cizich jazykt
(The European Portfolio for Student Teachers of Languges - EPOSTL). Hlavnim
cilem tohoto dokumentu je vést studenty ke schopnosti sebereflexe a sebehodnoceni
své pedagogické cinnosti. Jeho druhd a nejdelSi cast proto obsahuje celou fadu
deskriptort, které by k tomuto sebehodnoceni mély napomahat. Podivejme se tedy na ¢ast
tykajici se dovednosti, jez by mél budouci ucitel cizich jazyki zvladat v rdmei metodologie
vyuky c¢teni (European Portfolio for Student Teachers of Languages [online]):

o Umim vybrat texty, které jsou vhodné z hlediska potieb, z4jmu a jazykové urovné
mych studentd.

o Jsem schopny poskytnout studentim dostatecné mnozstvi pre-reading aktivit,
které jim pomohou orientovat se v textu.

e Zvladnu motivovat studenty k tomu, aby pfi ¢teni vyuzivali své znalosti tématu
a sva ocekavani.

o Umim vybrat sprdvnou metodu c¢teni pro praci ve tifidé (napf. Cteni nahlas,
potichu, ve skupin¢ atd.)

o Umim vybrat spravné aktivity podle typu textu, tak abych procvicil a rozvinul
rizné Ctendiské strategie studentli (skimming, scanning, atd.)

o Umim studentiim pomoci rozvijet riizné strategie pro praci s obtiznou ¢i neznamou
slovni zasobou, ktera se v textu objevi.

« Jsem schopen vyhodnotit a zvolit fadu post-reading aktivit, které propoji Cteni
s dalSimi dovednostmi.

o« Umim studentim doporucit knihy odpovidajici jejich potiebam, z4jmim a
jazykové urovni.

o« Umim studentim pomoci rozvijet kritické mySleni pii cteni (reflexe,
interpretace, analyza atd.)

Ucitelé si tedy pomoci téchto deskriptorii mohou ovéfit své silné a slabé stranky, a jelikoz
EPOSTL ptedkladd kompetence, které by ucitel mél vykazovat, nasmérovat svoje
snazeni pravé do téch oblasti, kde je to nejvice potfeba. EPOSTL samoziejmé je mnohem
rozsahlej$i dokument, ktery se netykd pouze kompetenci ucitele pro vyuku cteni,
respektive dalSich jazykovych dovednosti, ale také pokryva oblasti pfipravy na hodinu,

* Univerzita Hradec Kralové
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hodnoceni ve vyuce, classroom management atd.

Nize jest¢ prikladdme jeden z diagnostickych néstroji, DIALANG, ktery je aplikaci
SERR a byl vytvofen pro studenty, ktefi si pteji ziskat diagnostické informace o stupni
ovladani studovaného jazyka. DIALANG je zaloZzen na souboru sebehodnoticich vyrok,
jimiz si student muze ovéfit troven svého ovladani jazyka (Spolecny evropsky referen¢ni
ramec pro jazyky [online], pfiloha C).

* Univerzita Hradec Kralové
Pedagogicka fakulta 1 3
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Kontrolni otazky

1) Jaky je vztah mezi klicovymi kompetencemi a ¢tenarskou gramotnosti?

2) Které mezinarodni vyzkumy zkoumaji ¢tendiskou gramotnost?

3) Jaka je funkce deskriptori v SERR?

4) Jaky je rozdil mezi SERR a EPOSTL?

5) Jak byste charakterizovali z hlediska ¢tenatfskych dovednosti v cizim jazyce Grovné
Al aA2?

Souhrn

V prvni kapitole jsme si predstavili koncept kliCovych kompetenci a zaméfili jsme
se na Gtenaiskou gramotnost. Ctenafskou gramotnost jsme definovali jako souhrn nékolika
faktorli podilejicich se na ctenafské kompetenci jedince: vztah ke cteni, doslovné
porozuméni, vysuzovani a hodnoceni, metakognice, sdileni a aplikace. V ¢asti zaméfené
na Ctendiskou gramotnost v cizim jazyce byl piedstaven Spole¢ny evropsky referencni
rdmec a jeho jednotlivé trovné (A1-C2) z hlediska ¢tenadiské gramotnosti. V zévéru
jsme pohovofili o nastroji EPOSTL, ktery vyucujicim ciziho jazyka poskytuje fadu
deskriptorti pro zhodnoceni vlastni prace pii rozvijeni Ctenafské gramotnosti svych
zaki.

* Univerzita Hradec Kralové
Pedagogicka fakulta 1 6
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2 Umélecky text ve vyuce ciziho jazyka

Cile

Po prostudovani této kapitoly:

o Budete schopni definovat riizna pojeti definice textu.

o Budete schopni zhodnotit vhodnost textu pro danou skupinu zakd.

o Budete znat zakladni kritéria pro vybér autentického textu do vyuky.

o Poznéte diivody pro zatazeni literarniho textu do vyuky ciziho jazyka.

o Budete umét definovat pojem détska literatura a vyjmenovat jeji zakladni Zanry.

Pojmy k zapamatovani

o Autenticky text o Vychozi text o Dialogicky text

o Adaptovany text o Zakladni text o Literarni text

o Vhodny text e Monologicky text o D¢tska literatura
(faktory vybéru)

2.1 Typy textu

V nasledujici kapitole se zaméfime na druhy texti, se kterymi se zaci mohou setkat. Nejprve
je potieba rozlisit tzv. autentické (originalni) a adaptované (umelé) texty. Vychazime-li
z ptedpokladu, ze ¢teni by mélo i ve Skolnim prostiedi byt co nejautentictéjsi, mel by
ucitel zaktim predkladat takové texty, které budou v cizim jazyce muset Cist, pripadné
chtit ¢ist. Zde ovSem narazime na problém piimétenosti. ,Je-li priméreny text zdaroven
autenticky, tim lépe. Zpravidla viak, zejména v pocatcich vyuky, byvaji prijatelné pouze
texty umele, protoze naroky na primerenost v tomto stadiu vyspélosti Zaki autenticky
text, ktery vznikl za jinym ucelem, splnit nemuize. (Chodéra 2013, s. 144) Z toho diivodu
se Casto uchylujeme k textim adaptovanym, které jsou upravené, tak aby spliovaly
kritérium pfiméfenosti.

I pfes pomérnou naro¢nost pii vyuziti autentickych texth stale vétsi okruh odbornika
vola po jejich zalenéni do vyuky. Nize tedy uvadime stru¢ny ptehled vybranych
charakteristik, podle nichz miZeme vybrat vhodny a pfiméfeny autenticky material
(podle Choosing and Using Texts [online]):

Text vhodny pro ¢tenafe zacateCniky:

o Ptehledn¢ uspotfadany

o Jasna d¢jova linie

« Jasné rozuzleni piib&hu

o Predvidatelné vypraveéni

o Znamé d&je Ci osoby, ke kterym miiZze mit ¢tenaf vztah
o Srozumitelny jazyk

* Univerzita Hradec Kralové
Pedagogicka fakulta 1 7



o Nedochazi k miseni zanra

Text vhodny pro mirné pokrocilého ¢tenare:

o Zajimava déjova linie

o Pozoruhodni protagonisté

o Textsi ,hraje” s jazykem

o Alternativni verze zndmych ptib&éht

Text vhodny pro samostatného Ctenare:

o Slozit&jsi jazyk

o Slozita zapletka, postavy a jejich vztahy
o Slovni hricky, ironie, paradox

o Narazky, symbolismus

o Dobrodruzstvi ¢i zdhada

Berardo (2006, s. 63) uvadi ctyti faktory, které by mély hrat roli pti vybéru autentického
materidlu:

Obsahova vhodnost

o Je obsah pro zaky zajimavy?
o Je obsah relevantni pro jejich potieby?
o Jedna se o typ materidlu, se kterym se setkaji i mimo tiidu?

Vyuzitelnost

o Miuze byt text pouzit pro vyuku?
o Zajakym ucelem muiZe byt vyuzit?
o Jaké dovednosti/strategie pii jeho vyuziti zdokonalime?

Ctivost
o Neni text pro zéka pftili§ jednoduchy/obtizny?

o Neni text strukturné pfili§ naro¢ny/slozity?
o Kolik neznamé slovni zasoby obsahuje? Je tato slovni zasoba relevantni?

Prezentace

« Vypada text autenticky

o Je pro Ctendte atraktivni?

« DokéZe upoutat pozornost?

« Dokaze strhnout ¢tenafe natolik, Ze chce pokraCovat ve ¢teni?

* Univerzita Hradec Kralové
Pedagogicka fakulta 1 8



M¢jme vSak stale na paméti, ze rozhodujicim kritériem by méla byt naSe znalost zakt
a jejich poteb. Neni nutné zarazovat autentické texty jen proto, Ze je to moderni trend,
pokud k tomu nejsou vhodné podminky.

Chodéra (2013, str. 146) dale rozliSuje texty vychozi a zékladni. ,,Uvod lekce (stejné
jako zaver) by meél byt motivacné prijemny, mél by byt treba i vtipny az humorny,
Jjazykoveé mendarocny, tedy v podstate bez nového jazykového uciva. Vychozi text by
meél plnit predevsim funkci motivacni, aby se Zaci na to, co bude ndsledovat, tésili.
Teziste lekce by pak melo spocivat ve stredni casti, kterd by se opirala o text s novym
ucivem. Ten by ml byt pak textem zakladnim. Po ném by nasledoval text zaverecny, opét
odlehceny, zameéreny na motivaci Zaka.* Nasledné mluvi o moznosti rozliSovat texty
podle jejich charakteru na monologické nebo dialogické (k nacviku dialogu).

2.2 Literarni text

Texty mizeme d¢lit 1 podle jejich slohové-zanrové charakteristiky na texty
literarni (umélecké) a neliterarni (neumélecké). Dale se budeme zabyvat zejména
texty literarni povahy atozejménatzv. détskouliteraturou. Neztak u¢inime, citujme Chodéru
(2013, s. 147), ktery se vyjadiuje k vyuziti (ne)literarnich textl ve vyuce cizich jazyku:
LUmélecke (literarni) texty nejsou jakousi fatalné nezbytnou, protozZe elitni, a tedy
urcenou k preferenci, ,,povznasejici protivahou textii neuméleckych (neliterdarnich),
ale pouze s nimi ¢i spise vedle nich anebo dokonce az po nich integralni soucasti
vnitrné vyvazeného cizojazycného vyucovani-uceni. Nekritické ,,fandovské pasovani*
uméleckych textii do vyuky cizich jazykii nemd s racionalnim Fizenim uceni nic
spolecného.” Chodéra se timto samoziejmé nestavi proti vyuzivani literarnich textu
ve vyuce, k ¢emu ale dirazné¢ nabada je vybér takového textu, ktery bude odpovidat
stanovenym jazykovym ciliim, kompetenci zéka a prostfedkliim dané vyuky. Méjme to
proto stale na paméti.

2.2.1 Duvody k zarazeni literarniho textu do vyuky cizich jazyku

Pro¢ vibec zaradit literarni text do vyuky cizich jazyk(? Divodl je hned nékolik.
Literatura je samoziejmé neocenitelnym zdrojem autentického jazyka, ktery podporuje
interakci a diskusi a v neposledni fad€ (jedna-li se o kvalitni literaturu) rozviji ¢tenafovu
osobnost. Jinymi slovy je zde cela fada lingvistickych, psychologickych, kognitivnich
a socialné-kulturnich aspekti, které ndm literatura miize pomoci rozvijet (Ellis, [online]).

Long a Carter (1992) uvadéji divody pro zatazeni literatury ve formé tfi modeli:
kulturniho, jazykového a modelu osobnostniho rastu.

o Kulturni model chape literarni text jako produkt. Literatura zakim umoziuje
pochopit a docenit odlisné kultury a zaroven uchovava kulturni a umélecké
dédictvi.

o Jazykovy model: u zakt se predpokladd rozvoj jazykovych dovednosti skrze
kreativni vyuziti literarniho jazyka.

o Model osobnostniho ristu je zaloZen na zakové Ucasti na literarnim textu, kdy
dokaze ocenit a vyhodnotit kulturni artefakty.

* Univerzita Hradec Kralové
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Kylouskova (2010, str. 85) rozliSuje nasledujici role literatury:

« Komunikativni - prostfedek dorozumivani si mezi lidmi

» Formativni - literatura spoluutvari osobnost jedince a jeho hodnoty

o Estetickou - literatura nam pomaha poznavat krasu svéta

o Stylistickou - zvlastnost literarniho jazyka

 Kulturologickou - lepsi chapani vlastni kultury v porovnani s kulturami jinych
zemi

o Relaxacni - radost z ¢etby, odpocinek

2.2.2 Détska literatura

Co je vlastn¢ détska literatura? Podle Tomana (1992, str. 47) je literatura pro déti
a mladez ,,0blast literarni tvorby zdamerné urcené veékove vymezenemu okruhu
nedospelych posluchacu a ctenari (do 14-15 let) nebo také oblast umélecke
literatury puvodné psané pro dospélé, ale recipované détmi a mladezi.* Détskou
literaturou se tedy vétSinou rozumi takovy literarni text, ktery je primarné urcen pro déti
a mladistvé Ci takovy, ktery byl sice napsan ptivodné pro dospé¢lé, ale dnes se chape jako
détsky, resp. je ¢ten pievazné détmi. Jako takova by méla mit obsah, ktery bude pro déti
atraktivni, bude obsahovat jazyk, ktery je détem znamy a pristupny a bude natolik
dynamicky, aby upoutal détskou pozornosti az do konce. Détsky ¢tenat by se mél byt
s postavami schopny ztotoznit, a jelikoz postavy jim Casto slouzi jako modely chovani,
mélo by byt jasné rozliSeno dobro od zla.

2.2.3 Zanry détské literatury

Tradi¢né mizeme rozliSovat nasledujici zanry literatury pro déti a mladez:

o Obrazkové knihy: jsou to knihy, které krom ptibéhu obsahuji i vizualni sloZku
— vypravi piibéh pomoci obrazkli. Mohou ¢i nemusi obsahovat text. Hlavni
ptednosti je, ze cely d&€j muze byt vyjadien vizualne. Nékteré ani d¢j jako takovy
neobsahuji, mize se jednat o tzv. leporela s Cisly, obrazky zvitat, abecedou apod.
Vétsinou maji mensi format, tak, aby je dit¢ mohlo samo drzet v ruce.

o Obrazkov¢ knihy s ptfibéhem: na rozdil od ptfedeslého typu vzdy obsahuji néjaky
ptibéh, ktery je ilustracemi doprovazen. Obé slozky — vizudlni i textova — jsou
dilezité pro vypravéni piibéhu a vzajemné se prolinaji a spolupracuji.

o Tradicni literatura: ptib&hy, které se preddvaji z generace na generaci a které
jsou v dan¢é kultufe povazovany za tradicni (kanonické). Poskytuji ndm spojeni
mezi minulosti a pfitomnosti a tvoti zdklad nasi kultury. Mezi jeji podzanry patii
napr.

= Lidova slovesnost — hrdinové jsou vétSinou obycejni lidé a piibéhy
se odehravaji na béznych mistech. Mlizou obsahovat néjaky iluzorni
element (napf. mluvici zvifata) ale prevazné jde o realistické piibéhy
vysvétlujici zalezitosti Zivota, ptirody, lidského chovani.

= Pohadky — obsahuji fantaskni prvky, kouzla a magii a maji st’astny konec,
kde je zlo potrestano.

* Univerzita Hradec Kralové
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= Bajky — kratké vétSinou verSované piibehy s moralnim ponaucenim.

= Legendy — glorifikované vypravéni o skuteCnych osobach a jejich
¢inech.

= Myty — udajné vypraveni o daleké minulosti, které se Casto snazi
vysvétlit vznik svéta, lidi, ptivod civilizaci apod.

« Historickd fikce: ptibéhy zobrazujici urcité historické obdobi piipadné udalosti.
Ty jsou vétSinou pouzity jako pozadi pro néjakou dramatickou zapletku. Postavy
mohou byt skuteéni, zalozené na skuteénych lidech, ¢ smyslené. Casto
zobrazuji udélosti z pohledu mladého hrdiny.

« Beletrie — zfejmé nejrozsirendjsi kategorie, do které patfi:

* Fantasy: Piibé¢h je vétSinou ze soucasnosti nebo neni cas, kdy se
odehrava presné zminén. Jsou plné fantasknich prvkl a cCasto obsahuji
nadpftirozené jevy.

= Realisticka fikce: D& se odehrava v soucasnosti, zaklada se na redlném
svéte a skutecnostech, které se mohou realné piihodit. V tomto ohledu
ma tedy hodné spolecného s historickou fikci, krom samoziejmé
podstatného rozdilu spocivajicim v c¢asovém zasazeni dé&je. Hlavni
postavy jsou détsti hrdinové.

« Zivotopisy: literatura faktu, ktera je zaloZena na vypravéni o Zivoté uréitych
osobnosti a stoji na pomezi mezi umélecké a vécné literatury. Jelikoz Zivotopisy
se zpravidla tykaji slavnych osobnosti, mohou se pro détského Ctenare stat
motivujicim nastrojem pro budouci zivot.

o Poezie a drama: jejich prostfednictvim je ¢tendii piedstaven vers, proza, rytmus,
rym, literarni prostfedky, symboly, analogie, metafora aj. U poezie je obzvlasté
dilezitd zvukova stranka.

Kontrolni otazky

1) Jaké faktory musime promyslet, rozhodneme-li se k zatfazeni autentického textu
do vyuky?

2) Jaky je ptrinos zafazeni literarniho textu do vyuky cizich jazykt?

3) Jak definujeme literaturu pro déti a mladez?

4) Jaké zanry literatury pro déti a mladez umite vyjmenovat?

5) Umite ke kazdému zanru uvést i piiklad konkrétniho titulu?

Souhrn

Druhé kapitola se zamé&fila na roli uméleckého textu ve vyuce ciziho jazyka. Predstavili
jsme si zakladni typy dé€leni textli a faktory, které bychom méli uplatnit, rozhodneme-1li
se pro vyuziti autentického textu ve vyuce (obsahova vhodnost, vyuzitelnost, ctivost,
prezentace). Dale jsme se zamé&fili na divody, které nas vedou k vyuziti literdrniho
textu. Nejprve v podobé tii modelt (kulturni model, jazykovy model, model
osobnostniho ristu) a nasledné v podobé¢ roli literatury (komunikativni, formativni,
estetickd, stylisticka, kulturologicka, relaxa¢ni). Nakonec jsme se vénovali definici
détské literatury jako literatury primarné ur¢ené ¢tenariim ve véku do 15 let a popsali
jsme jeji zakladni zanry.
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3 Prace s textem ve vyuce ciziho jazyka

{}g;t
¥ Cile

{

Po prostudovani této kapitoly:

» Pochopite riizné strategie pristupu k psanému textu a dokazete vybrat vhodnou
strategii podle typu textu.

« Budete schopni vyjmenovat souhrn zdkladnich podminek pro rozvijeni ¢tenarské
gramotnosti.

» Budete schopni identifikovat jednotliva stadia aktivit zamérenych na Cteni, jejich
cile a vhodné typy aktivit.

o Budete schopni rozeznat rlizné pristupy k zhodnoceni pokroku v rozvoji
¢tenarskych dovednosti.

Pojmy k zapamatovani

o skimming « intenzivni/extenzivni o pre-reading tasks
o scanning Cteni o while-reading

o detailni Cteni o podminky rozvoje taks

o dyslexie Ctendiské gramotnosti e  post-reading

tasks

3.1 Prace s textem

Z informaci, které¢ jsme doposud uvedli, vyplyva, Ze neexistuje pouze jeden zplsob
Cteni ale zplsob, kterym pfistupujeme k textu se odviji od naseho zaméru a také do
jisté miry od ucelu, pro ktery byl text sepsan. Je tedy 1 jednou ze slozek Ctenaiské
gramotnosti zvolit spravny pfistup ke konkrétnimu druhu textu. RozliSujeme tyto
zékladni piistupy k textu:

o Skimming — jednd se o rychlé Cteni celého textu za ucelem zjiSténi podstaty
¢i hlavni myslenky textu (napf. ¢teni filmové recenze, abychom zjistili, zda je
pozitivni ¢i negativni). Nejde ndm tedy o zachyceni vSech detailii ale o celkovy
obrazek, ktery text ¢tenafi prezentuje.

o Scanning — jde o rychlé ¢teni textu, kdy hleddme konkrétni informaci a vSechny
dalsi informace potlacujeme (napf. ¢teni jizdniho faddu nebo TV programu).
Dochazi tedy k filtrovani znacného mnozstvi informaci vzhledem ke konkrétnimu
cili, ktery jedinec v danou chvili ma.

o Detailni ¢teni — jedna se o takové Cteni textu, kdy se snazime ziskat co nejvice
informaci (napf. ¢teni ndvodu na instalaci zafizeni ¢i kapitoly v ucebnici).
Tento druh ¢teni je vétSinou velmi ¢asové narocny, jelikoz ¢teme kazdé slovo
a vyzaduje od ctendfe zvySenou koncentraci. Je vhodné jej kombinovat s jiz
zminénymi metodami, zvlasté se skimmingem, ktery ndm pomuze napf.
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v identifikaci dilezitych pasazi.
o Cteni pro pozdégjsi reprodukci — ta miize byt bud’ psand, nebo mluvena

Cteni mtizeme dale délit i podle dalsich hledisek. Wallacova (1992, str. 6-7) rozlisuje
¢teni podle ucelu:

« Cteni pro preziti (reading for survival) — napft. znacka s napisem STOP pro fidice,
napis s ndzvem stanice na vlakovém nadrazi aj.

o <Cteni pro uceni (reading for learning) — ucelem je rozSifeni si znalosti
a védomosti o svéte, ktery nas obklopuje

o Cteni pro radost (reading for pleasure) — vychéazi z vnitini motivace jedince
a hraje klicovou roli v rozvoji plynulosti, s kterou je vyznamné spojena. Ma-li
jedinec problém s plynulym ctenim, bude nachylné€jsi k tomu, aby cetl méné.

Mezi dalsi typy Cteni patii intenzivni a extenzivni ¢teni. Intenzivni ¢teni je zpisob jimz
podrobujeme text diikladnému a detailnimu lingvistickému rozboru. Text je zpravidla
¢ten opakované a aktivity jsou zamétovany spiSe na zlepSeni jazykovych védomosti nez
na samotnou dovednost ¢teni. Extenzivni Cteni je spiSe ¢teni delSich textl pro radost,
zlepSeni slovni zdsoby ¢i vypéstovani si ¢tenafskych navyki. VétSinou se d&je mimo
Skolni vzdélavani oproti intenzivnimu cteni, které je typické pro Skolni prostiedi. Z toho
vyplyva, ze role ucitele je v obou piistupech odlisna. U intenzivniho ¢teni je ucitel tim,
kdo vybira text, tkoly a aktivity, dava instrukce a provadi zaky textem, vyskytnou- li se
potize. U extenzivniho ¢teni ucitel navrhuje texty na zaklad¢ zajmu jednotlivych zakd,
poskytuje studentim modely pro ¢teni a pro stanovovani si specifickych cilt tykajicich
se mnozstvi piecteného. Oba pfistupy je mozné caste¢né¢ kombinovat. Pokud je pro
extenzivni Cteni vybrdn stejny materidl pro vSechny zaky, muze pak byt spole¢né
diskutovan ve tfidé a slouzit jako zadklad pro dalsi aktivity. Naopak u intenzivniho
pfistupu mohou byt Zaci motivovani k tomu, aby si vybrali text odpovidajici jejich
z4jmim a ten pak odpovidajicim zplisobem zpracovat.

V neposledni fadé¢ muizeme rozliSovat jiz zminéné cteni nahlas a Cteni potichu.
Nevyhodou ¢teni nahlas samoziejmé zlistava neschopnost velké ¢ésti ¢tenaiti soustiedit
se ve stejnou chvili nejen na samotné Cteni, tedy jak jednotliva slova a véty vyslovit, ale
1 na jejich vyznam. Pfi ¢teni nahlas si proto musi ucitel vzdy byt védom toho, pro¢ tuto
aktivitu zatazuje a co ji chce docilit.

Vyzkumy prokazaly, ze ¢tendiskd gramotnost se neomezuje pouze na Skolni vzdélavani
ale je ovlivilovana i celou fadou faktorii, které maji vliv na rtiznou miru UspéS$nosti
v porozuméni ¢tenému textu.

« Socioekonomické faktory v rodiné¢ — napt. pocet ¢lent rodiny, vzdélani rodict,
finan¢ni postaveni rodiny a jeji postoj ke vzdélavani (charakterizovany napft.
poctem knih v domdcnosti). ZjednoduSen¢ lze fici, ze déti z rodin, kde maji
rodice vyssi vzdélani, méné deti a vice knih jsou na tom 1épe nez déti ostatni.

o Spoluprace zaka a rodiny — aktivity, které rodi¢e provadi spolu s détmi, zvlasté
spole¢né c¢teni nahlas ¢i nakupovani knih, také hrani slovnich her. Rodi¢ tak
zvySuji v ditéti zajem o Cteni a tim padem zlepsuji i jeho ¢tenafskou gramotnost.
Na prospésnosti tohoto piistupu i pro emocni zdravi ditéte je univerzalni shoda
mezi odbornika a vychézi z ngj cela fada projektt, napt. Cteme détem 20 minut
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denné¢.

o Materidly — lepSich vysledkii dosahuji zaci, kteti pravidelné ¢tou riznorodé
zanry (povidky, romdny, poezii, literaturu faktu aj.) nez Zaci, ktefi se omezuji
pouze na urcity typ literatury (napt. komiksy).

Soustied’'me se oviem na podporu Gtenaiské gramotnosti ve $kolach. Ceska Skolni
Inspekce ve své publikaci Ctendrska gramotnost jako vzdelavaci cil pro kazdého Zaka
[online] uvadi souhrn zakladnich podminek pro rozvijeni ¢tenatrské gramotnosti:

1. Nikdo ve skole nepovazuje ¢teni za ztratu ¢asu, dospé€li jsou modelem ctenare.

Cas - dostatek, pravidelnost, etnost: Zaci maji dostatek ¢asu na éteni p¥imo ve

Skole, Cas je

¢teni vénovan pravidelné a s dostatecnou frekvenci.

Pied¢itani: Zaktim se ve $kole Casto predéita i tehdy, kdyZ uz sami uméji &ist.

5. Dostupnost knih a textl: Prostiedi je naplnéné riznorodymi knihami a texty, které
jsou snadno dostupné (vcetné jednoduchého vyptijéniho systému).

6. Vlastni volba: Zaci si mohou vybirat knihy a texty podle vlastni volby.

7. Cetba celych textii: Zaci ¢tou celé knihy, ne jen ukazky nebo uryvky.

8. Prilezitost pro &tenafskou odezvu a sdileni: Zaci mohou bezprostiedng sdilet
osobni dojmy z Cetby.

9. Cteni je propojeno se psanim: Zaci pisemné reaguji na preétené (osobni zaznamy z
Cetby). Zaci se uci textim rozumét i tim, Ze je sami vytvéieji (produktivni psani).

10. U¢itelé uméji cteni vyucovat: Ovladaji ctendiské strategie pro porozuméni textu,
umgji je

11. modelovat a vyucovat, ovladaji metodu hlasité¢ho pfemysleni, poskytovani popisné
zpétné vazby a korektivni zpétné vazby, uméji vést zaky k vybéru textu.

12. 10. Ucitelé ¢tou: Ucitelé znaji knihy, které mohou zaujmout jejich zaky. Uméji
kazdému zakovi doporucit vhodnou knihu. Sleduji novinky.

Ll

Penny Ur (2006, str.
a neefektivniho ¢teni.

148) navrhuje nésledujici charakteristiky efektivniho

Efektivni Neefektivni

1. Jazyk (Language) Jazyk te?xtu j,e pro zaka J a}zylf t?xtu je prili§
srozumitelny. narocny.
Obsah je pro Zaka Obsah je pro Zaka

ptistupny; zak vi o tématu
tolik, aby byl schopen
vyuzit své dosavadni
znalosti.

s ohledem na jeho znalosti

2. Obsah (Content) a zkuSenosti pfili§ odtazity.

3. Rychlost (Speed)

Cteni postupuje pomérné
rychle, zejména proto, Ze si
74k zautomatizoval
rozpoznavani ¢astych
kombinaci.

Cteni je pomalé — zak
nema dostate¢nou slovni
zasobu automaticky
rozpoznatelnych slov.

4. Pozornost (Attention)

Ctenaf se soustiedi na
dualezité Casti a zbytek
pouze prochazi (skim).

Ctenaf vénuje vSem castem
textu stejnou pozornost.
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5. Neznama slova
(Incomprehensible
vocabulary)

Ctenar se vyporadava s
neznamou slovni zasobou
- odhaduje vyznam

z kontextu, ignoruje
neznama slova a snazi se
text pochopit bez nich,
pouziva slovnik, pouze
pokud jsou tyto strategie
neucinneé.

Ctenaf nesnese neznama
slova — hledé kazdé slovo
ve slovniku, je odrazovan
od dalsiho snazeni
pochopit text jako celek.

6. Pfedvidani (Prediction)

Ctendf mysli dopiedu, tvoii
si hypotézy a predpovédi.

Ctenaf nemysli dopredu,
vyporadava se s textem
v moment¢ Cteni.

7. Dosavadni znalosti
(Background
information)

Ctenar vyuziva své
dosavadni znalosti k
pochopeni textu.

Ctenaf nevyuzivd své
dosavadni znalosti
k pochopeni textu.

8. Motivace (Motivation)

Ctenaf je motivovan ke
¢teni bud zajimavym
obsahem nebo naroc¢nosti
ukolu.

Ctendr nejevi zdjem o
Cteni.

9. Uel (Purpose)

Ctendf je si védom tcelu,
pro ktery cte (napf. zjistit
konkrétni informaci, pro

Ctenaf nemd z4dny jiny
ucel nez poslouchat
ucitelovy ptikazy.

potéseni atd.).

Ctenaf vyuziva stejnou
strategie bez ohledu na typ
textu.

Ctenar vyuziva riizné
strategie pro rtizné typy
textil.

10. Strategie (Strategies)

3.1.1 Postup pri planovani ¢tenarskych aktivit v hodiné

Jakékoliv aktivita spojena se ctenim, kterou se do svych hodin rozhodneme zatadit by
samoziejm¢ nemeéla byt samoucelnym vyplnénim zbylého Casu, ale méla by sledovat
jist cil a méla by byt jasné strukturovana. Neexistuje pouze jedina spravna cesta, jak
tohoto docilit, ale pfesto se pokusime v nasledujicich odstavcich piredstavit ziejme
nejuzivandjsi piistup. Cim je uditel zkusengjsi, tim vice si miiZe tento postup pizptisobit
k obrazu svému a potiebam a schopnostem svych zak.

Obecn¢ muzeme rozdélit ctenarské aktivity na tii zakladni faze: ukoly, které Cteni
piedchéazi (pre-reading tasks), ukoly, které zéaci plni pii Cteni (while-reading tasks)
a nakonec ukoly, které nasleduji po pfeCteni textu (post-reading tasks). Neni nutné, aby
kazda prace s textem zahrnovala vSechny faze, ale rozhodneme-li se pro vynechani
nekteré z nich, méli bychom védeét, jak jeji funkci nahradime.

Pre-reading tasks

Toto stadium je zvlasté dilezité u zakt s mensi znalosti ciziho jazyka, jelikoz hlavnim
cilem je upoutat Gtenafovu pozornost a vzbudit v ném motivaci si text piecist. Casto
také slouzi k predstaveni nové slovni zasoby, ktera bude pro pochopeni textu klicova
a bez niz se Z4ci, maji-li byt v dal3ich aktivitach Gsp&$ni, neobejdou. Skala aktivit, které
muzeme zafadit je velmi Sirokd. Pouze pro ilustraci uvedeme vybrané typické ukoly,
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které se v této fazi objevuji.

o O jaky zanr se jedna

o Snazte se z ndzvu ¢i obrazk odhadnout o co v textu jde

o Co vite o daném tématu

o Otazky, které¢ se snazi spojit zdkovu vlastni zkuSenost s tématem textu
(napf. je-li tétmatem Londyn, mtize se ucitel zeptat, zda nékdo v Londyné
jiz byl, co tam vid¢l, jaké népisy apod.)

o Vymyslete vlastni otazky vztahujici se k tématu

o Pusténi melodie, ktera uda ton

o Jaka slovni zasoba je s t¢ématem spojena ¢i kterou v textu o¢ekavate

o Uvedené tkoly mohou byt provedeny i jako parova nebo skupinové aktivita

While-reading tasks

V tomto stadiu zaci Ctou dany text, aby si potvrdili hypotézy z piedeslé taze, pochopili
organizaci textu, rozliSili dalezitéj§i casti od téch méné dulezitych, poznali autoriv
zamér aj. Neni nezbytné nutné ptecist cely text najednou, ale mizeme ho rozdélit do
nckolika casti. Je dualezité, aby Zaci dostali dostatecny prostor k precteni, piipadné
k nékolikerému ptecteni, pokud potfebuji a naucili se ptrekonavat neporozuméni
a napravovat Spatné porozuméni. Ani tato fdze nemusi byt jen samostatnou praci zak.
Rozdélime-li napt. text do nékolika ¢asti, mizou Zaci Cist kazdy jinou ¢ast a pak svoje
zaveéry porovnat €i spolupracovat na splnéni tkolu, ke kterému potiebuji informace
z vice Casti textu (tzv. jigsaw reading). Mozné aktivity:

« Doplnte vynechana slova

« Vyplnte tabulku, mapu, obrazek aj.

o Je dané tvrzeni pravda/lez?

+ Spojte casti vét dohromady

« Snazte se odhadnout, co bude v textu nasledovat
o Ud¢lejte si poznamky

Post-reading tasks

Tato faze by méla zaklim nabidnout ovéfeni, zda jejich Cteni bylo uspésné, poskytnou
moznost spojit svoje znalosti s preCtenym textem a vyustit v dalsi fazi hodiny. VSechna
stadia by pokud mozno méla byt spojena. Zaci by také méli dostat prostor pro vlastni
dotazy, které je mohly v prabchu ¢teni napadnout. Mezi aktivity, které mizeme v této
fazi zatadit patii napf.:

e Vypracovani pisemného/Ustniho shrnuti ¢i reflexe

o Grafické zpracovani ptibéhu

o Préce s novou slovni zdsobou

o Tematicky projekt ¢i poster, ktery zaci maji vytvorit
o Diskuzni aktivity rozsifujici prectené téma

« Napiste dopis jedné z postav

« Piepiste ptibéh z pohledu jiné postavy
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« Udélejte/zahrajte rozhovor s jednou z postav

3.1.2 Jak hodnotit pokrok ve ¢teni

Nase hodnoceni zaki a jejich vyvoje musi vychazet z pfedem stanovenych cilti a mélo
by odpovidat kritériim, kterd si predem stanovime. Nejdiive je nutné rozhodnout, zda
zvolime pro hodnoceni formalni zptisob, ktery povede k tradi¢ni znamce (napt. kviz,
test, kiizovka) ¢i se zaméfime spiSe na neformalni hodnoceni (napft. ¢tenarské portfolio,
sebehodnoceni, observace, ¢tenaisky denik, rozhovor apod.) a budeme se tak soustiedit
predevsim na dokumentaci ristu jednotlivého zaka v ur¢itém case. Dale bychom se méli
rozhodnout, zda budeme aplikovat pribézné ¢i zavérecné hodnoceni. V neposledni fad¢
si musime rozmyslet, jaké néstroje zvolime pro poskytovani zpétné vazby (pisemné,
ustni, znamka aj.). Nakonec bychom nemé¢li ani zapomenout vztdhnout zakovské
hodnoceni k vlastni praci a zamyslet se nad tim, zda byly naSe cile splnény ¢i ne a zda
bychom nem¢li napt. pfehodnotit pouzivané texty, ucebnici, rozsah jednotlivych fazi
¢teni aj. At uz budou naSe rozhodnuti jakékoliv, méjme na paméti, Ze se snazime zaky
motivovat ke ¢teni a ne je svym hodnocenim od ¢teni odrazovat. Zaroveii bychom jim
méli poskytnout jasnd voditka pro vlastni sebehodnoceni (napt. ve formé pracovniho
listu jednoduchych vyroki, na kterém si zaci oznadi ty vyroky, které podle svého
hodnoceni splituji).

Na ukéazku zatazujeme nékolik praktickych zptsobii hodnoceni a sebehodnoceni, které
navrhuje Fidererova (1995).
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Individual Literacy Interview
(Upper Elementary)

Student’s name Date Grade

1. What are your favorite books?

2. Do you have a favorite author? Who?

What makes his/her books so good?

Anyone else? Why?
3. When you’re home, do you read books? How often would you say you read?
Any special place or places? Where do you get your books?

Any other ways?

4. Does anyone read to you now? What can you tell me about it?

What do you remember about being read to when you were little?

Do you read to anyone?

5. What kinds of materials, other than books, do you like to read? Any newspapers, maga-

zines, ads, game manuals or things like that?

Why do you like to read them?

6. How would you finish this sentence: Reading is
Why do you think so?

Obrazek 2: Individual Literacy Interview
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My name is The date is

Primary Reading Survey

How Do You Feel When:

1. your teacher reads a story to you?

2. your class has reading time?

3. you can read with a friend?

4. you read out loud to your teacher?

5. you read out loud to someone at home?
6. someone reads to you at home?

7. someone gives you a book for a present?

8. you read a book to yourself at home?

How Do You Think:

9. your teacher feels when you read out loud?

10. your family feels when you read out loud?

How Do You Feel About How Well You Can Read?

Make this face look the way you feel.

Obrazek 3: Primary Reading Survey
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Strategies That Help Me Understand A Story
(Primary)

My name is Date

Directions: Take out a book that you are reading now or have just read. Think
about the things you did or thought about to help you understand your story.
Then make a check on the line before each of the things you did. You may check
as many answers as you need to.

1. Before I start reading, I

____ask someone what it’s about ___read the title
__look at the pictures ___ guess what it will be about
___look to see if it’s too easy __look to see if it’s too hard

2. When I get stuck on a word, I

____ask someone ___read the whole part again
__skip it and keep going _ look it up
__try to sound it out ___put in a word that makes sense

3. When I don’t understand what’s happening, I

__go back and read the part over _ask my teacher
___use pictures to figure it out __ keep reading
__ask afriend ___ stop reading

4. After reading a book I liked, I
___tell a friend about it ___read the book again

___look for another by that author ____draw or write about it

(write your own idea here)

Obrizek 4: Strategies That Help Me Understand A Story
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Primary Organizer

Name Date

—

Title of book Author.

What'’s On 's Mind?
the book’s main character

What are the kinds of things your character thinks about? Write them inside the boxes.

What does your character think about each of these things? Write your answers on the lines.

=y

=
=
S

Obrazek 5: Primary Organizer
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3.2 Dyslexie

Mluvime-li o cCtendiské gramotnosti, méli bychom se také zminit o specifickych
poruchach uceni. Tento pojem se uzivd pro poruchy v rlznych oblastech
uceni (psani, pravopis, matematické schopnosti aj.) a vzhledem k nasemu tématu
nas bude nejvice zajimat dyslexie. Priicha et al. (2008, str. 51) ji charakterizuje jako
poruchu, ,kterd se projevuje obtizemi pri cteni, prestoZe se ditéti dostava bézného
vyukového postupu, ma primerenou inteligenci a sociokulturni prilezitost...postizeni
zaménuji pismena, prehazuji poradi pismen a slabik ve slové, vynechavaji nebo
pridavaji pismena, zameénuji koncovky nebo i cela slova.*“ Jedna se tedy o poruchu
osvojovani 1 ctenatskych dovednosti, pii které dit€ vykazuje v oblasti ¢teni niz$i vykony
nez v jinych oblastech.

Pfi planovéani a zafazovani ctenatfskych aktivit do vyuky, musime tedy i zdkovi
s dyslexii umoznit dosahnout nami vyty¢eného cile. Jednim z vhodnych prostfedkt je
odpovidajici uprava textu. Danova (2008, str. 30-51) navrhuje nasledujici moznosti:

« Uprava délky textu — redukce mnozstvi informaci, které z ptvodniho textu
pirevedeme do textu upravené¢ho; musime tedy rozlisit, které informace jsou ve
vychozim textu podstatné, a tudiZz je musime zachovat; méli bychom se snazit
piedat ¢tenati informace pokud mozno rovnocenné s originalem.

« Uprava sledu udalosti v textu — abychom &tenafi usnadnili orientaci a sledovani
hlavni déjové linie, miizeme nekteré kapitoly ¢i Casti preskupit, vynechat ¢i sloucit
pii zachovani chronologického sledu udalosti.

o Gramaticka Uprava textii — vzhledem k tomu, ze nejCastéji plisobi potize slozité
vétné konstrukce, miizeme slozitost textu zmirnit zkracenim délky souvéti a
omezeni poctu vedlejSich vét.

o Pifima teC — v literarnich textech se Casto objevuje piima fec, kterd ovSem miize
nepozornému ¢i nedostateCné jazykové vybavenému cCtendii pisobit znacné
obtize; je tedy vhodné uvadét dialogy tzv. uvozovaci vétou, kterd nadm uptesni
mluvciho (zejména pokud se jedna o dialog vétSiho mnozstvi postav, €i se prolina
s vnitfnim monologem postav).

o Tvorba vysvétlivek — abychom nerusili Ctenafe piridavanim vysvétlujicich
informaci (pro pochopeni spolecenskych konvenci, historii, kultury atd.) pfimo
do textu je vhodné vytvoreni vysvétlivek a jejich umisténi mimo text (napf. na
konci knihy, na konci kazdé kapitoly, na téze stran¢ jako marginalie, na spodni
casti aktualni strany, na prazdné levé strané aj.).

o Metafory, metonymie, frazémy a pfislovi — literarni text je obvykle plny
prenesenych vyznami, kterym ¢tendi mutize obtizné rozumét, zvlasté pokud se
s nimi jesté¢ nesetkal ¢i mu nebyla dostatecné vysvétlena; vysvétleni by nejlépe

o [lustrace v upraveném textu — grafickd uprava textu je vyznamnym faktorem
majicim vliv na vztah Ctenafe k textu (zvIasté u menSich ¢tenaith maji ilustrace
podstatny vyznam); upraveny text 1ze doplnit napt. umélecky zamétenou ilustraci,
ilustraci slouzici k vysvétleni neznamych slov nebo ilustraci ptispivajici k lepSimu
pochopeni probihajiciho déje.
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»Upraveny text je vzdy vysledkem kompromisu mezi vychozim textem a jazykovymi
moznostmi Ctendre, pro kterého je vytvaren. I po prepracovani literdarniho dila
pomoci omezenych jazykovych prostiedkii je cilem prepisu jeho vysoky komunikacni
efekt. Vytvoreni takového textu, respektive splnéni daného cile byva casove velmi
narocnym procesem. V priubéhu tvorby je totiz nezbytné neustdlé overovani
srozumitelnosti upraveného textu ctenadri, pro které je urcen. Pripraci bychom si méli byt
neustale vedomi toho, ze nasim ukolem je plné zprostredkovat ctendari pitvodni literdarni
predlohu. Proto musime usilovat o odpovidajici ztvarnéni originalni predlohy, nikoli o
vytvoreni nového dila.* (Danova, 2008. str. 53)

Kontrolni otazky

1) Jaky je rozdil mezi strategiemi ¢teni skimming a scanning?

2) Jaky je rozdil v pojmech intenzivni a extenzivni ¢teni a jaka je role ucitele
u kazdého ptistupu?

3) Které mimoskolni faktory ovliviiuji ¢tenaiskou gramotnost zakt

4) Co je cilem jednotlivych stadii aktivit zaméfenych na rozvoj ctenarskych
dovednosti?

5) Jaké aktivity je mozné zatadit v jednotlivych stadiich?

Souhrn

Tteti kapitola se zaméfila na vlastni praci s textem v hodinach ciziho jazyka. V tivodu
byly predstaveny rizné CcCtenaiské strategie (skimming, scanning, detailni cteni,
intenzivni a extenzivni Cteni) a zdiiraznéna dtlezitost volby spravné strategie podle
typu textu a ¢tenaiskému cili. Dale jsme si piedstavili tii faze, do kterych praci s textem
muzeme rozdelit (pre-reading, while-reading, post-reading). U kazdé faze jsme
identifikovali jeji hlavni cil a pro piiklad uvedly typy aktivit, které se v ni mohou
vyuzit. Nasledné jsme se zamysleli nad zpiisoby hodnoceni pokroku v rozvoji ¢tenarské
gramotnosti. Nakonec jsme si piedstavili mozné pristupy k upravé textl pro Ctenare
trpici dyslexii.
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4 Aktivity pro podporu étenarské gramotnosti

Cile
Po prostudovani této kapitoly:

« Budete schopni zhodnotit text pro jeho pripadné vyuziti v hodiné.
o Budete umét zpracovat literarni text pro vyuziti v hodiné.

Tato kapitola je rozdélena na dvé ¢asti. Prvni obsahuje texty pro praci v hodin¢€. Zadané
ukoly jsou spole¢né vSem textim a diskuse nad jejich splnénim bude souc¢asti seminait
predmétu. Texty jsou ukazky tzv. zjednoduSené Cetby, na kterych si studenti postupné
pomoci stanovenych kol vyzkousi praci s textem pii vyuce anglického jazyka. Tituly
zjednoduSené Cetby jsou urCeny pro nacvik Cteni v cizim jazyce. Jako takové jsou jiz
urc¢itym zpusobem didakticky zpracovany (nejcastéji jde o jazykovou upravu pro
cilovou skupinu, také o zafazeni Ukoli mapujicich porozuméni textu). Anglické
oznaceni (graded readers) vychazi z faktu, ze jednotlivé tituly jsou typicky oznaleny
poctem tzv. headwords, tzn. po¢tem slov, jejichZz znalost je k jejich pfeCteni potieba.
Existuje cela fada edici zjednodusené¢ Cetby, které se ale bohuzel velmi ¢asto neshoduji
v oznaceni cilové skupiny terminy jako zacatecnik, mirné pokrocili, pokrocili apod.
Z toho divodu je spolehlivéj§im nastrojem pravé pocet headwords. Nize prikladame
ptehledovou tabulku, kterdA nam mize pomoci v lepSim ur€eni jazykové urovné
potiebné pro ¢teni daného titulu.

Druha cast kapitoly obsahuje plany hodin, které studenti vytvofili v rdmci svych
seminarnich projekt, na zdklad¢ jimi vybranych textd. Pfestoze byla snaha o co
nejvetsi jednotnost ve formatu plant, rozhodli jsme se zatadit i plany, které se od ptivodniho
formatu vzdalily. K tomu nds vedla pfedevSim snaha ukazat, Ze neexistuje jedina
spravna cesta ke zpracovani literarniho textu, ale Ze kazdy vyucujici si mize najit svoji
vlastni cestu, ktera bude vyhovovat jeho potiebam, navykim, schopnostem a povaze.

* Univerzita Hradec Kralové
Pedagogicka fakulta 34



‘3)ISgam
ay) 1e a|ge|ieAe S| 3[eas SIU] S)Ij SaUas Japeay papels s Jaysiignd yoea aisym Jo 1Sl v ‘Alessassu se umop Jo dn aAouwl 0} paau Aew
Sa}i} [enplAipul BWOS 'sauas Aq sjunod  plompesy Aq ainjels)i Jsules abenbue jo Buieas| sjewixoidde Joj Ajuo si 9|eos siy L

35

mwmmm 000zl | 0008 | 0009 | 0os¥| 0oge| oooe| oovz| 0o1z| oosi| oosit| oszL| oooi| oos | 009| oov | ooc| ooz| ool 05

.mwwwr_ 1008 | 1009 | tosv | Looe| Loog| Lovz| toiz| tost| tost| 1szi| woor| Los | Log| tov| toe | oz | LoL| 1S 1
ubiH | pw [ Aveg [ ubiH | piN [ Apea [ ubBiH | piy | Apeg [ ubiH | pin [ Ae [ yBiH | pia [ Apeg [ ubig | pin | ApeT | jeqeydy

aAnEN ejeIpauLIaly]|

1esN abpug pasueApy Jaddn elelpawiialu| Kejusws|g 1suuibag

a|eos Bulpels) uonepuno Buipesy aAlsusix3 ay |

: Grading Scale

Obrazek 6

Univerzita Hradec Kralové

Pedagogicka fakulta

{3



{#

4.1 Texty pro praci v hodiné

Naésledujici ukoly by vam mély pomoci 1épe si uvédomit, co je k zatazeni literarniho
textu do vyuky tfeba promyslet. Neberte je tedy jako testovani vaSich znalosti ale jako
navod pro vasi budouci samostatnou praci. Na fadu z nich neni jedina spravnéa odpoved’.
Vzdy pti vasem uvazovani vychdzejte z charakteristiky vékové urovné vami zvolené
skupiny a jazykovych dovednosti, které¢ u ni predpokladate. Zvlasté u téch ukoll, kde
mate sami na zaklad¢ textu vytvaret vlastni aktivity se zamyslete nad jejich ucelem
a vhodnosti. Opravdu vaSe zaky tato aktivita nékam posune, nebo se jedna jen o typ
ukolu, ktery jste jiz pouzili a kterym chcete ,,zabit cas* do konce hodiny?

Ukoly k textiim

1. Z jakého titulu vybrana ukdzka pochazi?
Ptehled pouzitych textl naleznete pred plany hodin

2. Znate uvedeny titul, pfipadné tematicky podobné tituly?

3. Ohodnotte jazykovou naro¢nost textu vzhledem k trovnim A1 a A2.

4. Pokud naro¢nost textu neodpovida ani jedné urovni, navrhnéte konkrétni tpravy
textu, tak aby byl pouzitelny pro urovné A1/A2.

5. Jaka je Casova narocnost textu pro vami zvolenou jazykovou uroven?

6. O jaky zanr se jedna?

7. Pro jakou vékovou skupinu je text ur¢en/vhodny?

8. Vychazi podle vaseho nazoru text vstiic zajmtim zaka prvniho/druhého stupné ZS?

9. Jedna se o text, se kterym se zaci setkaji i mimo Skolni prostiedi?

10. Je pravdépoboné, ze se s textem ¢i jeho tématem zéci setkaji 1 v jinych hodinach?

11. Na zéklad¢ textu navrhnéte alespon tii typy pre-reading aktivit.

12. Na zédklad¢ textu navrhnéte alespon tii typy while-reading aktivit.

13. Na zédklad¢ textu navrhnéte alespon tii typy post-reading aktivit.

14. Identifikujte slovni zasobu nutnou k pochopeni textu a vytvoite jeji glosar.

15. Obsahuje text informace, které by bylo vhodné Ctenafi ptiblizit formou vysvétlivek?
Pokud ano, vytvofite vysvétlivky.

16. Jakd metoda/strategie Cteni je pro dany text nejvhodné;si?

17. Lze text ¢i jeho ¢ast pouzit i pro nacvik dalSich strategii ¢teni?

18. Jak lze text vyuZit pro rozvijeni kritického mysleni zakt?

19. Je text tieba dale upravit pro potieby dyslektikii? Pokud ano, navrhnéte konkrétni
upravy a vysvétlete, v ¢em spociva jejich ptinos.

20. Chybi vam zde néjaky aspekt, nad kterym jsme se nezamysleli, a vy jej povazujete
za dulezity?
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41.1 Text1
ONLY THE KING CAN TAKE THE SWORD FROM THE STONE

Every knight tried to pull the sword out of the stone. Nobody could do it — the sword
did not come out. The knights pulled and pulled. But they could not move the sword.
‘Our king is not here,’ said the Archbishop. ‘But I know that we will find him.’

Ten knights stayed and watched the stone. The Archbishop invited all the great men in
the country to London for a big fight. There were many big fights at that time. People
fought on horses with swords in their hands. The strongest and best knight always won.
‘Perhaps the new king will come to the fight,” thought the Archbishop.

Sir Ector went to the fight with his two sons, Sir Kay and young Arthur. Arthur was
now sixteen years old. The young men wanted to fight with the other knights, but Sir Kay
did not have a sword. Arthur was a kind young man. He wanted to help.

‘There is a sword in a stone outside a church. I saw it on the way here. I will get it and
fight with it. Then you can have my sword,” he said to his brother.

Arthur left Sir Kay and quickly went to the church. There were no knights outside by
the stone because they were at the fight. Arthur climbed down from his horse and went
to the stone. He did not read the words on the stone. He took the sword in his hand and
pulled. It came out of the stone easily.

He ran back to his horse with the sword. Some minutes later he met Sir Kay and Sir
Ector again, and he showed them the sword.

‘Where did that sword come from?’ Sir Ector asked. He knew about the words on the
stone.

They went back to the place outside the church, and Sir Ector put the sword in the

stone again.

‘Now pull it out,” he said to Arthur.

Arthur pulled it out. It came out as easily as a knife out of butter. Sir Ector saw this and
took Arthur’s hand. ‘You are my king,” he said.

Arthur did not understand. What did his father mean? ‘Arthur,” Sir Ector said slowly, ‘I
love you very much, but I am not really yourfather. Merlin, the famous man of magic,
brought you to me when you were a small child. I took you into my family because he
asked me. Now I know that you are the king.’
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4.1.2 Text 2

,I°d like to help my sisters,* said John Dashwood.‘My father asked me to do something
for them, so I shall give them some money.* ,Oh, but your father was ill!* Fanny, his
wife, answered. ,He didn‘t mean it!* ,But I promised! They need my help.*

His father was dead now and everything was changing in the family. John was the son
of Mr Dashwood‘s first wife; he had plenty of money from his mother, and Fanny was
also quite rich. But Mr Dashwood did not have much to give his next wife and their
three daughters.

,Well- perhaps we can give them a present,* said Fanny. ,A small present of money-
that‘s a good idea. You‘re right!* said John.

,No, not money. First, help them to find a new home. And then later send them some
fruit, or fish, or meat. Why do they need money? They can live very cheaply!*

,Of course! Yes, that‘s what my father wanted,* John decided happily. He was not a bad
man, but he listened to his selfish wife too much.

Mrs Dashwood and her three daughters - Elinor, Marianne and Margaret — would soon
have to leave their family home. This large house, called Norland Park now belonged to
John and Fanny. Mrs Dashwood disliked Fanny, and wanted to leave immediately, but
Elinor advised her not to. Elinor was nineteen, and very sensible. She thought carefully
about everything. Her mother wanted to move to another large house, but they had to
find somewhere cheap. And so they stayed at Norland for a few more months, living
like visitors in their old home. Fanny‘s brother, Edward, was also staying here. He was
not handsome, but he was a pleasant, clever young man. He and Elinor were often
together, and were soon good friends. Mrs Dashwood noticed this. ,In a few months,*
Mrs Dashwood said to Marianne,‘ Elinor and Edward will get married! Elinor will be so
happy!*

,But what shall we do without her?‘ Marianne asked.

, We“ll see her often! But you look sad, Marianne. Don‘t you like Edward?‘

A quiet, serious person like Edward was boring to Marianne. ,Oh, he‘s a kind man. But
he doesn‘t seem to feel strongly about books and music, or Elinor‘s beautiful pictures! I
must have a different kind of man! But will I ever find one?*

,My dear girl, you‘re only sixteen!* Mrs Dashwood replied.

In fact, Elinor did like Edward very much. But his sister, Fanny, did not like seeing
them together. She and her mother, Mrs Perrars, wanted a rich wife for Edward, not a
poor one like Elinor. Fanny was rude to Mrs Dashwood about this, ,He is not free for
any young lady, you know, my mother has special plans for him.*

Mrs Dashwood could not wait to leave Norland. She was lucky. A letter arrived from
Sir John Middleton, a relative from Devon, in the west of England. He wanted to offer
Her a house not far from his large house, Barton Park. It was a friendly letter and they
agreed to move there. The new house was cheap and they could live there easily. Mrs
Dashwood still hoped for some money from John, but he did not give them anything.
They sold their horses and carriage, and only took three servants with them. ,Dear, dear
Norland!® cried Marianne. Perhaps I shall never see you again! And oh, you beautiful
trees! When shall I walk under your leaves again?*
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41.3 Text3

,Tom! Tom! Where are you?‘ No answer.

, Where is that boy? When I find him, [‘m going to...*

Aunt Polly looked under the bed. Then she opened the door and looked out into the
garden.

,Tom!*

She heard something behind her. A small boy ran past, but Aunt Polly put out her hand
and stopped him.

,Ah, there you are! And what"s that in your pocket?

,Nothing, Aunt Polly.*

,Nothing! It‘s an apple! I can see it. Now listen, Tom. Those apples are not for you, and I

,Oh, Aunt Polly! Quick - look behind you!*

So Aunt Polly looked, and Tom was out of the house in a second. She laughed quietly.

,I never learn. I love that Tom, my dead sister‘s child, but he isn‘t an easy boy for an
old lady. Well, it‘s Saturday tomorrow and there‘s no school, but it isn‘t going to be a
holiday for Tom. Oh no! He‘s going to work tomorrow!*

There is a time in every boy‘s life when he wants to go and dig for treasure, And that
time came for Tom. So, one hot summer‘s day, he went to find Huck. Huck liked the
idea of treasure.

,Where are we going to dig?‘ he asked.

,An old dead tree is best.*

, Who puts the treasure under old trees?

,Robbers,‘ said Tom. ,And then they go away, or they forget to comeback for the
treasure.

,There‘s a dead tree on Cardiff Hill,* said Huck.

,Let‘s go there! [‘ve got an old pick and shovel.

It was three miles to the old tree, and the boys arrived tired and hot. They dug for an
hour or two, but they didn‘t find any treasure. Then they stopped, and Tom looked down
at an old house at the foot of the hill.

,Hey, look!* he said. ,Nobody lives in that old house. Let‘s go there. Old houses are
always good for treasure.*

,Good for ghosts, too!“ said Huck.

They took the pick and shovel with them, went down the hill, and in to the old house.
They looked in all the rooms down stairs, and then went upstairs. But there was no
treasure, and no ghosts. Then they heard a noise.

,Sh!* said Tom, suddenly. ,What‘s that ?*

,Ghosts!* whispered Huck.

There were holes in the floor, and through them the boys could see into the rooms
downstairs.

,No,* Tom whispered. ,It‘s two men. One is the old Spaniard. He came to live in the
village last week. I don‘t know the other man. Sh! Let‘s listen to them.*

The two men sat down on the floor. The Spaniard had a green hat and long white hair;
the other man was small and dark. He took out a bag and began to open it.

,It‘s hot in here,‘ the Spaniard said.

He took off his green hat and then he took off his long white hair!

,Tom!* Huck whispered upstairs.* That*s Injun Joe!*
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, We took six hundred and fifty dollars when we robbed that house,‘ said the second man.
He took some money out of the bag.

,We can take fifty dollars with us now. What are we going to do with the six hundred?
,Leave it here,‘ said Injun Joe. ,We can come back and get it next week. Here, give me
the bag.*

He walked across the room to the fireplace, moved two big stones from the floor, and
began to dig with his knife.

Upstairs, the two boys watched excitedly. Treasure! Six hundred dollars of wonderful
treasure!

Injun Joe stopped digging. ,Hello, what"s this?‘ he said. ,There‘s something here. It* s an
old box.°

The two men got the box out and opened it.

,It's money!* said Injun Joe‘s friend.

Injun Joe put his hand into the box. ,There are thousands of dollars here!* he said, and
the two men looked at the money with happy smiles.

,But wha-* began InjunJoe‘s friend.

,Don‘t ask,* Injun Joe said. ,It‘s our money now.*

,We can‘t take it with us today, said his friend. ,What can we do with it? Put it back
under the floor?*

,Yes,‘ said Injun Joe. (Happy faces upstairs.) ,No! (Very unhappy faces upstairs.) Let‘s
put it under the cross — nobody goes there. We can take it there tonight.

When night came, the two men carried all the money away. The boys did not go after
them because they were afraid of Injun Joe. But they wanted very much to find that
,CIoss*.
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41.4 Text4

It was 6.10 in the evening at the Reform Club. Phileas Fogg was in the card room. He
was at a card table with the same five men as yesterday and the day before and the day
before that.

Phileas Fogg and the five men didn‘t usually talk when they played cards. But this
evening, before the game started, the men talked about a newspaper story. A thief
walked into the Bank of England and took fifty-five thousand pounds. Then he walked
out again. One of the men at the card table, Ralph, had a very good job at the Bank of
England.

,They‘ll catch the man,* Ralph said. The best detectives are at every port. They know
that the man is tall. He wears expensive clothes. They‘11 find him.*

,Oh, I don‘t know,‘ said Stuart, another man at the table.* The world is a very big place.*
,It was a big place,‘ said Phileas Fogg.

,What do you mean — “was”? Is it smaller now?‘ said Stuart.

,Yes,* said Ralph. ,I think Mr. Fogg is right. You can go round the world more quickly
now.*

,AII right, said Stuart. ,You can go round the world in about three months, but that
doesn‘t mean. .°

,Not three months,* said Phileas Fogg. ,Eighty days.*

,Fogg‘s right,* said Ralph.‘ The Rothal to Allahabad railway, in India, is open now. Look
— today‘s Times has a timetable for a journey round the world.© And he showed them,
on the centre page of the paper.

London to Suez — railway and ship 7 days
Suez to Bombay — ship 13 -
Bombay to Calcutta — railway 3«
Calcutta to Hong Kong — ship 13~
Hong Kong to Yokohama — ship 6 “
Yokohama to San Francisco — ship 22
San Francisco to New York — railway 7 -
New York to London — ship and railway

80 days

,Yes,* said Stuart,‘ eighty days. It‘s all right on paper. But a lot of things can happen in
eighty days. They can stop you on the way.*

,No, they can‘t, Mr. Stuart,‘ said Phileas Fogg.

,Well, why don‘t you try, Mr. Fogg?*

,Go round the world in eighty days?‘ said Phileas Fogg. ,All right. I have twenty
thousand pounds in Baring‘s Bank. I‘ll bet all of'it.*

,Twenty thousand pounds!‘ cried Ralph. , Something will happen on the journey, and
you‘ll lose all your money.* ,Nothing will stop me,‘ Phileas Fogg said. In the end, Phileas
Fogg‘s five friends took the bet. ,Each person will pay you four thousand pounds —
that‘s twenty thousand pounds — when we see you again here in the Reform Club in
eighty days at the end of your journey round the world,* said Ralph.‘ Or you have to pay
us twenty thousand pounds. That‘s the bet.*

Phileas Fogg thought for a minute. , Today is Wednesday, 2nd October. So I have to be
back here, in this room in the Reform Club, on Saturday, 21st December at 8.45 in the
evening.

At 7.25, Phileas Fogg said good night to his friends and left the Reform Club. At 7.50,
he opened the door of his house in Savile Row and went in.
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,Mr. Fogg? Is that you?* said Passepartout. He looked at the timetable. This was not on
the timetable.

,We are leaving in ten minutes for Dover and Calais,‘ said Phileas Fogg.© We are going
round the world.

Passepartout‘s eyes opened wide — very wide. He opened his arms then jumped on one
leg.

,Round the world!* he said.

,In eighty days,* said Phileas Fogg.* We have to go now. Now!*

,But your bags?*

,I‘m not taking any bags. Well, one small bag. We can buy things on the way. Bring
down my coat. Wear strong shoes. Move!*

At 8 o‘clock, Passepartout was ready with a small bag. ‘A quiet life,* he thought. ,Where
is my quiet life?

Phileas Fogg was ready. He had a book under his arm — Bradshaw"s, a railway and
ship timetable. He took the bag from Passepartout and put a lot of money into it. Then he
gave the bag to Passepartout.

,Look after it,* he said.‘ There‘s twenty thousand pounds in it.

At the station, Phileas Fogg saw his five friends from the Reform Club.

,You‘re here to say goodbye? That‘s kind, he said. , I‘ll have stamps in my passport for
each country. You can see them when I come back.*

,We won‘t look at your passport,* said Ralph. ,You‘re an Englishman.*

At 8.40, Phileas Fogg and Passepartout took their places in the train, and at 8.45 the
train started.

Some days later, the police at Scotland Yard had a letter from their detective, Detective
Fix.

Suez, 9th October

To Scotland Yard, London

I am following the bank thief, Phileas Fogg. Send a warrant to Bombay now.

Fix (detective)
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41.5 Text 5

In England everything is different. You must understand that when people say‘
England‘, they sometimes mean ,Great Britain® (England, Scotland and Wales),
sometimes

,the United Kingdom* (England, Scotland, Wales and Northern Ireland), sometimes
the ,British Isles* (England, Scotland, Wales, Northern Ireland and the

Republic of Ireland) - but never just England.

On Sundays in Europe, the poorest person wears his best clothes and the life of
the country becomes happy, bright and colourful; on Sundays in England, the
richest people wear their oldest clothes and the country becomes dark and sad. In
Europe nobody talks about the weather; in England, you have to say ,Nice

day, isn‘t it?‘ about two hundred times every day, or people think you are a
bit boring. In Europe you get Sunday newspapers on Monday. In England, a strange
country, you get Sunday newspapers on Sunday.

On a European bus the driver uses the bell if he wants to drive on past a bus-stop
without stopping. In England you use the bell when you want the bus to stop. In
Europe people like their cats but in England they love their cats more than their
family. In Europe, people eat good food. In England people think that good manners at
the table are more important than the food you get to eat. The English eat bad food but
they say it tastes good.

In Europe important people speak loudly and clearly; in England they learn to speak
slowly and quietly so you cannot understand them. In Europe, clever people show
that they are clever by talking about Aristotle, Horace and Montaigne; in England
only stupid people try to show how clever they are. The only people who talk about
Latin and Greek writers are those who have not read them.

In Europe, almost every country, big or small, fights wars to show they are the
best; the English fight wars against those people who think they are the best. The
English already know which country is really the best. Europeans cry and quickly get
angry; instead of this the English just laugh quietly at their problems. In Europe
people are either honest with you or they lie to you; in England people almost never
lie, but they are almost never quite honest with you either. Many Europeans think
that life is a game; the English think cricket is a game.
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4.1.6 Text 6

The river

The Mole worked very hard all morning, cleaning his little home. He brushed, and he
washed; he cleaned the floors and the walls, he stood on chairs to wash the tops of
cupboards, he got under the beds, he took up the carpets. He cleaned and he cleaned,
until his arms and his back ached with tiredness.

It was springtime, and the smell and the sound of spring were everywhere, even in
the Mole’s dark little house under the ground. And with the spring comes the promise
of change, of sunshine, of new green leaves. So it was not surprising that the Mole
suddenly put down his brushes and said, ‘Oh bother!” and then, ‘I’m tired of cleaning!’
Something up above the ground was calling to him, and he ran out of his house and
began to dig his way upwards to the sun.

He dug and he pushed, and he pushed and he dug. ‘Up we go! Up we go!’ he said to
himself, until at last his nose came out into the sunlight, and he found himself in the
warm grass of a field.

‘This is fine!” said the Mole. ‘This is better than cleaning!” The sunshine was warm on
his back and the air was filled with the songs of birds. He gave a little jump for
happiness, shook himself, and then began to cross the field towards some trees. Here
and there he went, through the fields and the woods, looking and smelling and listening.
Everywhere animals and birds were busy, talking and laughing, looking for food,
making new homes for the spring. The Mole enjoyed it all.

Then, suddenly, he came to a river. He had never seen a river before in his life — this
wonderful bright shining thing, which danced its way in and out of the shadows under
the trees. It was never still for a minute, hurrying and laughing and talking to itself.

And at once, the Mole was in love with it. He walked along the river bank, listening and
watching all the time. At last he sat down on the grass and looked across the river to the
bank opposite. There was a dark hole in the bank, and the Mole watched it dreamily,
thinking that it would be very pleasant to have a little house by the river. As he watched,
he saw something shining in the hole. Soon he saw that it was an eye, and then a face
appeared as well.

A brown little face, with whiskers.

With bright eyes, and small ears, and thick shiny hair.

It was the Water Rat!

Then the two animals stood up and looked at each other.

‘Hello, Mole!” said the Water Rat.

‘Hello, Rat!’ said the Mole.

‘Would you like to come over?’ asked the Rat.

‘Oh, it’s easy to talk,” said the Mole, a little crossly. The river was new to him and he
did not know how to get to the other side.

The Rat said nothing, and disappeared. Then he appeared again, in a little blue and
white boat, which came quickly across the river towards the Mole. It stopped by the
bank, and a moment later the Mole, to his great surprise and excitement, found himself
actually sitting in a real boat.

‘Do you know,” he said, as the Rat began to row away from the bank, ‘I’ve never been
in a boat before in all my life.’

‘What?’ cried the Rat. ‘My dear fellow, you haven’t lived! Believe me,” he went on
seriously, ‘there is nothing — really nothing — nicer than just messing about in boats.
You can go up river, down river, stay where you are, it really doesn’t matter. There’s
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always something to do, but you don’t have to do it if you don’t want to. You can do
what you like. Look here! If you’re not busy today, why don’t we spend the day on the
river together?’

The Mole had listened to all this with great interest. Now he sat back in the comfortable
seat and said, ‘What a wonderful day this is! Let’s start at once!”

But first the Rat went into his hole, and after a while came out carrying a very large and
heavy lunch basket. This went into the boat, under the Mole’s feet, and then the Rat
began to row down river. The two friends talked from time to time, but mostly the Mole
just watched the river dreamily, enjoying the sounds and the smells and the sunlight.
At last they turned off the big river into a little side river that came down to join it. The
Rat stopped the boat and they got out on to a bank of soft green grass under tall willow
trees. It was very quiet and very peaceful.

The Mole sat down and looked around him. ‘What a beautiful place!” he said happily.
‘Time for lunch,’ said the Rat, opening the basket. ‘Come on, Mole! Let’s get to work.’
The Mole was happy to obey, because he was very hungry indeed after all his cleaning
earlier in the day. And what a lunch it was! There were cold meats and egg sandwiches,
cooked chicken and tomatoes, apples and bananas and a large cake.
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41.7 Text7

At the same time, a radio DJ was talking to the nation. “It’s raining all over the UK,” he
said. “And the big question is — who is Number One in the carts tonight? Is it Blue, or
the unexpected success from Billy Mack? Well, you probably guessed, although you may
not believe it. It’s ... Billy Mack!”

At Billy’s record company, where everyone was still in the office, the nose from the
celebrations was deafening.

“You are the best!” Joe shouted.

The phone rang and the room went quiet as Billy answered, standing on a table in the
middle of the room.

“Hello,” he said.

“hello, Billy,” the DJ said. “We're live across the nation and you're Number One. How
will you celebrate?”

“I don’t know. Either I'll get drunk with my fat manager or, when I put the phone down,
I'll be invited to a lot of wonderful parties by rich and famous people.”

“Let’s hope it’s the parties,” said the DJ. “And here it is — Number One, from Billy
Mack ... It’s Christmas Is All Around.”

“Oh no!” said Billy. “Not that rubbish again!” He put the phone down.

Gina, a young manager at the record company, stepped forward, holding her phone.
IBilly — it’s for you, darling.”

Billy took the phone. “Hello. Elton? Of course. Of course. Of course. Send an
embarrassingly big car and I'll be there.” He gave the phone back to Gina. “It’s going to
be a very good Christmas,” he said.

Joe smiled at him, looking rather lost among all Billy’s new friends.
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4.1.8 Text 8

That spring, the sun shone every day. I was lonely at first in the East. But I felt that his
was the real beginning of my life. I walked in the fresh air. I bought books. I worked
hard. I was trying to make myself a successful businessman.

One evening, the phone rang. It was my cousin, Daisy.

“Hallo, Nick,” she said in her soft voice. “Do you know we are neighbours? Tom and I
are living actoss the bay, in East Egg. I think we’ve settled down at last. Do come to
dinner, Nick. I'd love to see you.”

Of course, I agreed. I wanted to see my cousin Daisy again. She had married Tom
Buchanan, a man I had known at Yale University. Tom had been a famous football
player at college. His family was very rich and Tom had spent money carelessly. Now
he and Daisy had left Chicago, where I had last seen them. After the War, they had
travelled around America and Europe. I did not believe they had really settled down.
They were too rich and too restless.

So, a few days later, I drove over to East Egg. The Buchanan’s house was a big one,
overlooking the bay. The lawns and gardens started at the house and went down to the
sea. It was late afternoon and the weather was warm and windy. All the windows at the
front of the house were wide open.

Tom Buchanan stood on the porch, his legs wide apart. He was a fair-haired man of
about thirty. He wore smart riding clothes and his body looked strong and cruel.

We talked for a few minutes on the sunny porch.

“I've got a nice place here,” Tom told me. He took hold of my arm and showed me the
outside of the house. Then we looked at the rose garden and walked down to the sea.
There was a big motorboat at the end of the dock.

“Come inside now and see Daisy,” Tom said.

We walked into the house and into a high room with windows at either end. The
windows were open and the wind blew the curtains up towards the ceiling, then down
towards the thick carpet.

Two young women were sitting on an enormous couch. Their white dresses blew about
in the wind until Tom shut the windows.

The younger girl on the couch was Miss Baker. The other girl was my cousin, Daisy.
Daisy leant forward and gave a charming little laugh.

“I'm so very happy to see you again,” Daisy said. Her eyes were bright and exciting, but
her smile was sad. I told Daisy that I had stayed in Chicago on my way to New York. Lots
of friends had sent her their love.

“That’s wonderful,” Daisy cried. “Let’s go back, Tom. Tomorrow!”

“I'm staying here, in the East,” Tom said firmly. “I'll never live anywhere else.”

At that moment, drinks were brought in. Miss Baker did not take one.

“No, thanks,” she said. “I'm in training.”

Tom looked at her in surprise.

“You are?” He took his drink and drank it quickly. “I don’t know how you get anything
done.”

I looked at Miss Baker and wondered what he said. She was slim, with grey eyes and a
pale, unhappy face. I was sure I had seen her before.

“You live in West Egg,” Miss Baker said to me. “I know somebody there. Gatsby. You
must know Gatsby.”

Before I could answer, we were told that dinner was ready. Tom Buchanan led me from
the room. We were dining outside, on the porch. Four candles were burning on the
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table.

“Why candles?” said Daisy, putting them out. “It’s not dark enough for candles.”

Miss Baker sat down at the table and yawned.

“we ought to do something,” she said in a tired voice.

“All right,” said Daisy. “What shall we do? What do people do, Nick?” she asked me.
When dinner was nearly over, the phone rang in the house. The butler came out and said
something quietly to Tom. Tom stood up without saying anything and went inside.
Daisy smiled at me across the table. Then she suddenly stood up and walked quickly
into the house. Miss Baker leant forward in her chair.

“Mr Gatsby is my neighbour,” I began.

“Shh...” Don’t talk. I want to see what happens,” Miss Baker said.

“Is something happening?” I asked.

“Don’t you know?” Miss Baker said. “Tom’s got a woman in New York. I thought
everyone knew. But she shouldn’t phone him at home, should she?”

At that moment, Daisy and Tom came back together.

“So sorry we had to leave you,” Daisy said.

The candles were lit again. We sat for a while in silence, finishing our wine. Then Tom
and Miss Baker walked back into the house.
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419 Text9

After 1950 western climbers could no longer enter Tibet, but they could enter Nepal. In
1951 a British expedition went to the southern side of Everest for the first time, and in
1952 a Swiss climber called Raymond Lambert made an attempt on the summit with
Tenzing Norgay. Tenzing was one of the Sherpa people of Nepal, who are excellent
climbers and know the mountains well. Together Lambert and Tenzing almost reached
the summit, but their oxygen equipment was not working well, and at the highest camp
they had no sleeping bags. So at 8,597 metres — just a few metres higher than Norton
had gone in 1924 — they turned back.

In 1953 John Hunt came to Kathmandu, the capital of Nepal, with a large British
expedition. Tenzing Norgay joined them here, and the expedition set out for
Thyangboche, a monastery south of Everest. The walk took seventeen days, and 350
porters were needed to carry their equipment. In Thyangboche, they were joined by two
New Zealand climbers — Edmund Hillary and George Lowe.

The climbers spent three weeks at Base Camp, getting used to the thin mountain air.
They climbed smaller mountains of about 6,000 metres, learning to use the oxygen
equipment. John Hunt thought that Tenzing Norgay was stronger than anyone.

Their first problem was to find a way up the Khumbu Icefall onto the Khumbu Glacier.
The Khumbu Glacier is a slow-moving river of ice, and the Khumbu Icefall is a large
wall of broken ice. This icefall is over 300 metres high — six times higher than Niagara
Falls — and the ice in it moves, very slowly, all the time. There are pieces of ice as big as
houses, which could fall on the climbers” heads at any moment. There are avalanches of
ice that could kill a man in a second. Terrible crevasses go hundreds of metres down
into the blue-green darkness under the climbers” feet. Sometimes the climbers heard ice
moving far below them.

The climbers and Sherpas carried loads of over 18 kilograms up this difficult route.
They made Camp 2 halfway up the icefall at 5,915 metres, and Camp 3 at the top of the
icefall, at 6,158 metres. Then they climbed up the glacier to Camp 4 at 6,462 metres,
and Camp 5 at 6,705 metres.

The next big problem was to climb the Lhotse Face to the South Col. High above Camp
5 is the mountain of Lhotse, 8,500 metres. To the left of Lhotse is the South Col of
Everest. The first 600 metres of the Lhotse Face is a steep slope of ice — the Lhotse
Glacier. This ice is very difficult to climb, with many ice walls and deep crevasses.

For eleven days the New Zealender George Lowe and the Sherpa Annullu fought their
way up this wall of ice. All the way, they cut steps in the ice and fixed ropes for the
others to follow them. They made Camp 6 at 7,010 metres, and Camp 7 at 7,315 metres.
Then they began to climb to the left, across a wide snow slope, towards the South Col.
But the weather was terrible, and they were very tired. High winds blew down on them
from the South Col.

After twelve days of this, George Lowe was exhausted. But on 21 May, Annullu and
Wilfrid Noyce finally managed to cross the difficult snow slope and reach the South
Col, at 7,925 metres.

Next day, Hillary, Tenzing, and seventeen Sherpas followed them up to the South Col.
They were carrying loads of 22 kilograms with no oxygen. At the South Col, they made
Camp 8. Then, the same day, they went down again to Camp 4. They had climbed for
ten hours with no food or drink all day.

But Camp 8, on the South Col, was ready at last. Now the attempt on the summit could
begin.
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Zdroje pouzitych textu:

o Text 1-TEMPEST, D. King Arthur and the Knights of the Round Table. Retold by
Deborah Tempest. Harlow: Pearson Education Limited, 2000.

o Text2 - AUSTEN, J. Sense and Sensibility. Retold by Cherry Gilchrist, London:
Penguin Books, 1997.

o Text 3 - TWAIN, M. The Adventures of Tom Sawyer. Retold by Nick Bullard,
Oxford: OUP, 2000.

o Text4 - VERNE, J. Around the World in 80 Days. Retold by Terry Philips, London:
Penguin Books, 2008.

o Text5 - MIKES, G. How to be an Alien. Retold by Karen Holmes, London: Penguin
Books, 1998.

o Text 6 - GRAHAME, K. The Wind in the Willows. Retold by Jennifer Basset,
Oxford: OUP, 2008.

o Text 7— CURTIS, R. Love Actually. Retold by Michael Dean. London: Pearson
Education Limited, 2004.

o Text 8 — FITZGERALD, F., S. The Great Gatsby. Retold by Margaret Tarner.
Oxford: Macmillan Publishers Limited, 2005.

o Text 9 — VICARY, T. The Everest Story. Oxford: OUP, 2010.
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4.2 Plany hodin

Na nasledujicich strankéch jsou plany hodin, které studenti vytvofili v ramci svych
projektli. JeSt€¢ jednou pfipominame, ze jsme zamérné¢ ponechali plany hodin
v nesjednocené podobé (to plati i o uzivani CeStiny/anglictiny), aby vynikl fakt, Ze
existuje mnozstvi moznych pfistupli ke zpracovani tématu a kazdy ma své kladné
1 zaporné stranky.

Zdroje textd jsou uvedeny u kazdého planu jednotlivé. Pokud neni uveden jiny zdroj,
pochdazeji obrazky také z uvedené knihy.

Pokud neni uvedeno jinak, jsou pochazi obrazky v pracovnich listech piimo
z citovaného textu.
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4.2.1 Lesson Plan 1

Superworm is super-long.
Superworm is super-strong.

Watch him wiggle! See him squirm!
Hip, hip, hooray for SUPERWORM!

Help disaster! Baby toad
Has hopped on to a major road.

,.-Quick! Whatever can we do?*
Look —a SUPERWORM lasso!

The bees are feelig bored today.

They need a nice new game to play.
Cheer up, bees! No need to mope ...
It’'s SUPERWORM, the skipping-rope!

Beetle’s fallen in the well!

Is she drowning? Who can tell?

Not to panic — all is fine ...

It’'s SUPERWORM, the fishing-line!

Then toads and beetles, bees and bugs,
Brother snails and sister slugs,

Uncle ant an earwig aunt,

Clap and cheer and chant this chant:

»duperworm is super-long.
Superworm is super-strong.

Watch him wiggle! See him squirm!
Hip, hip, hooray for SUPERWORM!*

Zdroj textu a obrazki: DONALDSON, J., SCHEFFLER, A. Superworm. London:
Alison Green Books, 2013.
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Teacher’s Notes

Children ‘s Laureate Julia Donaldson and illustrator Axel Scheffler, the brilliant team
behind The Gruffalo, have created a new exuberant character who is sure to delight
young readers - and their parents - in this eagerly anticipated hardback, Superworm.
The funny and fantastically-illustrated story is full of bouncy rhyming verses and has a
fun chorus that is sure to have preschoolers joining in as they follow Superworm's
adventures as he faces up to the wicked Wizard Lizard and his sinister servant Crow.
When Superworm is kidnapped by them, it is up to his animal friends to save him. The
quirky illustrations are full of charming details and the unlikely hero of the tale has
immense appeal for children aged 3 and over.

(Zdroj textu: https://www.goodreads.com/book/show/15989343-superworm)

Although this book is aimed at very young children, it should not be used with
beginners because it is intended for native speakers. A2 level should be sufficient for
understanding the text. The following lesson plans (1-4) are intended as separate lessons
all based on this particular book and should be used in this sequence. Although all the
lesson plans can fill the whole class, the timing can be adjusted to suit the needs and
abilities of your particular class of pupils.

1. Tell the pupils the title of the story is “Superworm”. How do they imagine such a
superworm? Ask them to describe it or they can draw it and then compare their
suggestions.

N

Show the pupils the picture from the cover of the story “Superworm* and ask:
What is in the picture?
Can they name all the animals?
What do you think the story is about?

3. Read the story and show the pupils the pictures while you read. While reading make
sure that the pupils understand the new words that appear in the story by pointing at
them as you read them (e.g. lasso, skipping-rope).
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4. Read the story for the second time. Now the pupils are expected to put the pictures
in the correct order. (Pupils have a set of cut out pictures without the words in front

of them.)

5. Now ask the pupils to tell the story in their own words following the order of the
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pictures.

6. After checking the correct order, ask individual pupils to read the story from the
book that you pass around the class. Be sure to monitor their pronunciation.

7. Together learn the first four lines by heart. The teacher recites it out loud and the
pupils repeat.
., Superworm is super-long.
Superworm is super-strong.
Watch him wiggle! See him squirm!
Hip, hip, hooray for SUPERWORM!*
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4.2.2 Lesson Plan 2

The chant is carried on the air

To Wizard Lizard in his lair.

He mutters in his servant’s ear,

,»Find that worm and bring him here*.

The servant crow is black and grim.
Everyone is scared of him.

They all let out a fearful shriek

To see their hero in his beak.

The wizard waves his magic flower.
,,INOW, superworm, you're in my power
And you must tunnel, writhe and coil,
To find me treasure in the soil.

Superworm is very cross

To have a lizzard as his boss,

But when he tries to slink away

The wizard’s magic makes him stay.

For days he tunnels, twists and winds,
But all the treasure that he finds

Is two small buttons, half a cork,

A toffee and a plastic fork.

The lizard flicks and angry tail.
,have one last try, and if you fail
To find that treasure down below,
I'll feed you to my hungry crow.

Glossary:

Lair — doupé
Mutter — zamumlat
Grim — ponury
Shriek — jekot

Beak — zobdk
Writhe — kroutit se
Slink away — odplizit se

Zdroj: DONALDSON, J., SCHEFFLER, A. Superworm. London: Alison Green Books,

2013.
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Teacher’s Notes

1. Ask the pupils if they can remember the previous part of the story. If not, show the
cut out pictures again one by one and ask the pupils to say what happened in the
picture.

2. Can they remember the lines you learned by heart? If not, start reciting and
encourage them to join you.

,, Superworm is super-long.
Superworm is super-strong.

Watch him wiggle! See him squirm!
Hip, hip, hooray for SUPERWORM! “

3. What words from the previous part can they remember? You may now check that
they remember particularly those you drew attention to while reading the story.

4. How do they expect the story to go on?

5. Everyone reads the story for themselves, checking the unknown words in the
glossary at the bottom of the page. Were their predictions correct?

6. Read the story out loud now. You can do it yourself, checking that the pupils
understood everything or you can ask several pupils to read some lines.

7. Ask the pupils to speculate about the following events in the story. What is going to
happen next? This can be done as a groupwork activity. The pupils then compare
their ideas. They may even vote on which group came up with the most fascinating
idea.

8. After you checked the pupils understand the text and you went through all the words

they don’t know ask them to close the books now. Now distribute the text with
blanks and ask the pupils to fill in the missing words. They can do this in pairs.

* Univerzita Hradec Kralové
Pedagogicka fakulta 57



The chant is carried on the
To Wizard Lizard in his lair.
He mutters in his servant’s
,Find that worm and bring him “
The servant crow is and grim.

is scared of him.
They all let out a fearful shriek
To see their in his beak.

The wizard waves his magic

,»INOW, superworm, you're in my power
And you must tunnel, writhe and coil,
To find me treasure in the soil.

is very cross

To have a lizzard as his boss,

But when he tries to slink away

The wizard's makes him stay.

For days he tunnels, twists and ,
But all the treasure that he finds

Is two small buttons, half a cork,

A toffee and a plastic

The lizard flicks and angry tail.

,have one last try, and if you fail

To find that down below,
I'll feed you to my hungry crow.

9. For homework assignment ask the pupils to think of a dangerous situation they or
someone they know appeared in and write about it. They should mention when it
happened, the people involved, what happened and what they learned from it.
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4.2.3 Lesson Plan 3

The crow is flapping through the night.
Everyone looks up in fright.

They see him perch upon on oak

And listen to his dreadful croak:

»Superworm is good to eat!
Superworm’s a special treat!

He'll be juicy, fat and firm.

Hip, hip, hooray for SUPERWORM!

»Action® quickly! At the double!
Superworm’s in frightful trouble!
We must help him if we can.

We must hatch a cunning plan!*

The garden creatures leave their home,
Carrying a honeycomb.

They jump and fly and crawl and creep...

... and find the lizard fast asleep.

They chew the petals off his flower
To rob him of his magic power.
The caterpillars fetch some leaves,
While busily the spider weaves.

Zdroj: DONALDSON, J., SCHEFFLER, A. Superworm. London: Alison Green Books,

2013.
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Teacher’s Notes

1.

To make sure the pupils remember enough of the story ask them the following
questions:

9. Who is the main character in the story?

10. Do they know any other super heroes?

11. What animals have appeared in the story so far?

12. What happened in the previous part of the story?

Read the story out loud. Ask the pupils to ignore the words they don "t understand
and focus on the gist of the story. To support their understanding you may show the
pictures from the book as you read.

Now check their understanding by asking some comprehension questions such as:

o What is the crow going to do to the Superworm?
o What are the animals going to do with the petals?

Ask the pupils to focus on the underlined words in the text. If they don "t know them
ask them to look them up in the dictionary and write down their meanings. Before
you check they found the right meanings, let them compare their answers with the
neighbour.

Finally, focus on the acting out of the story. Divide the class into five groups. Each
group will be given one stanza to prepare for reciting together with the proper
emotions and facial expressions. After they had enough time to practise, the class
recites the whole text by group by another. Alternatively, this can be given as a
homework assignment for the next lesson.
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4.2.4 Lesson Plan 4

The web is strong. The web is tough.

The web is plenty bit enough.

The wizard wakes. ,,This isn"t funny!

I'm wrapped in leaves and stuck with honey!*

Then up the bees and beetles fly
And lift the web into the sky.

,» This is the place! And ...

BANG! CRASH! THUMP!

The wizard's in the rubbish dump!

And now, from somewhere underground
There comes a distant rumbling sound.
The earth begins to leave, and then ...
SUERWORM is back again!

Then toads and beetles, bees and bugs,
Brother snails and sister slugs,

Uncle ant an earwig aunt,

Clap and cheer and chant this chant:

»duperworm is super-long.
Superworm is super-strong.

Watch him wiggle! See him squirm!
Hip, hip, hooray for SUPERWORM!*

Zdroj: DONALDSON, J., SCHEFFLER, A. Superworm. London: Alison Green Books,
2013.
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Teacher’s Notes

1. Before you read the final part of the story revise the previous parts. This can be done
as a group work activity. Each group should briefly brainstorm what happened in
each part and express it in their own words.

2. Tell the pupils this is the final part of the story but before you read it, invite them to
tell you what they would like the ending to be like. Is the Wizard Lizard going to be
punished? How? Why is he bad?

3. Pre-teach the following vocabulary from the text:

o Tough
o Stuck

o Crash
o Thump

o Rubbish dump

4. Give the pupils the text of the final part. But before you do that, cut it out into
individual stanzas and mix it. Ask the students to put the stanzas into the correct
order. After you checked the correct version, read it out loud for your pupils.

5. For homework assignment ask the pupils to reread the whole story and evaluate it.
They can include whether they liked the story or not, what they think of the
characters, illustrations, would they like to be one of the characters etc. This can be
done in the form of a poster which can be then displayed in the classroom.
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4.2.5 Lesson Plan 5

ALADDIN AND THE MAGIC LAMP

Author: retold by Jenny Dooley and Charles Lloyd
Colour illustration: Lucas

Publishing house: Express Publishing, 2013 ISBN: 978-1-84679-095-9
No of pages: 96 No of pages with tale: 24
No of words: 200 (beginner) CEF level: Al

Grammar: present simple, present continuous, future tense.
Can, have got, must, 3rd person singular.
Text: Text is divided into 5 scenes, with 5 songs, rhymed Class: 5

The following teacher’s notes accompany the storybook Alladin and the Magic Lamp.
Since the book already contains vocabulary explanation in the form of pictures, we do
not focus on vocabulary explanation any further. Here is an example of one page from
the story with the vocabulary explained:
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Pre-reading tasks:

1. Bring into the class a map of Persia (Iran) - land, where this tale takes place. Talk
about the princess and sultan, two of the characters that appear in the story. Do the
pupils know the animated film about Aladdin?

Arabian
Peninsula

Zdroj obrazku: Gymnézium T.G. Masaryka, Litvinov: Perskd rise — mapa.
Dostupné z: http://www.gtgm.cz/attachments/article/217/PersianEmpire03.jpg

Zdroj obrazku: Fanpop.com (submitted by fireworks123): Princess Jasmine
Aladdin-The Sultan Upbraids Jafar.

Dostupné z: http://images4.fanpop.com/image/photos/17700000/Aladdin-The-
Sultan-Upbraids-Jafar-princess-jasmine-17727339-450-258.jpg
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2. Crossword: Ask the pupils to translate the given words and fill them in the
crossword to find the name of the main character the story is about (Aladdin).

1 M |A P

2 L A M [P |

3 |p |E R S I A

4 P 0 W |D E |R |

5 G 0 L D

6 P R I N c |E [s |s |
7 S A N D

1

2 ]

3 [

4 [

5

6 [
7

Legenda:

1: mapa 2: lampa 3: Persie 4: prasek 5: zlato 6: princezna 7: pisek

3. Together with the pupils try to predict the plot in Czech. Do they know the story,
which version? Show them the pictures from the book to help them with predictions.
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4. Ask the pupils about magical objects, e.g.:

« Do you believe in the magical objects, such as rings and necklaces?
«  Would you like to have some? Which one and what for?
« Do you know any story where such objects appear?

While-reading tasks:

1.

For each scene write the words from the key on the blackboard in a random order.
Then ask the pupils to fill them in the correct place in the following sentences.
Check after each scene.

Scene 1

a) He with his mother.
b) I've got of gold.

c) I 1l give you this —— .
d) go now, Aladdin - the cave’s far away.
e) That man’s not his

Scene 2

a) This is like magic.

b) Your genie is

c¢) I am here to you.

d) Look! Rubies and - and diamonds and
e) [ don't think I

Scene 3

a) He left me to

b) Aladdin is now, but he needs a wife.

c¢) Aladdin is , 1t’s love at sight.

Scene 4

a) Then to love her the rest of your life!
b) The princess runs to him and him the .
¢) Please find her

Scene 5

a) ['m locked in this .

b) When Aladdin’s , he rubs the old lamp.
c) Now everyone’s happy - so this is .

d) Aladdin climbs up and he out his hand.

Answers:

Scene 1: a) lives b) lots ¢) ring d) let’s e) uncle

Scene 2: a) cave b) near ¢) help d) emeralds, gold e) can
Scene 3: a) die b) rich c¢) happy, first

Scene 4: a) promise b) gives, lamp c) for me

Scene 5: a) tower b) inside c) the end d) holds
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2. While reading invite your pupils to characterize the people that appear in the story.

You may give them the words to choose from, e.g.:
beautiful

brave
clever
good
rich
sad
scared
tired
wicked

Post-reading tasks:

1. Ask the pupils to decide whether the questions are True or False (if they are false,
correct them).

True / False
1) Aladdin has got two genies.

2) Aladdin’s uncle is a magician.

3) Aladdin throws the lamp to the genie.

4) The Magician doesn’t help Aladdin.

5) The genie from the ring doesn’t take Aladdin home.

6) Aladdin hasn’t got any money. He goes to the Sultan to ask for princess’
hand.

7) The magician kidnaps the princess.

8) The princess puts the magic powder to magician’s hat.

Answers:

1) Yes

2) No

3) Yes

4) Yes

5) No, it isn’t. He takes him home.

6) No, he has got a lot of money.

7) Yes

8) No. She puts the magic powder into his food.

2. Ask the pupils to make pairs. Then give every pair the dialogue that appeared in the
story and ask them to act out the dialogue.

Scene 2 - Aladdin, Magician

M: Aladdin watch out!

A: Oh no! Rocks are falling! I cannot get out! Please help me, dear Uncle!
M: First throw me the lamp.

A: Here, catch it, now help me.

M: I don’t think I can! ( he left)

A: Help me!
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3. [If the pupils had three wishes, what would they wish? Rub the lamp and tell your
classmates all about it.

4. As ahomework assignment describe your own genie. You may even draw him.
Your description should include the following:
o His appearance; Is it him or her? What colour is he? His age? What
clothes does he or she wear?
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4.2.6 Lesson Plan 6

SNOW WHITE AND THE SEVEN DWARFS

Who lives in the big castle? Snow White — a very nice girl... and a very bad queen.
The Queen is beautiful.

The Magic Mirror says Snow White is beautiful, too.

The Queen is angry.

The Queen sends Snow White to the forest. It is dark. Snow White is scared.

Look at that small house. Snow White opens the door.

Snow White is tired. She goes to bed. Then one, two, three, four, five, six, seven little
dwarfs come home.

Shhhhh! What is it? It is a girl. It is Snow White.

The Seven Dwarfs love Snow White. They laugh and sing and dance. They are very
happy in the small house.

The Queen is in the castle. The Magic Mirror says White is beautiful, too.
The Queen is angry.
Now the Queen is a witch. She makes a poisoned apple for Snow White!

The Queen goes to the Dwarf’s house. She gives the apple to Snow White. Snow White
eats iz and falls.

The Queen runs. The Dwarfs run. But Snow White sleeps and sleeps.

Snow White sleeps for a long time. A prince arrives. He sees Snow White. He kisses
her.

Snow White opens her eyes. She smiles. She loves the Prince and the Prince loves her.
Goodbye, Sneezy, Doc, Sleepy, Dopey, Happy, Bashful, Grumpy.
Snow White kisses the Seven Dwarfs.

Goodbye, Snow White.

Zdroj: HARPER, K. Snow White and the Seven Dwarfs. Harlow: Pearson: 2012.
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Pre-reading tasks:

1.

2
3.
4

How many dwarfs appear in this story?
Can you name all the dwarfs from the story in Czech?
Do you know any other story with dwarfs?

What fruit is important in this story?

While-reading tasks:

1.

Find the names of the dwarfs in the text and try to match them with their Czech
versions.

Answer the following questions:

1. Was the Queen nice?

2. Was Snow White bad?

3. Was prince in love with Snow White?

4. Did Snow White eat the apple?
5

Did & dwarfs live in the house?

Post-reading tasks:

1.

Underline at least 6 adjectives in the story. Then decide whether they describe so-
mething positive, negative or neutral.
Look at the picture and write the dwarfs” names under each of them.
(Correct order from left: Doc, Sneezy, Happy, Bashful, Dopey, Sleepy, Grumpy)
Colour the dwarfs. You may use any colour you want as long as you follow these
rules:

Bashful: black pants

Doc: blue coat

Dopey: green hat

Grumpy: brown shoes

Happy: yellow belt

Sleepy: pink hat

Sneezy: red hat
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Los Siete Enanitos. Dostupné z:

intar-los-si

Kids: Colorear

Zdroj obrazku: Colorear
http://www.colorearkids.com/colorear-v-p

itos

ete-enan
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4.2.7 Lesson Plan 7
Nasledujici aktivity jsou zaloZeny na textu:

PRICE, S., OGILVIE, S.: How the bear lost his tail/Jak medvéd pfisel o ocas. Brno:
Edika, 2012.
Dvojjazy¢na kniha pro déti, anglicko-Cesky text.

Pohadka je pomérné t€zkéa (minuly ¢as, neznama slovicka), proto by bylo lepsi nekteré
stranky prevést do snadnéjsiho jazyka. Pfed kazdou hodinou bych s détmi probrala nova
slovicka, ktera se v textu objevi nasledujici hodinu. Zaci by je dostali za tikol vyhledat
ve slovniku, naucit se je, nakreslit/nalepit/zapsat do slovni¢ku apod.

Navrh aktivit a ¢innosti ke knize

MOTIVACE

- pantomima zvirat, kterd se objevuji v knize (bear, fish, fox, bird, owl,
mouse, rat, squirrel)

- povidani o zviratech: jejich vzhled, vlastnosti...

- zaSifrovany nazev knihy

Encoded title of the story

8x8 = 9x10 = 4x4 = 9x2 = 16x4 =
30x3 =
9x5 = 32x2 = 4x10 = 5x9 = 24x3 =
4x2 =
7x3 = 20x2 = 2x4 = 9x9 = 27x3 =
36x2 =

8x9 = 10x9 =
9x2 =

54163 |72 |81 |9 (7 | 14|21 (28 |35] 42
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SEZNAMENT S KNIHOU
- prohlédnuti a popséani obalky knizky
- otazky pro déti:
« Kdo je na obrazku?
o (o je na medvédovi zvlastniho?
o Jak si myslis, ze medvéd prisel o sviij ocasek?
o Ztratil jsi nékdy néco vzacného?

AKTIVITY #1
- Cteni str. 2 — 5 (charakteristika medvéda)
Aktivity:
« K obrazku pritad jeho charakteristiku (pfifazovani charakteristik
k obrazkim zviratek)

Connect pictures of animals with their characteristics.

I am big, hairy and grumpy, with
short, stumpy tail.

I am small. I live in water. Bears
give me for a lunch.

I am small. I have two wings. I can
sing and fly.

[ 'am small, grey or white with
long, skinny tail.

I am smaller than bear. I am quick,
sly and clever.
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« DU - Jak podle tebe mohla liska zavinit, ze medvéd piisel o sviij ocas? 3 —
5 vét

AKTIVITY #2
str. 6 — 15
Aktivity:
e prevypravéni precteného textu
« TRUE/FALSE

TRUE | FALSE

The fisherman catches a lot of fish.

Bears were big, hairy and kind with a long fluffy tails.

The bear steals fish.

The fox is sly and slowly.

The fox gives the bear an advice, how catch a lot of fish.

The fox wants to give fish the bear.

The bear breaks a hole in the ice and put his tail in the icy water.

o Scrambled words (nova slovicka v textu)

ClY ZNEFRO
YRATH GMPUYR
FFYFLU EEWTS
ELOH LSY
EKLA GRISTN

o hledani slov v fddku: The word snake

Find and circle words in the word snake
ICYMHAIRYLGRUMPYEFLUFFYASWEETHFROZENQHOLEUSLYKLAK
ELSTRING

AKTIVITY #3
¢teni str. 16 — 23

Aktivity:
» Before reading - prohlédneme si posledni obrazky v knizce a vymyslime si
vlastni konec pribéhu
» Information gap activity - reading
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(Spell/Say/Explain/Describe to your partner the missing words.)

Version 1/A

Bears are , hairy and grumpy, with , stumpy tails. Bears aren’t
always like that. Once, long ago, were different. Bears were still

and hairy, but they were sweet and , and had long fluffy tails. Bears were
proud of tails.

Version 1/B
Bears are big, and grumpy, with short, tails.

aren’t always like that. Once, long ago, bears were different. Bears were still big and
, but they were and kind, and had long tails.

Bears were proud of their tails.

Version 2/A
Bear go down to the lake. He does everything what the said.
He breaks a in the ice and put his , fluffy tail in the
water. It tingles. The water is . The tingling gets worse but the bear keeps
his in the water. The in the lake is so cold.
Version 2/B
Bear go down to the frozen . He does what the fox said. He
breaks a hole in the and put his long, tail in the icy
. It tingles. The is cold. The tingling gets worse but the
keeps his tail in the water. The water in the lake is so

AKTIVITY #4

Aktivity:

rrrrr

« Razeni obrazku, ptrevypravéni piibéhu
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What was the story about? Line the pictures in a correct order.

Under the picture write 1 - 2 sentences.

AKTIVITY #5

Dlouhodoby projekt: Nacviceni anglického divadla (loutkové divadlo, hrané divadlo)
HOW THE BEAR LOST HIS TAIL
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Zdroje obrazka pro AKTIVITY #1:

1) Teraristika a akvaristika blog.cz: Mys laboratorni.

Dostupné z: http://teraristika-zvirat.blog.cz/1204/obrazky-mys-laboratorni

2) Little Known Facts About the Ocean - Marinebio: Did you know...?

Dostupné z: http://marinebio.org/i/J0262747.jpg

3) BioEncyclopedia: Oso Grizzly.

Dostupné z: http://bioenciclopedia.com/oso-grizzly/

4) MIKULKA, S. Liska obecna.

Dostupné z: http://www.nature-photogallery.eu/cz/foto/3407-liska-obecna/?puvod=27
5) Lidovky.cz: Kralik kiecka v kleci nesnese.

Dostupné z: http://i.lidovky.cz/09/043/Ingal/GLU2ab3a6 ryba.jpg
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4.2.8 Lesson Plan 8

Doctor Foster went to Gloucester,
in a shower rain. .
He stepped in a puddle,

right up to his middle,

and never went there again.

Doctor Foster went to Oxford,
in a cloud of fog.

He just couldn’t see,

Bumped into a tree

and splat! He fell into a bog.

Doctor Foster went to Gosport,

in a howling gale.

The wind was so strong,

It blew him along,

and he flew down the street with a wail.

Doctor Foster went to Stockton,

in the swirling snow.

The frost bit his nose,

His spectacles froze

and he couldn’t see which way to go.

Doctor Foster went to Bognor,

in the sizzling heat.

He took off his socks,

Fell asleep on some rocks

and got sunburned all over his feet.

Doctor Foster told his daughter,

“I'm not going to roam.” B
“I'll see patients here,

With my family near.”

“From now on, there’s no place like home.”

Zdroj textu a obrazkl: Doctor Foster went to Gloucester. Retold by Russell Punter.
London: Usborne Publishing Ltd, 2012.
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Age category: 5th grade

ORGANIZATION

ACTIVITIES

Pre-reading

1. Discussion about the images from the book.
e.g. weather, buildings, people, animals, colours, description of the main

character (his appearance, job, clothes etc.)

2. Listening exercise — find sounds of the weather (wind, rain, sun and
beach, snow — shovelling snow etc.). Play them to the students who have
closed eyes. Can they recognize the weather? Do they like it? What
season of the year the like/don’t like and why?

While-reading

Are these sentences true or false?

. Doctor Foster went to 6 towns. F

. Doctor Foster has a daughter. T

. Doctor Foster slipped on a banana peel. F

. Doctor Foster couldn’t see in a sizzling heat. F
. Doctor Foster sunburnt his feet. T

After-reading

1. Discussion:
What did you like in the story?
What would you do in each weather to avoid Doctor’s troubles?

Do you agree that there is no place like home?

2. Look at the words in bold in the text. Can you explain what they mean?

Use the pictures and context to help you.

3. In a group choose one scene from the story and play it out. Make sure

to make all the noises that are typical for the weather in the scene.
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4.2.9 Lesson Plan 9

The Little Red Hen

1) Basic information

A type of the book: picture book, traditional folk tale
Reader level: lower intermediate

Pages count: 48

Word count: 479

Class: 5th class of the primary school

About the story

The Little Red Hen lives on a farm and has three friends: a cat, a rat and a duck. One
day, she finds some wheat and asks her friends to help her plant it, but each of the
friends refuses. The Little Red Hen plants and cares for the wheat herself, until it is
time to harvest the grain. Again, each of her friends refuses, and again when it is time to
grind the wheat into flour, and make the flour into bread. Suddenly, though, they smell
the delicious baking bread, and are very keen to help her eat it. This time, however, the
Little Red Hen is only too happy to eat the bread all by herself!

Once upon a time, there was a little red hen.
She lived on a farm in a little white hen house with a bright red roof.
The little red hen had three best friends.

A glossy black cat who lived in the farmhouse.

A big noisy duck who lived on the pond.

And a fat brown rat who lived in the barn.

One morning, the little red hen walked to the field.

She was looking for juicy worms to eat.

She went scratch, scratch, scratch with her small sharp toes

and she found some grains of wheat.
“Ooh!” she cried. She fluffed her feathers.
“Who will help me plant the wheat?”
“Not I,” said the cat.

“Not I,” said the rat.

“Not 1,” said the duck.

“Fine!” said little red hen.

“Then I'll do it myself!”

And she did.

Zdroj textu a obrazkd: The Little Red Hen. Retold by Susanna Davidson. London:
Usborne Publishing Ltd, 2006.
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Vocabulary
- hen house

- barn

- farmhouse
- field

- mill

- bakehouse
- duck pond
- bright

- glossy

- noisy

- juicy

- sharp

- grains

- wheat

- Aluft

- feathers

- plant

- peck

- hole

- drop

- shoot

- grind

- flour

- bake

- warm

- soft

Phrases
- once upon a time
- waste of time
- notl
- one by one
- all by myself

Grammar
- past simple (was/were, lived, had, walked, went, found, cried, fluffed, said, did,

dropped, waited, turned, took, baked, smelled)
- past continuous (was looking)
- future tense (will, won 't)
- present simple

The text is suitable for teaching adjectives or past simple tense.
Words are related to the topic of work and plants or food production.
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2) Before reading

o I will show the pupils a first page with a picture and the last one. What do you
think the story is about (judging from the pictures and the word list)? I will show
them a loaf of bread as an indication.

o A will show them the pictures on the cover. Which animals can you see? Do you
think that they will help to little red hen to make bread?

o At the beginning of the book there is a map of the farm. I will cover the words
and then I will ask the pupils: Where is the mill? etc.

3) Reading
o Pupils will have a text and I will show them the pictures on the interactive
whiteboard.
o  First I will read the story with correct pronunciation and stress. Then the pupils
will read it.

4) During reading
o I'will ask some questions about the text or pictures.
What are all the different buildings on the map used for?
What does the Little Red Hen want to do with the wheat?
Why does the rat think planting the beat is a waste of time? Etc.

5) After reading
o What was the story about?
o Which moral follows from the story?
» You can try to make bread with your parents following the recipe in the book.
o Homework: Write a recipe for another meal.
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5 Classroom English

V této kapitole predstavujeme vybrané anglické fraze, které se hodi nejen pro praci

s textem.

Good morning/afternoon, everyone/everybody.

How are we all doing this morning?

That’t good/nice to hear.

I am glad/happy to hear that.
Who's absent?

Who wasn't here last time?
Let’s start the lesson.

Is everybody ready to start?
Let’s speak English.

Is everything clear?

Are there any questions?

Ok. You can start.

Is there anyone who needs help?
What's the problem?

Just a couple more minutes.
One minute left/to go.

That’s enough for now.

All right. Stop now.

Stop working.

Your time is up.

Goodbye, everyone.

See you all again on Tuesday.

Have a nice weekend.

Open/Close your books.
Don’t look at the answers.
Put your pencils down.

It’s your turn to read, Tim.
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You re next.

Who wants to start/finish?
Who's left?

Are there any volunteers?
Work in groups.

Find yourself a partner.

Work on your own.

Yes/Good/Fine/Right/Excellent/Well done.
No/Not really/Unfortunately not/Not exactly/No, that’s wrong.

Stop that.
Settle down.
Behave yourself.

Don’t disturb the others.

Now turn to page 57 in your books.
We're on page 57.

We're on line 24.

Close your books.

Put your books away.

The text is about rain forests.

Let me tell you about the writer.
What kind of text is this?

Read the text to yourselves.

Read the passage silently.

Check the new vocabulary.

Use the wordlist.

Try to answer these questions.

Try to get the main idea.

What will happen next?

Is there anything you don’t understand?

What's it about?
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Let’s read the passage aloud.

Another sentence, please.

Read to the end of the line/sentence/paragraph.
Il tell you when to stop.

Go on reading.

Let’s talk about this chapter.

Look at line 15 for a moment.

What's another way of saying this?

How do you say that in English?

What's the English word for “zemé¢koule™?
Do you know the meaning of this word?
This is probably a new word for you.
Would you like anything explained?

Find a word meaning “tired”.

Fill in the blanks.

Match the questions and answers.
Rearrange the text.

Use the text to complete the crossword.
Think of your own title for the story.

Write another ending for the story.

What would you have done if you had been the hero?
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